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Radostaw Lis

Kazimierz Pulaski University of Technology and Hunitis
Radom, Poland

rlis@uthrad.pl

DAS PROPAGANDISTISCHE BILD DER DEUTSCHEN IN DER
+-KRAKAUER ZEITUNG" 1939 - 1945

Streszczenie: Tematem niniejszego artykutu jest analizzyka propagandy

hitlerowskiej w latach 1939 - 1945, dotycej niemieckiej polityki w okupowanej

Polsce. Bag zrodtowa, wykorzystan pod kitem zasygnalizowanej problematyki,
sa wybrane egzemplarze wydawanego w Generalnym Gatwstwie dziennika

.Krakauer Zeitung”, wplecionego w latach okupacji gystem propagandy
hitlerowskiej i lzdacego jednym z jej najistotniejszych ogniw.

Stowa kluczowe:propaganda, manipulacja, Generalne Gubernatorstwo.

Abstract: This article analyses the language of German gapda in selected
1939 - 1945 issues of ,Krakauer Zeitung”, the daibblished in Cracow - based
General Government and meant to be one of the impsirtant instruments of the
German manipulation among the polish populatiorec8igally, the attempts are
made to identify and reconstruct some of the indengropaganda objectives
behind selected linguistic expressions.

Keywords: propaganda, language manipulation, General Govarhm

Viele Jahre lang herrschten die Nationalsozialistegingeschrankt nicht nur in
Deutschland, sondern auch in zahlreichen Gebiateganz Europa. Wahrend
dieser Zeit durchdrangen sie — auch in Form ein@®z gspezifischen
Sprachgebrauchs — mit ihrer Weltanschauung und agesyla beinahe alle
Lebensbereiche der Deutschen und der im Zweitertkii&dl besiegten Volker.
Die Besatzer waren sich dessen bewusst, dass daelepund die Propaganda
durchaus wirksame Waffen sind, die gegenuber deerwarfenen Volkern und
Gebieten eingesetzt werden miissen.

Neben der Beseitigung des polnischen und judis8esitzes, Vernichtung der
Intelligenz, Aufhebung polnischer Straf3en - unds@atnen, Aufldsung aller bisher
funktionierenden polnischen Organisationen, beté Entpolonisierung des
besetzten Staates auch Verdrangung der polnisghact® aus der Offentlichkeit

! Lis, 2010, 550.
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und somit die Beseitigung der polnischen Kunst, titulLiteratur und Presse.
Anstelle der von den polnischen Publizisten vet&asDruckschriften griindete
man bereits 1939 neue, von den deutschen Verfassedn Propagandisten
beeinflusste Tageszeitungen.

Zu den gréften und wichtigsten Blattern gehdrteowM Kurier Warszawski®,
,Goniec Krakowski”, ,Gazeta Lwowska” und ,Kurier @stochowski® Die
Presse war von Anfang an Haupttrager der Propagandes
Generalgouvernemernits. Die  propagandistisch gelenkte Information hatte
grundsétzlich Vorrang: Die Aufgabe von Redakteuremd Mitarbeitern der
polnischsprachigen Presse des Generalgouvernemantslie propagandistischen
Botschaften der nationalsozialistischen Besatzer aimehmbarer Weise zu
vermitteln.

Neben den polnischsprachigen, von den nationalsigahen Machthabern
kontrollierten Massenmedien, trat auf die Stelle d#dlstandig verbotenen freien
Druckerzeugnisse auch eine neuartige Besatzungspiresler deutschen Sprache.
Dieser deutschsprachigen Presse muss ein bedeut@&wiag zugerechnet
werden, wenn es um die Beeinflussung der Besetater Sinne des
nationalsozialistischen Systems geht.

Die Nationalsozialisten haben es verstanden, dmacBp als Waffe fir ihre
Zwecke zu missbrauchen und mittels der Macht desté&andglichst alle Teile
der Bevdlkerung und samtliche Bereiche des geselfiithen Lebens zu
erreichen.

.Krakauer Zeitung“ war ein 1939 von den nationalaligtischen Besatzern im
Generalgouvernement gegriindetes Tagesblatt. Zutaneldal erschien es am
zwolften November 1939, und die letzte Nummer degekzeitung wurde am
siebzehnten Januar 1945 veroffentlicht. Sie warganzen Krakauer Distrikt zu
erreichen und sorgte fur propagandistisch gefaktigelle Nachrichten, um in den
besetzten Gebieten das fremdvolkische Element duegten besonderen
Sprachgebrauch wesentlich zu beeinflussen.

Die Nationalsozialisten haben bestimmten lexikakst und stilistischen
Mitteln mit ihren irrefGhrenden Mehrdeutigkeitenduf&lschungen einen breiten
Raum eingerdumt. Die Propagandasprache des DReerhes hatte vor allem die
Aufgabe, die Gegner des NS - Regimes im bestim@tiéarzustellen. Sie sollten
auch ein Bedrohungsgefuhl wecken, das deutsche Yotk Kampf mit ihnen
ermuntern und die Notwendigkeit ihrer volligen Viehtung und Versklavung

Sobczak, 1988, 366.
Gtlowinski, 2000, 45.
Jockheck, 2006, 80.
Kottunowski, 1990, 9.
Kottunowski, 1990, 15.
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beweisen. Zu diesen Gegnern gehérten vor allem Jimentum, aber auch
slawische Nationen, darunter Polen und natiirlicteemKriegsgegner.

Wenn es dagegen um Deutsche geht, durften nurogdiven Eigenschaften in
den Medien hervorgehoben werden (mit hoher Frequdaw Pathos und des
Superlativs). Alles andere, also sdmtliche Grausdtenk, Verbrechen usw. seitens
der Deutschen mussten verschwiegen wefden.

Deshalb schrieb man in den pathetischen Pressktmriwom ,germanischen
Wunder“, von der ,starksten Militarmacht der Erdefid der ,gewaltigen und
haarscharf eingestellten Maschine der deutschearn@mfion“, deren ,prachtige
Mannergestalten und stahlerne Helden ausgezeichhetvaffnet und
unerschgocken, den hartesten Schlag mit der hdctkstmpfkraft gegen den Feind
fuhrten®.

Daruber hinaus standen in der ,Krakauer ZeitungtdlanTagesordnung solche
Begriffe wie ,hervorragende Erfolge”, ,gigantische§Verk®, ,blitzartige
Aktionen“!® Aber nicht nur die deutsche Armee, sondern auclke di
nationalsozialistische Verwaltung im Generalgoueemant wurde immer als

erfolgreich dargestellt:

.Dank der ungeheueren Anstrengungen der Verwalpiogere dieses
Gebietes gelang es mittels neuartiger, elastischitethoden der
Verwaltungsfuhrung groRe Projekte zu realisieren, dass man gewaltige
Fortschritte feststellen konnté&".

Mit anderen Worten: ,Allein unter deutscher Fuhrungl Anleitung gelang es,
die furchtbaren Folgen jahrzehntelanger, tief dimgsener Misswirtschaft zu
beseitigen“. Man behauptete, das Regime legte dismdkagen fir ,eine neue,
bessere und gerechtere deutsche OrdntingBesonders betont wurden
~hervorragende Zusammenarbeit” der Staatsdiensistel des
Generalgouvernements und des Arbeitsbereiches NSDARistorische
Leistungen“, eine ,groRe, heroische Gemeinschadtsleg”, ,ungeheuere
Anstrengungen®, sowie viele andere Eigenschaftemsdber Filhrung, z. B.:

Deutschland hat die besten Soldaten, sie seieigalastehend in der Welt und
werden in die Geschichte fur alle Zeiten eingeligie. arische Rasse steht an der
Spitze der menschlichen Entwicklung. Kein Menscls dar ganzen Welt kann

" Klemperer, 1949, 90.
8 Lis, 2010, 551.

° Lis, 2008, 103.

9 Tamve, 112.

11 Lis, 2008, 101.

2 Tanve, 134.

13 Tanve, 135.
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sachlich bestreiten, dass das deutsche Volk s&ammen an fachlichem Kénnen,
an kampferischen Leistungen und an kriegerischaaMeeit iberlegen ist:

Dem deutschen Volkselement kommt fir alle Zukuidt fdhrende Mission in
diesem Weichselraum zu. Wir sind alle Giberzeugis dens der Fihrer zum gréf3ten
Siege der deutschen Geschichte fuhren wird. Weberh das grof3te Wunder, das
es in der Geschichte Uberhaupt gibt: ein Genie ok neue Welt. Was
Deutschland heute vollbringt, ist ein RuhmesblattMation fiir ewige Zeitel.

Diese und andere zahlreiche Beispiele aus der dglak Zeitung” lassen
erkennen, dass fir die nationalsozialistische Ryapda das Bild den anderen
Volkern gegenlber weit Uberlegenen Deutschen voohdus grof3er Bedeutung
war.

Politik und Sprache hdngen schon seit Jahren inzoeammen, denn um eine
Gesellschaft zum Handeln zu bringen und eine poli# Struktur zu erreichen,
miissen politische Ziele gebiindelt und wirksam wetfiedus diesem Grunde
mussen die Politiker auf die Sprache zuriickgreifam ihre Absichten zu
erlautern, ihre Plane durchzusetzen, die beabgiehtizZiele zu erreichen und fur
die eigene Sache Zustimmungsbereitschaft zu erné(igdittels Sprache kommt
es nicht selten zur Meinungsbildung, — verbreitund — @nderung. Daruber hinaus
kénnen mit Hilfe der Sprache Standpunkte ausgeltduBatscheidungen getroffen
und verteidigt werdet?
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AKSJOLOGIA ZEROMSKIEGO, CZYLlI KILKA StOW NA
TEMAT SWIATA WARTO SCI W WYBRANYCH UTWORACH
PISARZA

Streszczenie: Artykut jest prola wskazania kilku podstawowych wastd,
dajacych st wyeksplikowa z wybranych utworéw Stefarferomskiego.

We wstpie pracy przedstawione zostaly podstawowe deéinidjsjologiczne
oraz typologia wart@i, zaproponowana przez JadwigPuzynirg, ktora
zdeterminowata dalgzczs¢ bada nad gzykiem wartdci w utworach Stefana
Zeromskiego.

Stowa kluczowe literatura, aksjolingwistyka, waroi.

Abstract: This article is about the world of values madeblsin the select works
of StefanZeromski.

It begins with a review of basic definitions of dimstic axiology. The main
problem is to propose a typology of values by JgdwRuzynina. The rest of the
work, according to this typology, are the extractetles and the negative values
shown in the select publications by Stefamomski.

Keywords: literature, axiolinguistics, values.

W 90 rocznig¢ $mierci StefanaZeromskiego warto poddasemantycznej
analizie kilka utworOw pisarza, podatem ujawniaacego s¢ w hich swiata
wartcsci. Materiatem badawczym ucamy cztery jego powiei: ,Syzyfowe
prace”, ,Ludzie bezdomni”, ,Wierna rzeka” i ,Przedwnie”. Zanim jednak
przejdziemy do eksplikacji ujawniglych sé w nich wartasci i antywartgci,
nalezy przypomni€ podstawowe pe@gia, zwhzane z aksjologi

Problematyka wartei podejmowana byla przez filozofow, socjologéw,
psychologbw, a nawet literaturoznawcow, edzy innymi: Wiadystawa
Tatarkiewicza, Maxi Ossowsk, czy Stefana Sawickiedo Na grunt

! Por., np.: W. Tatarkiewic#iistoria filozofii, t. 1 - 3, Warszawa 1999; P. ®lieM. Ole,
Zagadnienie wartéci w psychologii humanistycznej A.H. Maslowa i CHRogersa
Maslowa, ,Roczniki Filozoficzne” 9, 1981, z. 4, s. 141 - 1%/;0ssowskiZ zagadnig
psychologii spotecznefw:] Dzieta, t. 3, Warszawa 1967, s. 201 - 227, M. Ossowska,
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polskiego ¢zykoznawstwa rozwiania te przeniosta przede wszystkim Jadwiga
Puzynind.

Lingwistka przyjmuje,ze wartas¢ w sensie prymarnym to szeroko rozumiane
cechy przedmiotow, sytuacji, innych cech, ktéreajgmy intelektualnie za dobre
i/lub odczuwamy jako dobre, a odpowiednio antywanitto cechy, ktore uznajemy
za zle illub odczuwamy jako taKRieEksplikacja wyraenia wartas¢ jest zatem
nastpujaca:

X jest wartdcia: X jest tym, co (ludzie w ogole, grupa ludzi i)
nadawca odczuwaaljjako dobre i uznajedj za dobré

Wartasciowanie zas wedtug badaczki to wydawanie i/lub wypowiadameus
0 wartcgci, tj. o tym, czy cé jest dobre, czy zite pod jakénwzgledem, czy te
znajduje si w jakimé punkcie skali wartéci pomiedzy dobrym i ziym.
Wartasciowanie lgdzie wic przez Puzynig rozumiane jako “przypisywanie
wartadici pozytywnych lub negatywnych i/lub ustalanie prencji, medzy nimp.

W literaturze aksjologicznej mwna znale¢ wiele propozycji podziatow
wartasci. Jednym z nich jest podziat naartasci: deklarowane, uznawane
i odczuwan® Pierwsze z nich ujawnigjsic w ankietach, przemoéwieniach,
utworach literackich, publicystyce izeli przez nadawgckomunikatu deklarowane
Sa Sszczerze, zalicyje mazna automatycznie do kategorii wastouznawanych
Kryterium prawdziwéci manifestowanych przekofia odbiorca moe
weryfikowa na podstawie obserwacji osoby opowiadaj st za danymi
wartasciami, czy rzeczywicie wprowadza je w swoje czyny. Ostatnie natomiast
sparod wymienionych -wartasci odczuwanginaczej zwanaiczuciowymnji mog
by¢ wyrazane poprzez pozgjykowe zachowania emotywne (np. klaskanie
Z raddaci) lub za pomog srodkéw gzykowych. Mog one obejmowa rézne
poziomy gzyka: fonetyk (odpowiednia intonacja); stowotworstwo (sufiksyty
-enka, np.:mateika; -ydto, np.:sztuczydtg)leksyks (nacechowane emocjonalnie
przymiotniki: cudowny, ohydny)Wyrazaniu wartasci odczuwanychstwzy takze:
metafora, poréwnanie, ironia i ingedki mowy nie wprost

Podstawy nauki o moraldoi, Warszawa 1963, s. 48 - 71, S. Sawicki i W. Panas,

O wartasciowaniu w badaniach literackich,ublin 1986.

Zob. J. PuzyninaJezyk wartgci, Warszawa 1992;Stowo — warté¢ — Kkultura,

Lublin 1997.

% J. PuzyninaStowo NorwidaWroctaw 1990, s. 81.

4 J. Puzynina Jak pracowé nad jpzykiem wartéci?, [w:] Jezyka a kultura, tom 2.
Zagadnienia leksykalne i aksjologiczng@od red. Jadwigi Puzyniny i Jerzego
Bartmiaskiego, Wroctaw 1991, s. 130.

® J. Puzynina)ak pracowa nad pzykiem wartgci?, dz. cyt., s. 131.

® Na tematwartosci uznawanychi odczuwanych zob. S. OssowskZ zagadnié

psychologii spoteczngjw:] Dzieta, T. 3, Warszawa 1967, s. 71 i n.

S. OssowskiZ zagadnié psychologii spotecznepp.cit., s.71in.

~
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Innym powszechnie obowdujacym, jest podziat na:wartasci absolutne
(podstawowe, ostateczng)raz wartasci instrumentalne (uzualne, skbne,
pragmatyczne)Wartasci absolutneto te ,same w sobie”, nie traktowane jako
srodki do zdobywania innych; natomiasinstrumentalnestanows jakby paredni
etap w osiganiu innych wart€ci.

Na podstawie powsszej klasyfikacji Jadwiga Puzynina wysuwazakviasn,
propozycg typologii wartgci. Wszystkie cechy, stany, czyriico (wtornie
przedmioty) dzieli na obgjne dla czlowieka, nie stanowe wartdci
I nieobogtne — stanowdice warté¢. W obrbie klasy tych nieobefnych wydziela
wartasci pozytywne i negatywne, ktoreadicuje wedtug naspujacych kryteriow:

1. podstawowe (absolutne);

a. transcendentne (sacrum);
b. nietranscendentne:
0 estetyczne,
o0 moralne,
0 poznawcze,
o witalne,
0 odczu« psychicznych i/lub fizjologicznych;
2. pomocnicze (instrumentalrfe)

W odtworzeniu swiata wartéci w wybranych powigciach Stefana
Zeromskiego, pomoc nze typologia Jadwigi Puzyniny. Sprébujmy zastosojea
teoretyczne rozwania, dotycace aksjolingwistyki, do interpretacji jego utworéw.

Wyjdzmy od najniszego poziomuwartasci, okreslanego przez Puzyngn
odczuciami psychicznymi i/lub fizjologicznyrdedra, z nich jestprzyjemnéc,
ujawniana w powigciach Zeromskiego w odniesieniu do relacji damsko —
meskich. WLudziach bezdomnyatzytamy:

Te same uczucia, ktore Judym przed chwiliat w sobie, widziat
teraz na licach nieznajomej. Sprawialo mu to szcpezyjemnos¢.
(Lbez., s. 9)

Podobnie wart&€ przyjemndci funkcjonuje w Wiernej rzece w scenach,
w ktorych mamy do czynienia ze zhdhiami Salomei Brynickiej i Jozefa
Odrowgza:

(...) pierwsze powiewy upodobaniaprzyjemnosci zetknic
w ciemnym pokoju i gwattownych catuséw w lica i ggyniby to
wydartych i skradzionych, a wdeiwie dobrowolnie ofiarowanych.
(Wrz., s. 125)

8 J. Puzynina)ak pracowd nad jpzykiem wartéci?, s. 136.
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W utworze tymprzyjemne¢ ewokowana jest nie tylko poprzez uczucia takie
jak mitos¢, lecz odniesiona zostaje rowaigo posiadania dobr materialnych:

(...) poczta z niejals przyjemnoscia myslec o pienadzach,
ofiarowanych jej przez kstng Odrowgzows. (Wrz., s. 173)

Nieco inny, bo duchowy wymigirzyjemneci pojawia s¢ w Przedwigniu:

Teraz sprawiata mu istain przyjemnosé jakas duchowa ulge
catkowita opowié¢ o swoim minionynryciu. (Przed., s. 116)

Egocentrycznie pefe wartasci odczuciowe zdaniem Puzyniny - koncentguj
sic wokét tego, co dany czlowiek uwa za swoje szezcie’.

Anna Wierzbicka twierdzi, ze bycie szogliwym oznacza posiadanie
najwyzszego dobra. Badaczka proponuje ¢mghca eksplikacg szczscia:
szcz$cie to to, czego wszyscy pragniemy. Trugbiov zdefiniowaniuszczscia
wynikaja z faktu,ze jest ono stanem indywidualnym i zémym tzn. zalgy m.in.
od wymaga, jakie kady z nas stawigyciu i od sposobu, w jaki reagujemy na
szczsliwe koleje losu.

Definicje szczscia odnajdujemy w Ludziach bezdomnych Wedtug
Zeromskiego wize Sk ono z poczuciem spokoju. Pisarz wymia tez dwa rodzaje
szczscia: osobiste i spoteczne, a wybdr ¢ddy nimi staje s gtownym
problemem analizowanej powsig:

Spokdj to stan bezcenny. Troski i biedy acdczuwé spokdj jako
szczscie.
Ztamane jest tylko moje osobisieczscie. (Lbez., s. 172)

Z powiesciowych deskrypcjszczscia wynika, ze odczuwamy je sercem:

Pierwszy to pewnie raz ofmierci rodzicbw miat w sercu raég
rozkosz bytuszczscie...(Przed., s. 83)

Szczscie jak ciepta krew wplygto do jej serca fal powolmn.
(Lbez., s. 265)

Na kartach powi&i ujawniona zostaje fejedna z cech konotacyjnych
szczscia, jaka jest jego relatywizm:

Cieszyt s¢, ze szcz$cie samo przyszioze go nie wotat ani wypraszat
(Lbez., s. 127)

° Jadwiga Puzyninalezyk wartdci, s. 169.



18 Adrian Szary

Pddwiadczenia tekstowe, w analizowanym idiolekcie maa pokazuyj silne,
stereotypowe przekonaniee szczscie zsyta nam BOg:

Szczscie zestat mu Bog po wielkim cierpieniu. (Wrz., s. 10)

Przy okazji presuponowana jest antywé&ttadczuciowa, czy te wartgsé
ambiwalentna, jak jest cierpienie Kolokacje rzeczownika cierpienie
z czasownikami dowodzze emocja ta pojawiaghiespodziewanie i mimowolnie
(por. rodzi s¢, pojawia, wybucha). Ciekawe zestawieniegpiaj Szczscie ze sfeg
sacrumi profanumprzynosi passus:

Niebianskie zsipito szczscie gdy rce jego opasalyaj poprzez
bielizre i pociagnety bezsilry w to jego tae. (Wrz., s. 50)

W Wiernej rzece przywotane s frazeologiczne #iycia intersuyjpcego nas
leksemu:

Poznata ¢ chwilg swegozycia jakoszczscie bez granic, bez miary,
bez pocatku i konca. (Wrz., s. 51)

Cytatem, ktory 4czy obie analizowane watid jest fragment Ludzi
bezdomnych

Wielka by mi przyjemnosé sprawito, zebym widziata czyje zycie
petneszczscia. (Lbez., s. 82)

Pokazuje ongze szczscie, jako warté¢ absolutna miee przejé do kategorii
wartasci uzualnych, implikuic zarazenprzyjemnec.

Antywartcicia odczuciow jest gtod, ktory dai¢ czsto pojawia si na kartach
powigici Stefana Zeromskiego. Uczucie to powraca we wspomnieniach
z dziechstwa dra Tomasza Judyma:

Zdawalo mu s, ze skulony, obdartygtodny i zdeptany, stacy na
samym brzegu upodlenia, jest w ciemnej izbie pi&még.
(Lbez., s. 124)

Gtod cierpi rownie powstaniec XViernej rzeki

Ale stucham, tylkaze pani nie styszy, jak we mngdd wniebogtosy
wrzeszczy w powsteu. (Wrz., s. 27)

To byli wiasnie ci, dla ktorych wolngi z paiskiego domu poszedt
byt sp& w polach, w zimie, na roli przymieraé¢ gtodem — jak pies
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stucha rozkazu — ki sig bez broni — i tak oto z placu boju wréaca
(Wrz., s. 6)

Mamy tu do czynienia z frazeologizmem ,przymiergtodem”. Lek przed
smiercia gtodowy przeladuje rownie bohateréPrzedwignia.

Umrze tutaj zgtodu wsrdd ludzi, ktérzy si tego namieja z jego
chtopczyiskiej tatwowierndci. (Przed., s. 15)

W powieci tej pojawia si rOwniez nacechowane emocjonalnie, pejoratywne
okreslenie ludzi gltodujcych:

Oprocz pracownikow, zellych potzna roboty od switu do nocy na
gorze trupiej, pitat sk tam i waksal trzeci jeszcze gatunek istot
zywych: — zebraki, gtodomory, chorowite kaleki, baby i starcy —
stowem, rdza miejska i portowa, gjnaca za wyerka przy wojsku.
(Przed., s. 26)

Z ciekawym metaforycznym zyciem leksemugtéd mamy do czynienia
w Syzyfowych pracach

Marcin z glodnym sercemodchodzit stamid w stror parku, ktory
lezat tuz po drugiej stronie potaci domoéw. | oto nagle lasrsad nim
Zlitowat. (Syz., s. 105)

Pojecie to zostaje rozszerzone ze sfery somatycznsferaemocjonaln.

Kolejnym pktremwartasci nietrascendentnycljest, wyr@niona przez Jadwig
Puzynirg, kategoriawartasci witalnych Zostaje ona ujawniona poprzez waéto
zdrowia

Pani Natalia interesowatagszdrowiem matej Karolki, ktéra spata
niespokojnie nagku matczynym. (Lbez., s. 119)

Pytanie o zdrowie jest, zdaniem autora ,Ludzi beadgch”, jednym
z konwencjonalnych, stereotypowych pyta funkcji fatycznej, co paviadcza
nastpujacy cytat:

Jeden 2z takich, zethwszy st z antykwariuszem, zaraz po
stereotypowym pytaniu edrowie (...) (Lbez., s. 58)
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W tej samej powigi czytamy:

Nie bede nazywat, nie bde wytykat palcem tych sporilzy kolegéw
tutaj zebranych, ktorzy spiesna kade wezwanie cierpcej niedoli,
ktorzy czas swgjzdrowie i zycie nioss w ofierze, bez m§li o tym,
ze spelnig jakas tam misg. (Lbez., s. 32)

W powyzszym cytacie ujawniona zostaje jeszcze jedna Wametalna, jalg
jest ludzkiezycie.

W Wiernej rzecepojawia st¢ interesujcy z jezykowej perspektywy archaizm
dotycacy czlowieka powracagego do zdrowia zdrowieniec:

Obecnd¢ jej podziatata nadrowienca w sposéb bardzo gwattowny.
(Wrz., s. 58)

Cechy dobrego zdrowia wymieniongws Przedwigniu:
zdrowie — apetyt i pragnienie, twardy sen (Przed., s. 36)
Wyraznie tez oddzielone zostaje zdrowie fizyczne i duchowe:

Cieszyt s¢, upajat, nasycat swyrmdrowiem fizycznym i duchowym
btogostanem. (Przed., s. 61)

Dywagacje o mtodym, zdrowym, nagle przerwanyyciu, prowadzi Cezary
Baryka, obserwuag zabity Ormianle:

Wewnmtrz mnie wszystko bytadrowiem i sita. Zdrowa bytam, petna
zapachu i szeZcia dla wszystkich wokoto, jak kwiat wiosennyzyd
Wszystko mezdrowie czekalo na sze#cie wewrtrzne, ktéregom
jeszcze nie zaznata. Zasce mk zamordowali, podli rEzczyzni?”

(Przed., s. 25)

Odnajdujemy réwnizu Zeromskiego liczne gwviadczenia frazeologiczne:

Goécina udzielona ksgénej Szczerbatow — Mamajewie wyszia
matce Cezarego r@rowie. (Przed., s. 18)

Byt przecie w posiadaniu prawdy, po zcdedy byto psu¢ sobie
zdrowie. (Przed., s. 131)

Antywartcscia witalna jest choroba Pogcie to rOwnie cgsto pojawia i
w idiolekcie StefanaZeromskiego, zwtaszcza wudziach bezdomnychCaty
bowiem utwor péwiecony jest dyskursowi medycznemu. Oto przykiad:
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Jestem jak cztowiek bardzihory, ktéry sam nie wie, co go najyaej
boli. (Lbez., s. 84)

Z choroly zmaga si réwniez powstaniec — bohat&iernej rzeki

Chory powstaniec spat po catych dniach i nocach wagge. Nie
wiadomo byto, czy przyczyntej gouczki s rany, czy jaka inna
wewrgtrznachoroba. (Wrz., s. 26)

Jego choroba zostaje na zasadzie metaforycznejvpar@ do snu:

Sen, jak mojahoroba...
— Paiskachorobato take sen?
— Zly sen. (Wrz., s. 45)

Interesujcym zabiegiem jest proces antropomorfizacii i piesienie pajcia
choroby na zjawiska przyrodnicze:

Ranek dnia przy kizu jesienj ranek chory i jakby sptakany, gdy
drzaca z zimna i (powiedzmy szczerze, co tam!) — zechiu,
trzgstam. (Lbez., s. 65)

Przywotane zostajtez somatyczne objawy choroby:

Chory usmat w giebokiej gonczce. (Wrz., s. 25)
Chory nie mogt powstrzyma piekielnego kaszlu, ktéry notabene
mogt ich zgubd. (Przed., s. 44)

W deskrypcjach pojawigj sie ludowe porzekadta, zadane z chorah na
przyktad: kto chory, ten umieraChorup tacy bohaterowieZeromskiego jak
Wiadystaw Barwicki na asten Karolina Szartatowiczéwna, ciotka Pelagia,
Karolina Judymowa, Antoni Lulek. Rgjie choroby na zasadzie metaforycznej
przeniesione zostaje na kasbotnica:

Cata klasa robotnicza przeta jest ndza | chorobami.
(Przed., s. 138)

Jadwiga Puzynina zauwe ze do opisu stownictwa wchoglzego w skiad
kategoriiwartasci moralnychdobrze nadaje siteoria semantycznych prototypéw,
w mysl ktérej jest wiele kategorii pegiowych, w obebie ktorych czsé¢ ich
okazow jest percypowana wyrae jako hiponimy danego pmjia nadrzdnego,
cze$¢ nie. Poczucie przynateosci okazOw danej kategorii do niej jest



22 Adrian Szary

stopniowalne, co psychologowie sprawdzaja pomog testow’. Badaczka
zaktada,ze cechy takie jakiczciw@¢, zyczliwa¢, sprawiedliwgé i dobro bytyby
w centrum kategorii nazw z zakresu moratibt.

Jak stusznie zauwa Tomasz Krzeszowski, najbardziej podstawowym
rozr&nieniem wartéci jest ogdlna dychotomia ,dodatni — ujemny”, ktora
w najbardziej prototypowy sposob, wyeask przymiotnikami ,dobry — ziy”,
majacymi dwo szerszy zakres znaczeniowy fakiekolwiek inne przymiotniki
oceniajce”’. JXzykoznawcze zainteresowaniazykiem wartéci zaczly sic
przejawigd w latach sz&dziesatych XX wieku, opracowaniami dotygaymi
wiasnie przymiotnikadobry*3,

Polska lingwistka Anna Wierzbicka wymnie dobry cztowiekeksplikowata
nastpujaco: ,to cziowiek, ktéry jest dla innych ludzi takgk bysmy chcieli, aby
ludzie byli dla innych ludzi”,dobro za to "to, czego bgmy wszyscy chcieli”;
analogiczniezto to ,to czego bymy wszyscy hie chcieli”, a zatedobrzeto "tak,
jak bysmy chcieli™.

Jadwiga Puzynina natomiast kluczowe dla aksjolpgiymiotniki dobry, zty
eksplikuje nasfpujaco:

X jest dobre znaczy: X jest takie, jakie (ludzieogdle, pewna ich
grupa i) nadawca chce (cf)czeby X byto.

i analogicznie:

X jest zte: X jest takie, jakie (ludzie w ogoéle,wea ich grupa i)
nadawca chce nie chce (ahceby X byto®

Pojecie dobrau Zeromskiego jest warfoia o charakterze socjocentrycznym:
Gtéwna mysla starca byto teradobro bliznich (...) (Lbez., s. 53)

Miatam dawniej wiele wiary wdobra? ludzi i dlatego bytam gotowa
spieszy si¢ ku nim (...) (Lbez., s. 71)

19 Na temat teorii prototypéw zob. m.in. Jerzy Batiski, Miejsce hiperonimu w definicji

leksykograficzngjw:] Tegaz Jezykowe podstawy obrazwviata, Lublin 2007, s. 52 -58.
Zob. Jadwiga Puzynindgzyk wartaci, s. 161.

Zob. T. Krzeszowski, Aksjologiczne aspekty semantykizyikowej Torunl999,
s. 12 -13.

Warto wymiené tu prace W. Zilliga, E.M. Wolfa, N.D. ArutjunowejG.H. von
Wrighta, K.D. Ludwiga. Na temat batlanad pzykiem wartdci w lingwistyce zob.
J. PuzyninaJezyk wartgci, dz. cyt., s. 44 - 50 oraz T, Problematyka aksjologiczna
W jezykoznawstwialz. cyt., s. 59 - 71.

“A. Wierzbicka, Kocha, lubi, szanuje. Medytacje semantycziéarszawa 1971,
s. 238 - 239.

J. Puzyninajak pracowa nad pzykiem wartgéci?, dz. cyt., s. 129 - 130.
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(...) bo przecie ja za waszswobod i za waszedobro si¢ bitem.
(Wrz., s. 6)

Przyjrzyjmy st teraz jak funkcjonuj w literackich utworach Stefana
Zeromskiegowartasci poznawczeJadwiga Puzynina analizgj pole wyrazowe
wartasci poznawczyclzauweaa, ze jego centrum stanovprawdarozumiana jako
poznanie, wiedza éwiecie,w réznych jej odmianach i zakresach. Czygciami
prowadacymi do uzyskania teiedzy s uczenie i, studiowanie, badania
naukowe, mgfenie, refleksjarezultatem nauki Za wyksztalcenieksigzki, prace
naukowe a nosicielami wiedzy @wiecie: uczeni, nadrcy, mydrzy*®. Oto kilka
przyktadéw konceptualizadjingdrosci w utworachZeromskiego:

(...) madrosé¢ i sprawiedliwd¢ swiecity sie w jego oczach jak
gwiazdy w nocy. (Wrz., s. 44)

Mamy tu do czynienia z ciekawym poroéwnaniem wieddg swiatla,
poswiadczonym w ¢zyku, w jego frazeologii (por.swiecic kogas). Pojawia si
tez mgdros¢ w znaczeniu zdobytego z wiekiemsdaadczenia:

Uczyta go niejednejmadrosci zycia, ktorej jeszcze w swym
beziadnym i roztrgsionymzyciu nie posiadt. (Przed., s. 100)

W kolejnej deskrypcji wyrzona kolokwialnym okrdeniem:

Chat on i dziadyga, alemadry, kuty na cztery nogi, nasz
Szczepanisko. (Wrz., s.13)

Ujawnia s& tu ciekawy, stowotwodrczy mechanizm wadmjacy, w sferze
onomastycznej, polegay na uyciu sufiksow augumentatywnych w funkciji
ironicznej Szczepanisko i leksemu o nacechowarjorggwnymdziadyga

W Ludziach bezdomnyctvartgci poznawcze wprowadzone, sv kontekst
transcendentny poprzez przywotanie sksiegi Koheleta

.Nie bedzie takmadrego, jak i gtupiego na wieki, gdyprzyjda dni,
kiedy wszystkiego zapomna jak umieramadry, tak tez i gtupi...”
Ta cynicznamadrosé¢ rzucona przez zuchwatego kréla, znawc
.wszystkich spraw pod shkwem”, nie niosta mi przykei.
(Lbez., s. 87)

16 Jadwiga Puzynindezyk wartgci, s. 150.
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Istotna te staje st wartags¢ nauki dla takich bohateréw utworow Stefana
Zeromskiego jak Stasia Bozowska, dr Piotr, MarcimoBacz czy doktor Tomasz
Judym:

Od dawien dawna od czasu kiedy w szkotach gasiz uczy¢ dla
samej nauki, snuly mu esipo glowie pewne nieokémne idee
z dziedziny chemii, fizjologii. Doggat zawsze m§fami jakiega
poteznego swiatta, tysic razy silniejszego od elektryczmn, ktére
oczom lekarza odstoni wtrze ptuc suchotnika. (Lbez., s. 22)

Z naszymi emocjami zwrana jest sferawartasci estetycznych ktore
w typologii Jadwigi Puzyniny, zajmajkolejny szczebel drabiny aksjologicznej.
W powigiciach Zeromskiego $ one reprezentowane przegartasé¢ piekna,
odniesion gtéwnie do urody bohaterek, rzadziej bohaterovo jpgwiesci: ozenit
si¢ z kobiet, wielkiej pieknosci (o zonie Czernisza); dziewiczaeknosé jej bioder
(o Salomei Brynickiej); b§ cztowiekiem pieknym, wykwintnym i dla tych
przymiotédw by kochanym przez najcudowniejsze zjawisko ziemi,eprzalq
panrg Orszéska. (o Karbowskim).

W zebranym przeze mnie materiale pojawis§ jeszcze takie przymiotnikowe
derywaty ptkna jak:piekne zycie, piekny dzien, park, miesic maj Pigkno staje
si¢ tez wartdécia absoluta, najwyzsz:

Nie przywiazywat do tego wszystkiego wagi, jak nie
przywiazujemy wagi do niczego oprogreknosci. (Lbez., s. 64)

Przejdmy teraz do najwiszego pitra, ktére w klasyfikacji Jadwigi Puzyniny
zajmup wartasci sakralne Jak zauwza Jadwiga Puzynina centrum wdado
transcendentnych stanowi w sensie pozytywnym n#jgo pojete dobro
transcendentne, ktérego uosobieniem dla éhifamina jest Bog, pgty osobowo.

W analizowanych przeze mnie powgeach Zeromskiego pojawia &i
antropomorficzny obraz BogaPatrzyt w niedogigle oczy straszliwegd@oga
(Wrz., s. 55).

W jezykowym obrazie Boga pojawigjsie takie jego cechy jak wszechmoc,
dobra i sprawiedliwg¢:

Tylko jeszczeBbg mogtby wszystko wywrdei ztama strasza wolg,
potargé& zamysty. (Wrz., s. 64)
Wszechmogcy Bog, czyli sam bezatosny los? (Wrz., s. 3)

Na kartach powiei Zeromskiego ukazaneastekstowe péwiadczenia
przekonaniaze to wianie Stwoérca jest dawcszczscia i cierpienia, i tylko w nim
mozemy upatrywa ratunku:
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Szczscie zestat mBog po wielkim cierpieniu. (Wrz., s. 10)
Wezwij na pomodoga (Wrz., s. 62)

Nie brakuje réwnig frazeologizmow z leksemeBog, typu:

NiechBég zachowa!
Bog raczy wiedzié, Bdgma w opiece
Bog z nimi, Bog da.

Uruchamiag one w gzykowym obrazieBogatakie cechy konotacyjne Stwoércy
jak: opiekuhczas¢, wszechwiedgi ofiarncsc.

Swoistej sakralizacji podlega réwnieu Zeromskiego wart@ patriotyzmu
Szczegolnie widoczne w takich tekstach j®azdzidhi nas kruki, wronyEcha
lesnie, Syzyfowe pragePrzedwignie czy Wierna rzeka Na temat pajcia
patriotyzmu wypowiada sirowniez bohatePrzedwiania Antoni Lulek:

Gdy wérod atakéw kaszlu Lulek z furi twierdzit, iz wyrazu
.patriotyzm” uzywa sk dz§ po to tylko, zeby wérdd
najciemniejszych mas budzinajciemniejsze instynkty, gdy ci,
ktorzy zazywaja tego stowa, tej rzekomej idei, pokrywapim tylko
swoje interesy materialne, chodzi im bowiem o teeby tym
frazesem §pi¢, znieczulé, zniweczy¢ czujnd¢é mas i utrzymé
w swych ekach bogactwa i wtadz (Przed., s. 133)

W ten sposdb ujawnione zostaty w utworach Stefdeeomskiego wartei
z kazdej kategorii, zaproponowanej w typologii przez W@ Puzynir.
Oczywiscie artykut ten nie wyczerpuje tematu. aa by wspomnie jeszcze
o innych tekstach pisarza, o niektérych antywaitxh, jak:zto, brzydota czy
wartasciach instrumentalnych jakraca, ujawniapca sg¢ chociaby w telécie
Ludzie bezdomniNie wspominatem rownie o wartgciach takich jakmitosé
Joanna Podborska — Tomasz Judym, Salomea Brynick¥zef Odrowz,
Wiesnicyn, Anna Stogowska — Marcin Borowicz, czpalzby wartgci przyjani
w powiesciach: Syzyfowe praceczy Przedwignie Cezary Baryka — Hipolit
Wielostawski. Skupitem si raczej na nieco mniej oczywistych waxiach,
pokazujc jezykowe mechanizmy wartoiowania, gtdwnie poprzez leksyk
i stowotworstwo.

Badania te pokazayj ze utwory Stefan&eromskiego niasze sok ogromny
tadunek aksjologiczny i uniwersalne, ponadczasovatoici, wciaz aktualne
w 90 lat pasmierci pisarza.
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MOTIVATION TO READ: FACTS AND MYTHS

Streszczenie: Motivation to Read: Facts and Mythanalizuje umigjtnosci
czytania wrod studentéw kierunkéw humanistycznych na uniwtedg (grupa
badawcza: 73 respondentow) oraz korelawjedzy ich wydajnécia a nawykami
czytania. Autorzy pracy opietgjswe badania na metodzie baddosciowych

i badaj przyczyny niskiej wydajniei czytania w wybranych grupach. Autorzy
kwestionuj takze kilka popularnych mitow dotygzych czytania, takich jak:
srodowisko sprzyjajce czytaniu czy kursy szybkiego czytania. Efektyddia
rzucap nowe swiatlto na badanie efektywnego czytania jako koniegp do
efektywnego funkcjonowania w spoteéséwie.

Stowa kluczowe:motywacja do czytania, nawyki czytelnicze, czytajaiko praca,
czytanie jako hobby.

Abstract: The study entitledMotivation to Read: Facts and Mytlenalyses
reading skills of university students (sample uiB: respondents) of humanities
and the correlation between their reading outpuat @ading habits. The authors
rely on a quantitative questionnaire method andoegghe reasons of low reading
output among selected groups. They also challeegeral popular myths related
to reading such as supportive reading environmait extensive fast reading
courses. The research outcomes cast a new lighh@mresearch of effective
reading as defined in SERR and also as necessaifetctively function in the
society.

Keywords: reading motivation, reading habits, professiorader, hobby reader.

The study entitled/iotivation to Read: Facts and Mythsalyses reading skills
of university students (sample unit: 73 respondemts humanities and the
correlation between their reading output and readiabits. The authors rely on
a quantitative questionnaire method and explorad¢heons of low reading output
among selected groups. They also challenge sepa@llar myths related to
reading such as supportive reading environmeneatehsive fast reading courses.
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The research outcomes cast a new light on the redsed effective reading as
defined in SERR and also as necessary to effegtiuakttion in the society.

Keywords: reading motivation, reading habits, professiorader, hobby reader.

Introduction

Decreasing trends in reading skills of studentS&212017) focus the attention
of experts on the reasons for such trend. In tiisl@, we would like to explore the
term ‘“motivation” and ‘reading motivation” and analyse the results of
guantitative questionnaire conducted in 2018 amargersity students. We would
like to show how reading history, environment amadbits affect one’s motivation
to read and consequently reading performance.

What is motivation?

Motivation is a complex, multifaceted construct with manystdoents. It has
an interdisciplinary nature - many disciplines, tsuas psychology, business
management and sports attempt to define it withan ftamework of their field.
Halepota (2005) for example defines motivation apérson’s active participation
and commitment to achieve the prescribed results’pedagogy, motivation is
defined as a unity of internal and external factangch:

1. Excite, activate add energy to human actions apéreénce,

2. Focus this actions and experience to an aim,

3. Control one’s ability to reach goals,

4. Influence the way of one's reaction to one’s adionand

experience/perception and his or her relationsbipther people and the
world (Masden, 1979; Prucha, Walterova, Mare$2@).1

Other definitions of motivation specify that motiien “stimulates desire and
energy in people to be continually interested aothroitted to a job, role or
subject, or to make an effort to attain a goal. ’'ugBess Dictionary, p. 1).
Motivation constructs, i.e. the reasons fotivation are multiple: internal and
external as well as conscious and unconscious: itldibdn results from the
interaction of both conscious and unconscious facoch as:

(1) Intensity of desire or need,

(2) Incentive or reward value of the goal, and

(3) Expectations of the individual and of his or peers.” (Business Dictionary,

p. 1).

These factors are the reasons one has for behavicgrtain way. Svec
recognizes various types of motivation, e.g. “aghiment motivation” [which is ]
focused more on the goal accomplished or the owtcofnthe learning process
more than mere pleasure of learning” (Svec, p..157)
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What is reading motivation?

Many experts agree thegading motivation largely depends on the reason for
reading a text. However, fewer recognize that thenes diversity of reasons,
conditions of reading and circumstances of readiogur when the readers read
a text in foreign language. The following table IfT4) classifies various types of
texts, their attributes and also distinguishes irgpeccording to its most frequent
and likely occurrence (location), methods of regdimd the importance of speed
and accuracy of reading in both mother tongue areldn tongue (e.g. English):

Tab. 1.— Typology and attributes of texts, readers, mashaf writing and goals of reading
vs. speed and accuracy of reading

Type of | Attributes of | “Typical* Location of | Aim of | Most Speed .
Reading text Reader Reading Reading effective Accuracy
Method(s) of
Reading
In one’s a) Publicistic Whoever, a | Ina “friendly | “Experience | - Reading and | Speed (S) —
mother text/descriptive “hobby environ- -aimed comprehension | not socially
tongue: style reader’= the | ment”, e.g. reading” for | , significant /
b)Artistic one who one’s home, emotional -Perception of | Accuracy
“hobby text/narrative reads caffeteria, etc.| and the artistic lan- | (A) — mostly
reading” — style primarily for intellectual guage, not socially
e.g. anovel, | a)genres of the pleasuré enrichment | -Shared significant
a journal a publicistic style: and experience,
blog report, interview, personal - imagination
advertisment, ed- developmen
itorial, commen- t -Decoding,
tary, review, interpretation,
interview, feuille- explication
ton and many
others.

b) genres of the
artistic style:
poetry, prose,
drama, faction

“Reading to “Informational General Any location acquiring Reading and S —relevant
acquire texts”, - Exposi- | public information; | comprehension
information” | tory style and classificatio | , A - relevant
-e.g. administrative n of Skimming
recipes, stylé: (e.g. informatiorf | Scanning
instruction business letter, Chunk reading
manuals, etc.| order, application
letter, CV,
official
documents,

forms, postal
vouchers, etc.
Typical features:
indents, graphs,
charts, tables, etc|

! Javotikova J. — Sipo$ova MThinking about LiteratureZ - F Lingua, 2017, Bratislava,
pp. 15 - 16.

2 Mistrik uses the term “expository text” (Slovékecny text”), Mistrik J.:Rychlecitanie,
SPN, 1982, p. 103.

% Mistrik suggests the term “classification of infation” (Slovak: “zaradenie
informacie”), Mistrik J..Rychlec¢itanie, SPN, 1982, p. 103.
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cd. Tab. 1.
Type of | Attributes “Typical* Location of | Aim of | Most Speed V.
Reading of text Reader Reading Reading effective Accuracy
Method(s) of
Reading

Professional| Academic Professional Any location; | Acquiring Reading and S — relevant
reading, style; reader = s/he | oftenin information, comprehension,
study’ — e.g. | persuasive does not read | “professional | evaluation of | analysis, A —relevant
for the style: to enjoy the location”, the comparison, and socially
purposes of text but to such information, synthesis significant
one’s work, | Genres: acquire as library, lab, | integration of
research, Presentation, | information; etc. the
etc. Paper, s/he uses toolg information

Thesis, to get the into the

Lecture, meaning of corpus of pre-

study, etc. the text, e.g existing

Attributes: fast reading informations-

academic intellectual

language, enrichment

Graphs,

tables, charts,

etc.
Reading in | Various types | Linguistic and | School Reading and S — given
foreign of texts and informational | environ- comprehension,py the author:
language genres enrichment mennt, home Skimming of the
(e.g.inan environ-ment, Scanning coursebook
EFL class/ friendly Chunk reading felevant,
in environ-ment, A — relevant
preparation etc. land socially
for the significant
class):

Table 1 shows diversity of reasons to read whid¢bcathe motivation to read
and also accuracy and speed both in one’s motmgué and foreign language
(e.g. English). The speed of reading is signifidarall types of reading excepting

“hobby reading’ which is private and usually not a subject toeemal control.

Accuracy of reading, however, is significant in glpes of reading even though

social significance of accurate reading variesilariato read accurately irhbbby

reading” may lead to misunderstanding of a story where&@understanding of
expository, business and academic texts may leatklays, financial losses and

even (fatal) injuries.

What are some Motivators in Reading Motivation?

Professional research oféading motivation recognizes five motivators and
motivation constructs:

(1) Interest,
(2) Perceived control,
(3) Collaboration,
(4) Involvement,

(5) Efficacy (Guthrie, p. 1).

* Mistrik suggests the term “study” (Slovak: “Stili’), Mistrik J.: Rychlecitanie, SPN,
1982, p. 99.
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In our study, we paid most attention to interest ewvolvement versus efficacy.
We would like to share partial research results.

Sampling Unit Description - The Structure of Samplhg Unit (Outscoring
Students) and the Procedure of Questionnaire

In order to objectively assess respondengsiding motivation and reading
abilities, the research was based on the quesiienmaethod which secured
openness of answers as well as privacy for respisddhe sampling unit
consisted of eighty four (73) valid questionnair@espondents included first-year
teacher-training students (38) and translationiatetpreting programme students
(46).

Average age of the sample unit was 19, 90 yeaesatierage time of foreign
language studies was 9, 71 years.

Respondents were given a text (182 words) andgbedsand accuracy of their
reading performance was measures. Then, respondsmisnded to 44 questions
(confirmative-negative responses; Likert's scale)tloeir reading motivation and
reading background.

From gathered data, a sub-group of respondentsanthieved perfect accuracy
scoring (100, 00%; 8 students) and also those veh@éeged minimum academic
performance ratio (65, 00%; 13 students) was sdedn this study we would like
to focus on these 21 students and their readingshalnich affect their reading
motivation. In doing so, we would like to show tlsime information related to
reading motivation may be considered a myth whereas others proved t@li.
The selected questions related to studereding motivation included six items;
respondents’ answers were either positive or nagati

Questiort1: | enjoy reading.

Question 2: | am nervous without books.

Question 3: A teacher should be well-read.

Question 4: A translator/interpreter should be wetld.

Questions 5: In the household where | grew up etivegre more than 50 books

of fiction.

Question 6: My parents/the elder used to read menwlwas a child.

Questionnaire Analysis and Discussion
Question 1 — | enjoy reading.
In this question, student’s personal interest andlvment was identified.

® Questions were re-numbered for the purposesobthdy.
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Tab. 2.— Question 8: | enjoy reading (in general) v. sphekreading.

Type of Average Question no. 1: | enjoy | Question no. 1:1don’t
Respondents wpm reading. enjoy reading.
Respondents
who scored 161,1 Yes 100,00% No, 0 %

100, 00%

Respondents
who scored 151,1 Yes, 73,07% No, 26,93%
Min. 65,00%

Interestingly, as many as 100% respondents whohegaperfect score in
accuracy test (100%) confirmed that they liked mgdThis is very positive
information and we hope to verify it in a more ediwe research done in 2019. On
the other hand, among those who scored 65, 00%céaracy test, there was
a decrease in popularity of reading (73, 07%). Ftbase who claimed “they did
not like reading”, the average speed was 157 wyrairfaccuracy varied, from 78,
90% (the best performance) to 66, 66% (the wondbpmance). We can conclude
that one’s interest and involvement in the activitgading) affects reading
motivation of the respondents. In response to @Quest (I am nervous without
books), however, none of the respondents repliéidratively. That indicates,
none of them is subject to compulsive obsessivdimga

Questions 3 and 4: A teacher and translator/interpeter should be well-read.

In this question, the aim was to identify whethe&spondents feel the
importance of reading for their future professiés. the sample unit consisted of
both teachers and translators/interpreters, weysedl these questions in one
cluster:

Tab. 3. — Questions 25: A teacher should be well-read 28idA translator/interpreter
should be well-read vs. Speed of reading.

Type of Aver Question Question Question no. 4:| Question
Respondent| age no. 3: A no. 3: A A no. 4: A
S wpm | teacher (of | teacher (of | translator/inter | translator/i
any subject) | any subject) | preter should nterpreter
should be does not be well-read. does not
well-read. have to be have to be
well-read. well-read.
Respondents
who scored | 161,1 Yes No, 0 % Yes 100,00% No, 0 %
100, 00% 100,00%
Respondents
who scored | 151,1 | Yes 83,33%| No 16,67% Yes, 73,079 No, 26,98%
min. 65,00%
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Table 4 shows the overachieving group of respomsdemderstood the complex
importance of literacy and reading performance el & general awareness of the
world cultural heritage for their profession. Evdrough the Respondents who
scored min. 65, 00% also understood the importaiaeading; we can see the
decrease by 16, 67%. Again, we can generate anthdeghere is a correlation

between one’s ability to see the global perspeafveeading and one’s reading
performance.

Question 5: In the household where | grew up, therevere more than 50 books
of fiction.

The aim of question 5 was to find out respondergading background and
general attitude to books in their households. Wseimed that ownership of books
is indicative of one’s relationship to books andtite activity of reading. Also,
ownership of books raises debate of the books ieisosight, and potentially
motivates one to read. Table 4 shows the correldd@iween the number of books
in one’s household and their reading performance:

Tab. 4.— Questions 5: In the household where | grew lugret were more than 50 books of
fiction Vs. Speed of reading.

Type of Average Question no. 5:In the Question no. 5:In the

Respondents| wpm household where | grew up, household where | grew
there were more than 50 up, there were not more
books of fiction than 50 books of fiction

Respondents
who scored 161,1 100,00% 0 %

100, 00%
Respondents
who scored 1511 Yes 83,33% No 16,67%
min. 65,00%

Question 6: Between 0-18 years of age, my parentsguardians used to read
me at least 3 times a week.

Many experts believe in the positive effect of liegdparents to future
children’s reading habits. In question 6, we anadyshe relationship between
reading parents and respondents’ reading perforenanc
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Tab. 5.— Questions 6: Between 0-18 years of age, my paerguardians used to read me
at least 3 times a week vs. Speed of reading.

Type of Average | Question no. 6:Between | Question no. 6:Between O-
Respondents| wpm 0-18 years of age, my | 18 years of age, my parents
parents or guardians used or guardians read me less
to read me at least 3 times than 3 times a week or did
a week. not read me at all.
Respondents
who scored 161,1 50,00% 50, 00 %
100, 00%
Respondents
who scored 151,1 23,08% 76,92%
min. 65,00%

Responses to Question 19 were perhaps the mostreaditf from our
expectations. Among Respondents who scored 100, 68% 50, 00% admitted
having reading parents. This low number might wfeegeneral alarming trend of
decreased number of activdhgbby readers as well as average results in
periodical PISA testing (PISA, 2017). Among respemid who scored min.
65, 00%, the average sum of reading parents droyp28l, 08%.

Implications are that both groups of respondeniseghtheir ability to read by
themselves or with the extra-family/household aid.

Conclusion

In the study entitledMotivation to Read: Facts and Mytlattention has been
paid to the complex issue of reading motivationa Vi3 questionnaires, the
gquantitative analysis showed that only 21 respotsdachieved standard outcomes
(academically minimum tolerable 65, 00%); howe&nf 21 scored 100, 00% in
accuracy test. These respondents formed the samijleve analysed in term of
their reading motivation and reading habits. Redpats were given 44 questions
examining their reading environment, history anditzathat may serve as
motivators and affect their reading performance.the purposes of this study, we
analysed six questions (the rest of the questidhdevanalysed continuously and
we hope to share the global results of the researdhe next study). Present
research proved that:

(1) Personal interest and involvement dramatically ci$feone’s reading
performance. In question 1, 100, 00% respondentsitedl enjoying
reading and all of them outscored the others driaaibt

(2) Most respondents also recognize general importamck significance of
reading for their future job.

(3) Most respondents, as children, grew up in housshaldere books were
owned and displayed which potentially evoked debataut them and might
result in reading of these.
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(4) Regarding respondents’ reading history and readiogckground,
surprisingly, very few were read books by theirguas and guardians. Thus,
we can consider reading to children as a “myth& $tudy proved there
might be other factors influencing respondents’ edleat reading
performance which will be examined in following easch.

The research of reading skills of bilinguals istiggtincreasing attention in the
modern pedagogy. As more than 750.000.000 speakdfnglish are not native
speakers nowadays, i tis of key importance to\ati literacy of language users.
Stimulation ofreading motivation and awareness of the factors that positively or
negatively affect it will help educators to furthatensify their efforts in training
reading skills and abilities.
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LIMITS AND BARRIERS OF PRIMARY SCHOOL RE-QUALIFIED
ENGLISH LANGUAGE TEACHERS IN ENGLISH LESSONS IN
SLOVAKIA

Streszczenie: Artykut zatytutowanyLimits and barriers of primary school re-
qualified English language teachers in English éess in Slovakiaprezentuje
wyniki bada oparte nha metodologii jakoiowej (Teoria ugruntowana). Autorka
interpretuje  ztaonas¢ problemow, na jakie napotykaj przekwalifikowani
nauczycieleqzyka angielskiego w szkotach podstawowych podcezasnia ¢zyka
angielskiego w szkotach podstawowych na Stowacji.

Stowa kluczowe: uczeér klas pocatkowych, nauczyciel gzyka angielskiego
w szkole podstawowej, projekt, przekwalifikowanienauczanie ¢gzyka
angielskiego, ograniczenia/ bariery, Teoria ugrmatoa, wywiad pogbiony,
Paradigm Model.

Abstract: The scholarly article entitledLimits and barriers of primary school re-
qualified English language teachers in English ¢tessin Slovakigoresents the

research results based on qualitative methodoleggarch (Grounded Theory).
The author interprets the complex of problems rahfied primary school English

language teachers encounter when teaching Englisioung learners at primary
schools in Slovakia.

Keywords: young learner, primary school English language hegcproject, re-
qualification, teaching English, limits/barriers, Grounded Theoln-depth
interview, Paradigm Model.

Introduction

The importance and key role of a teacher as orteeotrucial constituents of
the educational process is indisputable. This issas preoccupied scholars,
educators, educational researchers as well asesabtr decades. Undoubtedly,
a primary school teacher plays the key role inlies of young learners as they
enter on their lifelong learning journey. The prignaschool teacher has
opportunities to establish positive relationshigghwpupils, organise the learning
environment effectively and create challenging andaging learning experiences.
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Beginning in the foundation stage s/he can supgloitren to learn by doing,
exploring, talking about their own learning, pragtg skills, taking an active part
in their own lifelong learning. This kind of teachaims at developing and
expanding the child’s curiosity and knowledge fritva very beginning. Moreover,
s/he is the one who mediates and offers young desra curriculum that is
responsive to their personal needs and builds tlapiacity to learn.

Young learners (ages 6 to 11), in return, accegthier's instructions without
any objections since they strive to please himesr bxpecting praise and reward.
Importantly, the dominance of the teacher is biggan that of parents in this age
group, particularly in the beginning stage of sdhaitendance. Thus, the authority
of the teacher is a complex of characteristicsuphowhich the trust of learners
may be obtained. This trust enables young leartwetsderstand that the teacher
does everything for the good of them; and for teigson, they follow and obey
their teachers. The teacher is an authority becsihiseis well-versed in the subject
matter and thus young learners see a model in thadher, become fixed on the
teacher and respond to tasks voluntarily since thaurally believe in their
authority’s experience, maturity, expertise and fggsionalism. The primary
school teacher is a versatile teacher who teadteesvhole list of subjects of the
basic plan, including a foreign language, at presearticularly English in
Slovakia.

1. Why start teaching and learning English at primay level?

The justification for starting English in primargtol (in many cases even in
kindergarten) has become a complex question in m@Angopean countries,
including Slovakia. The reasons for an early std manifold. It has to be
emphasized that decisions to include a subjecbagpualsory in the curriculum of
a particular type of school are mainly decisionsetafor economic, political,
cultural as well as educational reasons. Teaclinguages, particularly English to
young (or even very young) learners is one of th@sequences of the European
unification process, the process of globalisationl @¢he status of English as
a Lingua Franca. Since language learning is alifglprocess, it seems effective to
start as early as possible in order to lay solich@tations for continuing later. It is
a common belief that children are naturally curiand absorb anything (including
languages) more quickly than adults or teenagengdi@n’s mental development
functions at the level of so-called concrete openat Thus children do not need to
have knowledge of grammar structures, but havinguised them through the
medium of stories, songs, rhymes or chants etc.oanithe basis of imitation and
reproduction, they can use structures functionallytheir speech. Moreover,
children pick up the pronunciation of the new laag® more precisely and more
quickly on the fundamental condition the teachea igood model, otherwise the
mispronunciation of particular words can be fossili. It also has to be emphasised
that early language learning in schools is completéferent from picking up the
language in a natural target language environnieimére have been numerous
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discussions and much research concerning the rogabke age to start learning
a foreign language, but the results are inconotusince different aspects should
be taken into consideration. Generally, Slovak primschools working in
accordance with the Framework curriculum for priyn@ducation offer English as
a foreign language to young learners mainly fromfttst grade of primary school
attendance (6-year-old learners) on a voluntarisbas

Regarding the main goals of foreign language edwucat primary schools, the
fundamental methodological-didactical principles vdhato be taken into
consideration for effective foreign language teagh{ISCED 1): learner-centred
teaching; active learning focused on the learnespecting the particularities of
individual learners; positive motivation; age appiateness and the usage of
visual teaching aids; frequent change of orgamisati forms within one lesson;
systematic revision; accepting mistakes as a rapand of learning; developing
communicative competence as a product of schoolmog, home study. It is
important to respect specific characteristics afing learners learning a foreign
language at primary schools so that children etgayning a foreign language,
utilising their curiosity and desire to discovedaxplore. First and foremost, it is
crucial to focus on the level of cognitive skillev@lopment and personality
characteristics of young learners. In order toldista appropriate conditions for
foreign language teaching and learning, the follmviaspects should be
emphasized: motivation for learning and acquisititacquisition” as opposed to
“learning”, e.g. Stephen Krasherdistinction), active collaboration in the
classroom, creativity, interests, personality raguch as reliability, cooperation,
empathy, self-regulation features, emotional stgbiself-confidence and positive
attitude development; cognitive skills — developimehvarious types of thought
(visual thinking, logical thinking, abstract thimij and critical thinking ), as well
as boosting mental functions. The process of laegraiforeign language at primary
schools is grounded in the pupils’ activity andsseg perception, which form the
basis for memory and verbal learning. Involving gegtion by various senses
while learning a foreign language fosters the quali remembering and long-term
memory. The teaching of a foreign language is basedisualisation and active
learning, fostering acquisition by using visualdieiag aids, realia (real objects),
varying tasks and activities which go hand in havith appropriate teaching
methods (e.g., TPR, storytelling, communicativeglaage teaching).

2. Foreign language re-qualification of primary sclool teachers in Slovakia

In 2007, the education in Slovakia went througluaicular reform. The efforts
of the government of the Slovak republic were toigdhe learners with the ability
to communicate within the European Union and tedase their chances to assert

! Krashen, S. (2009Rrinciples and Practice in Second Language Acqoisjt[online]
available at: http://www.sdkrashen.com/content/lsfoknciples_and_practice.pdf
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themselves. For this reason a new concept for dheign language teaching at
primary and secondary schools in Slovakia was ddeg by the government of
the Slovak Republic on 12th September 2007. Ortleeoinain priorities of the new
Concept of Teaching Foreign Languages at PrimaglySetondary Schools was to
equip pupils (European citizens) with the abilibydommunicate across linguistic
and cultural boundaries in multicultural and mintjual Europe, in other words, to
acquire intercultural communicative competence. fidgferm aimed at improving
the standards of teaching foreign languages apcbaiding effective education for
young children, starting at primary education. Enbave been a lot of changes
concerning foreign language teaching and learmingrimary schools (Grades 1 —
4) in Slovak educational settings. The new conoépeaching a foreign language
as a compulsory subject from the third grade (9-péé learners) at primary
schools in Slovakia was approved by the governnien®eptember 2007 and
introduced into schools in September 2008. In livith that concept there was
a choice of foreign languages and a pupil couldsbado learn English, German,
Russian, French, Spanish or Italian. One of thgdsgchanges which have taken
place since September 2011 is that English hasnmedbe first compulsory
foreign language. At present the framework curtioulsets the obligatory number
of six weekly periods for the first four grades é8es 1 — 4). The proportional
allocation of those six periods is the respongibilbf the particular school
authority. As aforementioned, majority of primagheols offer one English lesson
per week from the first grade (6-year-old learners)rder to be competitive
among schools nowadays. Having finished the fogrtde of primary education
the learner masters proficiency level Al accordingthe Common European
Framework of Reference (CEFR). The emphasis i®puteveloping the receptive
skill of listening and the productive skill of sgirag.

The biggest problem in following the curricular ogh was the number of
qualified English language teachers. Taking thengry school into consideration,
the English language was firstly taught by two gowf teachers, specifically,
qualified secondary school teachers and the tesabfeother academic subjects
approved by Government Resolution No. 41/1996. THteer mentioned group
consisted of teachers that had some knowledgeaatipal language, but in fact,
they had never studied linguistic subjects suclkedsology, syntax, morphology,
phonetics and phonology, moreover they had no kedgd of the English
language didactics/methodology and therefore tloeyocnot have been compared
with qualified English language teachers that gadeld in particular fields. The
language proficiency level of such teachers wasaqipated at A2/B1 of CEFR.
The number of teachers teaching English languageiratry schools in 2009 was
3,101, out of this number, only 1,310 of teacheeseamethodologically trained to
teach English language, but none of them beingifeeéal These numbers were
alarming. Moreover, the situation was critical mmly in English language
teaching, but in teaching of all foreign languagdi&e. A paradox situation
occurred. The primary and lower secondary schootseased the number of
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foreign language lessons even though they wereahts to provide qualified
teachers. Consequently, there was an urgent needufaified and competent
foreign language teachers. Thus the lack of sucsopeel in primary schools was
solved by the Ministry of Education of the Slovakblic in co-operation with
the National Institute for Education in BratislavEhe national training project
Education of Primary School Teachers in the FiefdForeign Languages in
Connection with the New Concept of Teaching Foré&igmguages in Primary and
Secondary Schools (Vzdelavanigelov zakladnych Skl v oblasti cudzich jazykov
v suvislosti koncepciou wovania cudzich jazykov na zékladnych a strednych
Skolach) was carried out from 2008 to 2013. This projectswaimed at
supplementing the education system in Slovakia gquiified language teachers at
primary schools in English, German, Russian, Freiganish and Italian. After
passing the final exams of the projects, the pp#its were fully qualified to teach
foreign languages at primary schools. As they wgraduates in the field of
primary education, their proficiency language lewels set to be B2 according to
CEFR and they completed the study of foreign laggudidactics/methodology.
The total number of the participants was 5,000,afuvhom 3,823 were primary
school teachers. The number of participants witlglih language proficiency
level AO/ALl was 2,765. All of the participants wesapposed to take part in
realisation of supplementary education to achibeeforeign language proficiency
at B2 level of CEFR and to broaden their skills aothpetencies in the field of
psychological aspect of teaching/learning foreigmguages as well as the
didactics/methodology of foreign language teachirtge aforementioned were the
two modules of the project curriculum (Nationaltihge of Education, 2016)

In this connection, the Slovak Universities thapyited language education
were asked for cooperation in order to securedhguage proficiency. The forms
of education were supposed to be language courgesisive summer courses,
language scholarships, but also individual studyngismodern, innovative
coursebooks and e-learning. The project had to faaery difficulties connected
with financial support and thus the intensive laamgi courses had to be omitted.
As there was an urge to provide specialists fromoua spheres, the project was
carried out on the basis of international collabora with the following
institutions: Goethe Institut, Oesterreich InstituBritish Council, Centre
international d’études pédagogiques, and Griffithividrsity v Brisbane. The
participants of the project were divided into grewgecording to their proficiency
language level. For their education, the followsayursebooks were usedace 2
Face, Total English, New English file and Straightfard at elementary, pre-
intermediate, intermediate, and upper-intermed&tel. The participants attended

2 National Institute of Education (2010perspektivy zavedenia povinného anglického
jazyka v zékladnych a strednych Skolach [onling] available at:
http://www.educj.sk/buxus/docs/Povinny_AJ FINAL.pdf
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the language courses aimed at communication arccuitural development. The
course was divided into 4 terms, consisted of 5&&sdns and included the
following areas:

a) the foreign language didactics (96 lessons) hichvthe participants of the
course were familiarized with the terminology ot tdidactics of foreign
languages, methods and techniques of foreign layegtesmching, assessment
of foreign language performance, etc.;

b) language system (144 lessons) including theodioiztion into language
system on the basis of comparative methods andecoing phonetics and
phonology, syntax, morphology and lexicology;

¢) intercultural communication (96 lessons) witke thmphasis put on social
and philosophical system of countries of the tatgetjuage, the culture of
these countries and the child as recipient of athtures;

d) final thesis seminar (24) which aim was to prepthe participants for
writing the final thesis, the content of this seaminvas the methodology of
pedagogical research and methodology of pedagogy;

e) development of communication in foreign langugd®2 lessons) that
helped the participants to develop all language pedemces at B2 level
defined by CEFR.

The final B2 test was not the only condition to dme re-qualified teacher, the
participants had to write final thesis and passetkems from didactics of foreign
languages. Out of the initial 5,000 participantslyd,287 succeeded and became
fully qualified primary school language teachetse(nhumber of primary school
English language re-qualified teachers was 25646}this connection, the National
Institute for Education prepared the proj@&dzvijanie profesijnych kompetencii
ucite/ov materskych, zakladnych a strednych 3kol v kntaxySovania Uspesnosti
reformy systému z&kladného vzdelavan{®evelopment of professional
competences of pre-primary, primary and secondagchers in context of the
educational reform success improvement)ich main aim was to support the
increase of the quality of further education witle €mphasis on the development
of key competences, deepening and increasing talfigations of the employees.
In November 2015 (2 years after the original profmnpletion) the testing of the
primary school re-qualified English language teashmok place showing the
unsatisfactory results, as noted by Buta&oVaree hundred and fifty randomly
selected participants from primary schools in Skizva(excluding Bratislava

® ButaSova, A. (2017),Rozvijanie profesijnych kompetenciicitelov materskych,
zakladnych a strednych 8kdl v kontexte zvySovarspedmosti reformy systému
zakladného vzdelavanifgnline] available at: http://www.statpedu.sk/filglgpublikacna-
cinnost/publikacie/vyskumna-sprava-rozvijanie-psijfeych-kompetencii-ucitelov-
materskych-zakladnych-skol.pdf

ButaSova, A. ibidem.
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region) were supposed to take part in testinghénend, only 148 participants were
tested. The language test used was designed av@R dccording to CEFR and
consisted of 60 tasks taking the specifics of #rget group into consideration.
The test covered these competences: listening @mpsion, reading
comprehension, and language and morphological-sjot@evices in use. All tasks
in the test were multiple choice with one correaswer. As aforementioned, the
results of the test were not satisfactory. The ayeiscore of the test was 60.28%.
The highest score was 95.00% and on the other hiamdyorst was 23.33%. These
results were compared with the results of the fieat at the end of the project of
National Institute for Education, where the averagare was 66.23%. Going into
details, after 2 years from the end of the re-djgatlion project, the primary school
re-qualified teachers struggled most with the laggu part and reading
comprehension, where they reached the average slkigindy above 50%. On the
other hand, 69.30% was the average score in theesuhimed at listening
comprehension. With the benefit of hindsight, thecess of the project is
questioned. Although the authors of the projedintlia-service teacher education
in foreign languages is important, they do not mewe-qualified teachers with
any supplementary language and/or didactic couiidesyefore, the accomplished
proficiency language level of participants seembddemporary. In case a teacher
does not continue attending language courses fmigate language courses,
various forms of self-study etc.), language atintresults in a decrease of the
communicative competence. Having taken both benefitd challenges of the
project into consideration, we decided to examime dforementioned re-qualified
primary English language teachers so that we cad $ight on their procedural
limits and barriers which they face in the languelgessroom at present.

3. A Qualitative Research Study

3.1. Aim of the study, methodology

For the purpose of this study qualitative methogpldias been chosen,
particularly, the application of th&rounded theory. According to Kostrub &
SipoSovd, there is a significant need to apply qualitativesearch in the
educational context, especially when analysinghtedlearner performance in the
teaching and learning process. Sfakeesses the fact that qualitative research has
moved social research away from cause-and-effqatieations towards personal
interpretation. It relies heavily on interpretiverpeptions through planning, data
gathering, analysis and conclusion of the studylofng our decision to explore

® Kostrub & Sipo$ova (2015, p. 202} Qualitative Research Paradigm — a Tool to
Enhance the Development of Pedagogical Sciencelrgetpersonal Understanding in
the Field of Human Behaviour.

® Stake (2010)Qualitative Research: Studying How Things Work.
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this issue through qualitative analysis, we creaettheory that would express,
enlighten and interpret the limits and barriers Iishglanguage primary school re-
qualified teachers struggle with in their languatgssrooms. To achieve this aim,
we applied the grounded theory, which accordingSteauss and Corbinis
“derived from the data, systematically gathered analysed through the research
process.”

Grounded theory has a systematic procedure ancefined by identifying
important words with the goal of providing many dhetical codes (often called
labelling); coding of the material leading to theeation of basic categories —
variables for the theory; and finally, theory couostion as a set of statements
between categories — variables. These acts ofiecide and are mutually created
as one influences the other. They are also oftEresl to as the open, axial and
selective coding process. According to Strauss@orirf, initial coding is often
said to fracture the data, whereas axial codingmeects the data in ways that are
conceptually more abstract. Selective coding, edakt part of the work with the
data, focuses on actualizing the core category Imghly abstract conceptual
manner. Hence, they provide a fundamental analygchnique which breaks data
into fragments which are later clustered into ratéwconcepts. These concepts are
categorized according to a common criterion. Categostemming from coding
are the crucial parts of the consequent theory. fdming of particular levels of
coding is sometimes ambiguous. The aforementionmacepts or labels are
sometimes referred to as properties. By commoarit, we mean sub-categories,
which belong to subsidiary categories of the category, which is the central
phenomenon of the research. Strauss and Casbigss the importance of locating
the core category. They see this procedure asdheadksuccess, in this case, the
key to a consistent theory. The central categooyiges a base for other categories
as well as a base for a new theory. It could becang category from the paradigm
model, depending on the relations between categjfwreeach particular research.
The entire theory is usually explained on the bakthis category. The final theory
is usually consistently presented in two ways, alyband complementarily
displayed in the form of schema (a paradigm modidgrams or concept maps.

Strauss and Corbihrecommenda paradigm mode| which comprises all of
these categories and can be identified accordingCaosal Conditions —
Phenomenon— Context — Intervening Conditions — Action/ Interaction
Strategies— Consequences

" Strauss and Corbin (1999, p. 1Basics of qualitative research: Grounded theory
procedures and techniques.

8 Strauss and Corbin, ibidem.

° Strauss and Corbin, ibidem

1% Strauss and Corbin, ibidem.
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3.2. Research questions

In order to keep focus throughout the study thdofahg two research
guestions have been posed.
RQ1
What do the primary school re-qualified English lgniage teachers deal with
while devising their teaching conception?

RQ 2
What are critical constituents of the primary schioae-qualified primary
teachers’ conception of teaching English to yourggkners in Slovakia?

3.3. Data collection tools and research subjects

As aforementioned, this qualitative study was desigwithin the framework of
qualitative research methodology, applying the @dmd Theory. The data for it
were obtained through in-depth interviews. BoyceN&alé' identify in-depth
interviewing as a qualitative research techniquwd thvolves intensive individual
interviews with a small number of respondents tplae their perspectives on
a particular idea, programme, or situation. Bothckaand Charma?Z suggest
usingthe in-depth interview in order to elicit a vivid picture of the partieipt's
perspective on the topic of the research. Posirgstqans in a neutral manner,
listening attentively to participants’ responseas] asking follow-up questions and
probes based on those responses allows the resetwajo beneath the surface of
the described experience, ask about the particgpahbughts, feelings, and
actions, restate the participant’s point to check #&ccuracy, validate the
participant’s humanity, perspective, or action, abservational and social skills to
further the discussion, etc. According to Alshertidéea good interview is marked
with two key features: firstly, it flows naturallgecondly, it is rich in detail. Not
only must the researcher ask questions, moreovke Bas to listen to the
interviewee carefully with no prejudices or prermd theories and encourage the
interview participant to answer the questions ® filllest. The interviewer must
stay open-minded, but at the same time seek fqpdttecular.

The research subjects were selected basegugrosive sampling Smith et
al.*® recommend purposive sampling for participants ateselected because they
share particular characteristics and experiencdmis,Tthe common features

Boyce & Neale (2006)Conducting in-depth interviews: A guide for desmgniand
conducting in-depthinterviews for evaluation input.

Mack (2005)Qualitative research methods. A data collectorddiguide.

Charmaz (2006);onstructing grounded theory.

Alshengeeti (2014)nterviewing as a Data Collection Method: A Critid@eview.
Smith et al. (2009)Interpretative Phenomenological Analysis: Theoryetivbd and
Research.
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characterising our research subjects were as fsll@all research subjects passed
the requalification course within the projé&tucation of Primary School Teachers
in the Field of Foreign Languages in Connectionhwthe New Concept of
Teaching Foreign Languages in Primary and Secon&atyoolghat took place in
2008-2013; the research subjects were full-timechtees teaching English at
primary schools at the time the interviews wergiedrout. The group of research
subjects consisted &f research subjects (women)The in-depth interviews were
held in a friendly atmosphere, in the school redlame. The interviews were carried
out in January — March 2018. The interviews allowsdo learn about the insight
the primary re-qualified teachers have and the whgy interpret the teaching
reality. The 45-minute interviews were recorde@nscribed and coded. The
following open-ended questions were asked duriagriterviews several times:

1. How long have you been teaching at primary school?

2. What do you enjoy about your work?

3. What serves as the biggest motivation for you vidaching English?

4. Why would you recommend teaching English to yoeamers?

3.4. Data interpretation — The Paradigm Model

With regard to the grounded theory methodology, elaborated a story line
based on the paradigm model. Thus, a story is gimplescriptive narrative about
the central phenomenon of study and the storyisirte conceptualisation of this
story (abstracting). When analysed, the story lieeomes the core category while
subsidiary categories are related to the core oategccording to the paradigm
model, the basic purpose of which is to enable thsearcher to think
systematically about the data and relate them mpbtex ways. Explanation of the
model: Casual Conditions are events that lead te tlevelopment of
a phenomenon. The phenomenon is defined as thecategory (i.e., the central
idea, event or happening). Context refers to th#igodar set of conditions and
intervening conditions, the broader set of condgian which the phenomenon is
couched. Strategies of Action refer to the actiangl responses that occur as
a result of the phenomenon and finally, the outne these actions and
responses are referred to as Consequences.

Casual Conditions— Phenomenon— Context — Intervening Conditions
— Strategies of Action— Consequences

Figure 1. The Paradigm Model Scheme (Source: Strauss, A., &atbin, Basics of
qualitative research: Grounded theory procedured sethniques1999)

The underlying baseline €ontext which refers to the particular set of
conditions serving as background can be interpragethe field in which every
other category takes its wunique place. The contéxt marked as
CIRCUMSTANCES under which the primary school reifigal English language
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teachers took part in the project, namely as patsoonviction and/or situational
conditions that influenced teachers’ decisions. Gtietext in the paradigm model
is formed by five small areas which are freely tedain this field, as there is no
clear connection among them found in the analy§ishe verbatim transcript.
These sub-categories of context are marked aswllgrofession as mission,
responsibility, importance of English, externalgsare, and fear of losing job. As
for the positive side of the context, teachers lgiied (...“1 think English is an
important part of education because the world we lin is open for us and the
children do need English..., | think that if childretart with English earlier it'll be
better for them..., | consider English at primary @ohimportant, because
children have good memory and therefore they camleguickly..., | think that
English is very beneficial for children, especialipw, because they can learn.
| think it's very good for children in the third gde to start learning English.
| consider English to be a bridge between our couahd the rest of the world,
without English they can't move these daysOr).the contrary, we identified the
situational conditions that compelled some of titerviewed teachers to take part
in the project. The research showed that someeotechers were forced into re-
qualification, otherwise they would lose their jodxs teachers (note: Orava is the
region where it is still generally very complicatedfind a job). Fear of losing jobs
served as driving force to take part in the projethe teachers admitted it very
openly(...“You didn’t have a choice..., ...we were integrated timab project, that
was really off-the-wall, but if you wanted to kelepching, you had to undergo
everything..., there’s no need to lie because myamasdid not earn much ... and,
you know, if you didn’t take part in that coursemebody would come and would
do it..., ... you know how many teacher there are irr@gion??7?...”).Despite the
lack of formal connection among the sub-categasfale context, there is a strong
influence of each sub-category affecting other domaf the paradigm model,
namely Casual Conditions that result from the Cxnte

According to Strauss and CorBinCasual Conditionsare defined as events and
incidents that lead to the occurrence of the category —Phenomenonin our
research, the phenomenon is conditioned by caswvadittons that have been
marked as INERTIA. When analysing the data colkicteve came across
statements of the teachers in which they complaaiexiit the current situation in
education in the Slovak Republic. As barriers amut$ are conditioned mostly by
the teachers themselves and their will to changee#iting, these casual conditions
can be interpreted as excuses. The interviewedhdemaexplicitly relied on the
politicians to make a change. With regard to thi®e interviews showed that
teachers blamed the whole project and its currinulWhen defending their low
level of English, most of the teachers claimed preject curriculum to be

'8 Strauss & Corbin (1999Basics of qualitative research: Grounded theoryqedures
and techniques.
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unfeasible as many of them started as absolutebeg and were not able to keep
pace with other participants who had studied Ehghefore. The teachers that
learned English at grammar schools had no probterthé initial phases of the
project, but later on, they admitted that it wasyveomplicated.(“ ... when we
attended the courses, | had no problem, ... | domtvwk how the teachers that
hadn’t encountered English before managed to paasdourse. They were there
with no knowledge of English. It was simply vef§iailt for them. | can’t imagine
how they could succeed. | was pre-intermediatanlsay, when | took the course.
| didn't have to learn everything, because | kn&& vocabulary and grammar
from my grammar school, but now it is more critidahave forgotten many things
| was sure about because | haven't used them..., .hadeno English at high
school and then we participated in that projechtftby the way, was totally off-
the-wall, but if you wanted to keep teaching, yad kb undergo everything, you
had to do your best, we still have problems..., &aeountered English during that
course for the first time, | had serious difficatiwith the language, | had to learn
everything alone, | wanted to quit it many timed.knew nothing about English,
| proceeded from the very beginning. But then is weally difficult to finish, ...

I must say. There was too much information at arie As it can be seen from
the quotes above, it was difficult for lots of tleachers to pass the course as their
level of English was not sufficient to pass theafitest designed at level B2
according to CEFR. Many of the teachers were cotmgdieginners and many of
them were on maternity leave at that time, whicimtigbuted to not learning
properly. These teachers confessed that theirgieofly language level is not B2
even though they passed the final {est“For me it was very difficult to pass the
final exams. The test was very difficult. | sajdtitvould have been better if we had
completed B1 level into details and not B2..., It idae better because we don't
use many things we had learnt now ... at primary echér the secondary school
my knowledge wouldn’t be enough. | have complegte®el, but | don't feel like
that. ... It was foolishness. I'd like to see thechess whose level is B2 after that
course..., We've attended the courses for 5 yearsiramdy opinion, we should
have finished the A2 level, but perfectly, rathem B2 when we know that it is not
an appropriate level of our knowledge..., When | gmad or somewhere | know
that | am not B2 level ...")When analyzing the verbatim transcripts of the
interviews we have identified another repetitivéela Not only is the project
curriculum being blamed for the current situatioh tbe re-qualified English
language teachers, but simultaneously, the eduedtisystem in general. The
teachers blame universities for not having compylsourses of English during
the whole length of the studies for prospectivengry school teachers. The re-
qualified teachers are fully aware of the fact tthatir level of English is not high,
but they defend themselves that it is adequateh®rprimary school. Although
only a few of the teachers continue in improvingithanguage level, all of them
complain about not having the possibility for fuattstudy (note: free of charge).
The re-qualified teachers refuse to pay extra laggucourses for themselves.
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In their opinion, this should be provided by thevalk educational system. On the
other hand, they do not search for such posséslii..”| have no information
about the courses that would help us to improved ljke to be better at English,
it is my goal in the future, but right now, | hame time and money to do it...,
At least some extra courses where we would leaat eind how to teach..., | don’'t
know if there are any courses, ... you can only pakete lessons and | won't pay
for that only to be better at primary school..., Isna England and signed up for
Macmillan course that was aimed at language anchoutlogical preparation for
future teachers....”).

The relation between the casual and interveningditons is crucial, as it
directly influences théntervening Conditions which, in this case, are presented as
MOTIVATION. The motivating aspects are displayedden the sub-category
GOAL-DRIVEN MOTIVATION. These are represented byieer's success, own
experience and a desire for improvement. Learnsuscess is the commonly
mentioned source of motivation for re-qualifieddieers. We have to acknowledge
that the re-qualified teachers were in a difficsituation when starting to teach
English although they all had previous experienaéh vieaching children at
primary school. After they had started, most of thachers participating in our
research study were inspired by the learners téiremmin what they were doing
(...“but later on when you see the children and how thkeyEnglish in the '3
grade and how easily they learn, then you also wamove on and you search for
ways to improve... children are motivation becausefact, we are here for
them..., when | imagine... | was revising while teaghin| learned together with
children... I let the children to experience the s®$sc.. they are dependent on
compliments... when you see their shining eyes, wwa h reason to continue
again... it is a joy to teach them because they areager to learn...”).The
second sub-category of motivation has been chaisete as INSUFFICIENT
MOTIVATION as this provides only a poor driving f@ for improvement. Within
this sub-category there have been identified fagidaspects: the salary of the
teachers, the number of students, tiredness aadkaof free time. Unfortunately
our research showed that the salary serves asaiveegnotivation and prevents
the re-qualified teachers from improvirg.”| am aware of the fact that my
command of the English language isn’t great, busienough for the primary
school, even though it would be better if teachiras more communicative, but
| don’t know if | can influence it in our educatasystem, in the way | wouldn’t
have to pay for it myself..., ... at the very beginningas a motivated novice, but
now | know what is good, it is proved, and | ddetl like changing it, when | am
sure | can teach the children that way. Anothenghbne has to realize is the
salary we're teaching for. It's nothing extra if ydhave to spend your time
teaching at school and then at home preparing thterals for every single lesson
for free... Let’s be honest, if | spoke English bdttgouldn’t teach at all..., | only
regret not having more time for learning the langaa- not for teaching, my level
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is enough to teach at primary school...\When asking the question if the salary
plays any role in the preparation for the lessomget interesting answers (I'm

not in the mood to do anything extra..., I'm notiwglto spend any extra time with
children preparing theatres or prepare a perfectden as you can find on
Pinterest...”) The group of demotivating factors that influemice performance of
the re-qualified teachers is further developed wiith number of students the
teachers have to teach within a lesson. For teganmiy subject, it is more suitable
and better to have fewer children in order to ptevihem with enough space to
express themselves. In case of foreign languagesconsidered to be inevitable,
as the lesson should be individualized and thenérarneed space to speak and
practice the language (l.iry to change the activities, but now | have [2arners
and there is no chance... if there are fewer leasnit's a joy to do anything with
them... a large number of pupils is negative becdheg can't learn to speak,
because | have no chance to listen to all of thewhen | have small groups of
learners, it's good for communication... now | hageldarners in the 'q grade,
but next year I’'m supposed to teach the class 28tlearners. | can't even imagine
teaching 23 learners in one classroom ... if | hadefelearners, I'd have better
possibility to practice pronunciation with themcan’t imagine doing it with 23
learners. In my opinion, some children, mostly bet¢ter ones will be neglected
because | will have to concentrate on the weakesan.”). The tiredness of the
teachers can be considered a crucial factor whidtuences the teacher’s
performance during the lesson. All primary schamualified English language
teachers participating in our research study taugbdt of the subjects at primary
school. Every day they started teaching at 8 anu.famished about 2:30 p.m. Not
only do they teach approximately 5 up to 6 lessousy, they are the classroom
teachers at the same time and they have to dhvettenergy to large amounts of
paperwork involved. The teachers spend their frae by doing paperwork, filling
in numerous documents, not properly preparingdesons. At the same time, the
teachers are available for parents who often comexpectedly without having an
arranged appointment. The interviewed teachers lzonga about parents not
supporting them and having too high expectatiomaibtheir teaching.

Turning toStrategies of Actiontwo main categories have arisen in the model,
particularly SUPPORTING and PARALYSING STRATEGIES hish are
described as the REACTION to the intervening coodd. If teachers are
motivated and want to change something in theohieg, they use such strategies
that will support the teaching process / SUPPORTINGRATEGIES. Such
teachers spend their free time organizing extraigulum activities, such as
visiting the English theatre, preparing short seefee Christmas party or for the
Mothers’ day, taking part in various after-schoatiaties. Such an approach
influences both the teacher and the learner afilevery positive way, it provides
learners with rich language environment and offdms possibility to use the
language outside the classroom. It is praiseworvitign teachers choose such
strategies, notwithstanding the lack of free tifibere are also teachers who
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prepare their own teaching materials and take teds of each learner into
consideration(...”l am still preparing for my lessons, but as I'veebgeaching
English for more years, I'm getting better, | metat in the past | had to write
every English sentence down..., ...every group isreliffeso I'm adjusting my
materials, | try what is good for them, so it's alyg creative and never the same
thing even though the children like some kind efesy..., ... of course | prepare
extra vocabulary..., while my teaching | prepare sas materials either from the
Internet or from other teachers, ... | don’'t uses thtudent’s book so much,
| prefer working with my own materials..."Conversely, there is the second sub-
category of strategies of action that stems frosafiiccient motivation, particularly
THE PARALYSING STRATEGIES. Going back to excusestthre supported by
insufficient motivation, the teachers use improtiaand inappropriate methods
and technigues when teaching. These can be sgearalgsing strategies as they
influence the teaching process negativély’sometimes | think up everything
during the lesson ... improvisation is the best fliehteachers. The teacher is like
an actor, when s/he forgets something or sometiigng good, s/he quickly
searches for other things to do... pupils have todlae everything, sometimes
they even get a mark for it... we use translation e.translate the texts, mostly the
phrases... today they were reading and translatinthey read out, one sentence
each... and then they have to translate it ..Cdnsidering all facts mentioned, the
core category of this paradigm model reveals thenBmenon. The central
category(Phenomenon}hat dominates the whole story line has been ifikethtas
LIMITS and BARRIERS/PROBLEMS OF RE-QUALIFIED ENGLKS
LANGUAGE TEACHERS, among which the low proficienlanguage level, little
knowledge of English language methodology togethi#gh low self-confidence
during English lessons cause the large scale ofemprences. The interviews
showed that most of the teachers (research supjeate serious problems with
pronunciation, vocabulary and understanding ofd@en#élthough the re-qualified
English language teachers are not sure as faregrsptonunciation is concerned,
they are aware of the importance prescribed towrciation and therefore they use
the recordings to provide learners with proper inpu“we always start with the
interactive CD because there are recordings forriheas to have proper
pronunciation... | also teach them, but sometimes difficult to teach...

| concentrate rather on the accuracy of the pronation than fluency... the
pronunciation is really difficult in English for ddren... | myself have to listen to
the recordings because I'm not sure about the pneoiation... | have an American
girl in my classroom now, so she helps me withdiation and the pronunciation
and she teaches the others... I'd like to improveproypunciation thdts why we
listen a lot... | have four learners with better pumgiation than mine...”)Not
only the pronunciation is the stumbling block, lalgo grammar and vocabulary
difficulties as the research data showed. Manyhieacstill have to look up the
required vocabulary although they have been tegdhi@ same things for a longer



Limits and Barriers of Primary School Re-Qualified English Language... 51

period of time. Moreover, these re-qualified teash&re not sure when teaching
grammar, mainly the tenses. This uncertainty amdqgibing the difficulty to the
easiest tenses may negatively influence the leminex way that they will consider
English difficult because of its grammr. “the grammar at primary school isn’t
difficult, but it is difficult for me to teach arekplain it because learners hadn’t
had many things in Slovak language... for example ctigugation or word
classes, so | have to explain it first in Slovalgitee them the idea what we are
talking about and then | can teachl use Slovak YouTube videos with some
English vocabulary to teach grammar because thep eaplain grammar
perfectly... it's good for children because they tegrammar without mistakes the
teachers make... when teaching grammar, they watchitleo and then we write
the theory they have to learn at home... | prepamessentences for translation to
practice grammar... being honest, | don’t know gnaan perfectly... when I'm not
sure about grammar, | study it... | still haven't neaed grammar...

I think 1 would teach them incorrectly... the switghibetween the present simple
and present continuous is a nonsense... the granmthe studens book is really
difficult... before every lesson | read the stutiebbok and revise the vocabulary
and grammar because I'm still not sure...The fact that re-qualified teachers
have low language level of language proficiencytcbutes to insufficient overall
self-confidence of the teacher in English lessdime teachers use mostly Slovak
language when explaining or talking to the learnemsne of them speaks to
children solely in English during the lessons, Immit uses authentic materials
(... “my communication isn't polished ... when | havdalk, | have to face the
mental block... I'd like to speak fluently, but thare the blocks ... you know ...
| can read, | have no problem to translate it, lhien it comes to speaking...
| don't use any authentic materials because, inapiyion, it is very difficult for
them and | don’t want do demotivate them ... | hmweh work with it because me,
myself, have to translate it, they see the gramttmay’ll learn in the & grade, tell
me: what is it good for?... | spend so much timdeustanding the materials that
isn't worth ...").

The two-way arrows between the domains of the pmemon and
consequences indicate mutual relationships/inflaene. since the phenomenon
causes the consequences, the consequences rexgaighomenon in the same
way. Our research subjects interpreted th€mnsequencesas a kind of
RESIGNATION. Most of the teachers participatingour research mentioned their
limits straightforwardly, the rest was revealed thg inferior quality of English
language teaching which can be seen in substituéaghing through videos,
frequent translation into mother tongue (Slovaljargity of the vocabulary the
learners are supposed to learn, little individ@ian of teaching, copying from
books and ignoring the initiative of learndfs.. | use Slovak YouTube videos to
teach grammar because they can explain the granpedectly... | prepare some
sentences for translation to practise grammar... isuguie too curious, they would
like to know everything ... | hate when a child esrthat he heard something in
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English fairy-tale at home... | sometimes let thertclvaome videos so that | can
have a rest ... at least, they can hear proper prmiation and they can also have
some rest, they have enough of everything, they toackave some free lessons ...
| found out that the more things learners haveetarn, the faster they understand
it... above all, many new words... they are suppostshta about 15 words in the
unit, but they learn about 20-25... mostly they hewdearn the vocabulary...
without it they’ll be lost... the more words they wneohe better for them... they
only have to use as much vocabulary as possiblesy. hlave to copy ten words
from the studerg book; they are only assessed for it ... I'm ndeiested in
anything else because for me it isn't relevanjwhen making projectsthe
students book helps them a lot ... it isn’t difficult, theare pictures in the book,

| don't care if they copy it or draw their own pice, only that they copy the
vocabulary... they have to copy the sentences foreWwonk, so they open the
exercise book at least...The teachers seem to be in a vicious circle aeg th
cannot step out of their comfort zone in orderdach in a better manner. Due to
this, there is a bidirectional relationship betwettve phenomenon and its
consequences to be observed.
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3.5. Answering research questions
RQ1: What do the primary school re-qualified English larguage teachers deal
with while devising their teaching conception?

The research subjects (9 re-qualified primary stRoglish language teachers)
can be divided into two groups based on their aggrao teaching English to
young learners. The data interpretation confirmbd tesearch subjects are
influenced by numerous factors. One group of te@chealizing the importance of
English and the responsibility their professionifpsuses supporting strategies
that are helpful to their teaching. In their fresmd, the teachers are willing to
prepare materials which are personalized and apgptedor children. They take
part in extra-curriculum activities and try to impe their own English language
proficiency level. On the other hand, facing tharfef losing their job that
compelled the second group of the teachers tocjsate in the project of re-
qualification, these teachers do not feel the rieednprovement of their teaching.
A quotation from the verbatim transcripimprovisation is the best friend of
teachers characterizes this group of teachers perfecthe Tack of free time, low
salary and other negative conditions only contgbtd the loss of interest in
devising effective teaching conception. Converseljlese teachers use
inappropriate methods and techniques when teaémgtsh to young learners.

RQ2: What are critical constituents of the primary school re-qualified
teachers’ conception of teaching English to youngérners in Slovakia?

Based on the data interpretation, the researcly stiolwed primary school re-
qualified English language teachers lack the defficproficiency level of English
(pronunciation, grammar, vocabulary), they haverpaod little knowledge of
English teaching methodology as well as the lackeadf-confidence, which leads
to inferior quality of English language teachingathers tend to use the teaching
methods inappropriately; particularly, they trateslalmost everything into the
mother tongue (Slovak), substitute teaching througdeos and rely on
memorizing the quantity of vocabulary. The practfehe language that needs to
be individualized and personalized is, unfortunatekeglected and the initiative
from learners in this area is ignored. Frequentycwpfrom student’'s book does
not contribute to individualized and personalizedrhing that should be one of the
main objectives of teaching a foreign languagea(tp age group).

Conclusion

To sum up, with regard to the changes (2007, 2Qa@8)jcerning foreign
language teaching and learning in primary scho@sdes 1 — 4) in Slovak
educational settings, the new concept of teachmgji€h as a compulsory subject
from the third grade (9-year-old learners) at priynachools in Slovakia was
introduced into schools in 2011. Consequently, ehaas an urgent need for
qualified and competent English language primahostteachers. Thus the lack
of such personnel in primary schools was solvedhieyMinistry of Education of
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the Slovak Republic in co-operation with the Nasibinstitute for Education in
Bratislava. The national training projeéetiucation of Primary School Teachers in
the Field of Foreign Languages in Connection with New Concept of Teaching
Foreign Languages in Primary and Secondary Schduladelavanie ¢ite/ov
zakladnych 3Skol v oblasti cudzich jazykov v suUstisleoncepciou vyiovania
cudzich jazykov na zakladnych a strednych Skoldeis) carried out from 2008 to
2013. Despite efforts and prospects of organizimggitution(s), the project impact
IS questionable. Although 3,287 participants sudedeand became fully re-
qualified primary school language teachers (thebamof primary school English
language re-qualified teachers was 2,646), thesehéss struggle with various
problems in their classrooms at present.

Notwithstanding the relatively limited sample ($earch subjects), this study
offers valuable insights into current problems dindts the primary school re-
qualified English language teachers encounter ite spf the fact the research
results cannot be statistically generalised. Adogrdo our research findings, the
re-qualified primary school English language teashéack the sufficient
proficiency level of English (pronunciation, grammneocabulary), they have poor
and little knowledge of English teaching methodgleg well as the lack of self-
confidence. These limits and barriers result irrfilck quality of English language
teaching to young learners. Teachers tend to use téaching methods
inappropriately; particularly, they translate alt@wverything into the mother
tongue (Slovak), substitute teaching through vidéasist on copying exercises
and sentences from student’s books and rely on memg the quantity of
vocabulary by young learners. The practice of theglage that needs to be
individualized and personalized is, unfortunatelgglected and the initiative from
learners in this area is ignored. Contrary to oosifve expectations, the data
interpretation did not show the research subjets/a to find complex ways in
order to improve their own proficiency languageelev he research subjects blame
everything else but them for their situation andrele only for excuses, not real
actions that would improve their conditions andrtheaching as such.

Undoubtedly, re-qualified English teachers of yourlgarners need
supplementary language courses, methodology cqugsidelines and bountiful
sources which can be utilised in language classsooBlaming the educational
system or the government for not providing re-dieai primary school teachers
with ready-made solution to their own shortcomirags be considered just an
excuse. Once you enter the profession of a teagherhead towards the life-long
learning process. Moreover, teachers of young &rarare the ones who have the
privilege of enjoying not only the learners’ protsiof learning, but the whole
process since young learners can be a real pleasueach because they do not
feel stressed by their studies and approach evegythith youthful innocence.
Obviously, it is worth taking risks when teachimgitning a foreign language even
though risking exhausts.
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Teachers of young learners undoubtedly need cqurgegielines and
knowledge on the psychology of young learnersthas knowledge will affect
everything they do in the classroom.Literatureuadals on the practical application
of many of the theoretical ideas to the classrodomaton and several websites
provide ready-made activities for use in the classr butone factor that can affect
the implementation of many of the suggested idedsat of the role of the teacher
Teachers of young learners undoubtedly need cqugsédelines and knowledge
on the psychology of young learners, as this kndggewill affect everything they
do in the classroom.Literature abounds on the aapplication of many of the
theoretical ideas to the classroom situation andra¢ websites provide ready-
made activities for use in the classroom butondofathat can affect the
implementation of many of the suggested ideasaisdhthe role of the teacher
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AUSTRALIAN ENGLISH: THE ANGLO-SAXON COUNTRY
COUSIN FROM THE ANTIPODES

Streszczenie:Celem niniejszego artykutu jest oméwienie najmajszych cech
australijskiej odmianyegyka angielskiego, ktéra — podobnie jak inne poijsa&
odmiany gzyka angielskiego — nigdy nie znalazty ¢hp marginalnego miejsca
w programach ksztatcenia w ramach Filologii Andi@gw polskim szkolnictwie
wyzszym. To samo tyczy siliteratury i kultury tego jake ciekawego kraju, co
wigze sk z pewndcia z powszechsy dominacy amerykaskiego wariantugzyka
angielskiego oraz rosgpe] roli wzorca kulturowego ptyatego z USA we
wszelkich jego odmianach i postaciach. ida powiedzié, ze australijska
odmiana ¢zyka angielskiego, jest konglomeratem zaréwno XVHKIX wiecznego
procesu kolonizacyjnego, ale przede wszystkim ksztgy odmiany ¢zyka
uwarunkowany jest specyfikzarbwno czystoegykowa jak i socjolingwistycza
jezyka angielskiego, ktéry byt importowany na Antygpdvpltywem innych
jezykOw Europejskich na ksztattowanie ¢ siaustralijskiej odmiany egyka
angielskiego jak i bogactwa przyrodniczego Antypeddw pokczeniu
Z zapayczeniami z ¢zyka australijskich aborygenow. Tekst ten jest gfhosna
rzecz rozszerzenia uniwersyteckiej oferty prograejoma te ¢zyki i Anglosaskie
obszary kulturowe, ktére powinny znateswoje miejsce w ksztatceniu filologow.

Stowa kluczowe: australijska odmianagzyka angielskiego, stownictwo, cechy
fonetyczne, filologia.

Abstract: Apparently, the good days of Polish philologicalueation at the
university level are gone. The repeated and mukifed reforms our university
system has been subject to in recent decades kawanty contributed to such an
unprecedented growth of the red tape cancer this iporesent shape escapes any
operation, and seems to both pervade and rulévibe of university teachers who
are kept busy filling charts, tables and reportgedr and policed by the
administration staff. The amount of paperwork raskthe sky, the number of
classes is on the well-sharpened knife blade ofittieersity budget guardians, and
the university candidates still tacitly assume aralieve they study English
philology, though not long, as the label itself lea®ry chance to disappear from
the university system some time during the coufdhie year.
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Yet, some of the problems that bother studying Ehgbhilology in Poland are
as old as the hills. One of the aspects of studiinglish at the university level in
Poland has been the persistent negligence of tlereuhistory and language of
those Anglo-Saxon countries that may be econorgicpblitically and culturally
perceived as less significant players in the wofltbday. This may be verified by
thumbing selected currently effective universitylayi which clearly show that
some Anglo-Saxon countries, their literature, histand language varieties are
given more didactic attention, while others areorgal altogether, and the students
may only count on sporadic, off-syllabus remarksl arems of information
formulated by the teaching staff. When we narrowaitention to language classes
such regional varieties of English as South Afri€aglish, Australian English and
New Zealand English are hardly ever included irversity curricula. The aim of
this text is to highlight the most relevant facttdated Australia and the type of
English spoken in the Antipodes, one of the lessaknAnglo-Saxon countries and
language variants, the product of the lat8-189" century British colonization.

Keywords: English philology, Anglo-Saxon countries, Australidustralian
English.

1. Introduction

University teaching practice shows that the cutacwoffered by the
Departments of English at Polish institutions ofi@r education have in recent
decades much narrowed their didactic scope in tmstantly dwindling hourly
load, and the aftermath is already there for ali®fo see. The process of reducing
the load of contact hours, the economy-driven teagléo swap classes for lectures
and the general shift from philology to pragmatidmve already proved
detrimental to such regions of English philologgtmction as history of Anglo-
Saxon countries, history of the English languagd aunlture of Anglo-Saxon
countries. These regions of teaching have beerugligidyet persistently forced to
give much of their field to various pragmaticallsiemted sectors of the by now
much deformed idea of philological instruction, s&s the so-much idealised and
worshiped IT-based methodology of language teactdnd the ill-controlled
growth of translation studies at the expense ofcally philological bias of
university education. The demand for translationdigts has been artificially
boosted, much to the wow-wow attitude of the sttslenroneously convinced that
once they graduate from the university they wilhjthe army of much wanted and
appreciated, and hence, well-paid interpretersteartslators who will need little
more tools than Internet dictionaries in their taye to make a career living.

The majority of Polish students can hardly be bati¢o give some degrading
thought to the problem that the job market willvit@bly trim their ambitions to
becoming local school teachers, and — given thisany of them choose not to
cover the didactic, that is teacher competencedimgl component during their
university years which, in Poland, issene qua norvisa to the world of language
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instruction at various levels. To top it all, givére dramatic cuts on the body of
the university contact hours, even if English ploidyy students do choose to study
the didactic component, their philological knowledig much pauperized with
respect to the cultural component which includéisst and foremost — the courses
on the history of Anglo-Saxon culture, literatureddanguage, the hourly load of
which is being continually reduced by the insidders of pragmatic reformers and
the outside dehumanizing budget cuts executed dyinistry, the former being
normally the result of the latter.

One of the aspects of English philology that hasgs been the country cousin
in a typical Department of English located in Pdl@ or rather has been, the utter
negligence of the culture, history and languag#ho$e Anglo-Saxon countries that
for various reasons may be economically, politicahd culturally perceived as
less important and hence tend to be placed irnrihgefs of the Anglo-Saxon world.
Even a brief inspection of selected currently dffecuniversity syllabi shows that
some Anglo-Saxon countries, their literature, mstand language varieties are
given more didactic attention, while others arendt ignored altogether, then at
least instructed on seldom occasions.

Narrowing our perspective to the language dimendioa specifics of British
English and American English normally occupy theergtion of the teachers, and
ipso facto,their students, while such varieties of Englistiresh English, Scottish
English spoken on the British Islands, as well s Englishes, South African
English, Australian English and New Zealand Engasé hardly ever included in
university curricula. The aim of this paper is tgHight the most relevant facts
related to one of the less known Anglo-Saxon caesitand, in particular, to its
language, the product of the late"1819" century colonization, that is Australia
and the nature of the variety English language spak the Antipodes.

2. The Big Three Anglo-Saxon Cousins

British English (henceforth BE) is the variety of English spokenGreat
Britain, which shows greater diversity than thatather areas of the English-
speaking world. The label contrasts with the kiofiEnglish found elsewhere and,
especially, with American English. In fact, McArthudistinguishes between two
interpretations of the term, that is:

1. A broader interpretation: BE is English languageGireat Britain (England,
Scotland and Wales), and in this sense the terrarsall varieties standard
and non-standard, at all times, in all regions @nall social levels.

2. A narrower interpretation: BE is the form of Starttl&nglish used in Britain
at large or — more specifically — in England, anelien more specifically — in
south - eastern England. Socially, it is esseptiglhe medium of
communication of the middle and upper classes aigldssociated with the
accent known since the 1920s as Received Proniamofaenceforth RP).

! McArthur (1992:156).
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Many linguistic work$ are inclined to treat standard BE in terms of eiado
class rather than a regional dialect, or — to psiomewhat more precisely — as
a social, supranational prestige accent. In a eillfsih appears that RP is the
language of the Establishment — the public schants universities, the Church of
England, the civil service and the City.

According to McArthut, the speakers ohmerican English (henceforth AE)
today outnumber all native speakers of the Endhisiguage outside the USA by
about two to one, and those of BE by more than toune. British colonisation of
the American continent started relatively late, @smpared to the Spanish
settlement in Central and South America. The Anagrivariety of English is
derived primarily from the language of the™dentury colonisers who settled the
first colonies and originated mostly from the SooatheEngland, especially London.
The colonisers spoke English, both standard andalé, because they came from
a variety of locations, and — therefore — there wassimple transplanting of
English homeland dialects, but rather a combinatioieatures both from different
geographical varieties of English from differengdes of the society; the dialectal
nature of AE rests upon the dialectal nature ofEhglish language brought to the
American Continent.

Obviously, in terms of geography, the barrier & #tlantic Ocean conditioned
the process of historical divergence of AE from BEe effect of the divergence is
that one of the main qualities attributed to AEits conservative nature and
archaism, which shows in the preservation of otduees of the language that have
largely disappeared in the language spoken in @ettin* In particular, some of
the pronunciation features of AE, such as the digstvocalic /r/ go back to the
17" century English that was exported to America, #nisl phonetic feature is still
preserved in some local dialects in Great Britdioday, AE is characterised by
relative uniformity throughout the country althougtertain well-pronounced
regional variations exist. In particular, the voglaoy stock in AE seems to have
been much more open to change than in any othenagvariety of English. At
the same time, quite a number of words that weoe @m current usage in England
have survived in America after becoming obsoletBritish English. In this group
we find such words as, for exampfall used in the sense of ‘autumriomely
‘ugly, crude’ orto loan‘to lend’®> As to borrowing from other languages, from the
North American Indians AE borrowed the names ofmafé and plants, and
thousands of place names. The body of familiar dvarrgs includescaribou,
hickory, raccoon, tomahawknoccasin, opossurskunk,and tepeeLikewise, the
slave trade was a source of many new words fronCHrédbbean, such dmrbecue
canoe, guavgandpapaya.ln particular, southern AE was greatly influentsthe

See, for example, Baugh and Cable (1993), Konntaf005:260), Francis (1965:233).
McArthur (1992:37).

See Baugh and Cable (1993:353) and Francis (2985p:

Examples taken from Ginzbueg al. (1966:16).
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native languages of the slaves. Here, some wordsresh AE from African
languages spoken by those who were imported as/a klbour force, for example,
goober, juba, voodoo, okrandyam. Other immigrant stocks have also enriched
the English language as it is spoken in America thifferent degree. This group
includes such varied languages as German, Iriskididt, Spanish, French,
Swedish, Italian and Chinese that have all madie tloatribution to the shape of
American vocabulary.

Canadian English (henceforth CE) has been in use in Canada for riae
two centuries. Although the penetration of Canlagl&nglish-speaking colonisers
started as early as the "L Zentury, a larger wave of English-language ssttler
arrived in the 18 century. However, in general, before 1815 the nitgjof the
English-speaking population of Canada was of Anagriorigin® and — from the
second decade of the™@entury — more and more European immigrants starte
pouring in from Great Britain, driven out of theuriry by the deep recession
following the Napoleonic wars. Today, the posit@inEnglish, alongside French
(spoken chiefly in the Province of Quebec), is thhtofficial language of the
country, and this bi-socio-linguistic situation Hasen conditioned by the history of
the country; Canada differs from such countried\astralia and New Zealand in
the fact that English competes here with Frenchr @sdarge part of its most
populous arel.In many smaller countries English shares the stafuofficial
language with an indigenous language (see tabteeaend of this chapter), but
only in Canada does English remain in direct coitipatwith a rival European
colonial language, accounting together for virtpdl00% of the population.

As to the common characteristics of both North Apn@ar varieties of English,
they are both characterised by the retention ofrtiseund in the syllable-final
position, for examplear andbar, although in some areas bordering the US#A
are dropped. In search of other characteristicufeatof CE pronunciation, one
should point to so called Canadian rising, thafisand /au/ becoming /cei/ and
/ceul, respectively. Another characteristic feaforend in the Canadian variety of
English is the use of sentence fidl? even in declarative sentences. In terms of
vocabulary resources, both CE and AE have borrax¢ehsively from American
Indian languages, especially those words that eelato fauna, flora and
topographical features. As French coexists sidsitby with English in Canada, it
seems natural that they influence each other, lseréfore, CE includes a range of
vocabulary borrowed from French, for exampbaboteur‘a ship engaged in
a coastal trade’ arache'a place for storing supplies’.

3. Australia: The Country and its Language
When questioned about the far-away land of Austrdle majority of Polish
teenagers sayt is the homeland of kangaroos, isn't.ifPhe students of English,

® On this issue see Fisiak (2005:134 - 135).
" Cf. Crystal (1995:340).
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when asked the same question, usually reveal thehnobvious fact that the
Australians speak differently from the British aatltimes, they are able to justify
they view with quoting some unfinished productshaf Great Vowel shift in which
such diphthongs as [ai] and [au] are pronounce@difgnd [ou] in such words as
time and houseby the speakers dhustralian English (henceforth AuE). Apart
from that they seem to have little more to say aliba Antipodes, both at the
beginning of their English studies and, regrettakiien they graduate from the
University. Only very few of them are either abteenumerate any names of the
Australian states or their capital cities.

The Australian biggest cities are Sydney, Melbouferth and Adelaide, and
the capital of the country is Canberra located ustfalian Capital Territory.
Australia has one of the world's lowest populatiemsities — its size is only a bit
smaller than the USA, yet the population is onlguard 23 million, as opposed to
313 million in the United Statés.Australia’s official language is English.
However, while it is the major and official langeagalmost 15 per cent of
Australians speak a language other than Englisiome. This is mainly due to the
fact that some five million settlers from more tha@0 countries have made
Australia home in the past 50 years or so, bringher languages and cultures
with them to make Australia one of the world’'s mostturally diverse nations.
Significantly, 2012 statistics says that over 250Auostralia’s residents were born
overseas.

The roots of AuEgo back to the time when at the end of th& d¢&ntury the
English language found its way to the Antipodethalgh there had been some
earlier attempts to colonise Australia, it was matil 1788 that it became a part of
the British Empire. Initially, the Australian colprwas used as a penal settlement
where convicts and their guards from Britain weransferred, and only later
a wave of voluntary settlers followédToday, the majority of the population of
Australia is of English and Irish ancestry and d¢ffecial and predominant language
is English, although the Aborigines who are estedato have lived on the
continent of Australia for roughly 50,000 years anodv make up only 1.5% of the
total population continue to speak some nativedaggs:

On the whole, the Australian and New Zealand regjioiialects of English are
very similar. From the point of view of history, tharegional varieties are based on
the English spoken in the British Isles in thd t&ntury. The Australian accent is
similar to the language from south-eastern Brithut, with what has come to be
known as a “nasal twang”. To be more precise, Aliatn English is

See https://www.experienceoz.com.au/en/austiadis- (accessed on January, 27, 2019).
See https://www.experienceoz.com.au/en/austiadits- (accessed on  January,
27, 2019).

19 See Fisiak (2005 - 138).

' See  hitps://www.experienceoz.com.au/en/austiatis- (accessed on  January,
27, 2019).
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predominantly the descendant of British Englisipeeglly from the London area,

which can most clearly be discerned from the vowassthey reflect a strong

Cockney influence. The relative uniformity of AuBroughout the continent is

frequently attributed to the circumstance thatdhdy settlers were all of the same
type: deported prisoners and adventurers most aftawn from the bottoms of

British urban society, and women stigmatised agghttdemimondé?

As for the obvious influence of AE on AUE vocabuylain recent times, it is
worth noticing that the only area of activity whefaistralians actually sound
American is in popular song. For example, Austrapap singers tend to regularly
use a pseudo-American accent in song but theyttepdefer an Australian accent
in their everyday speech. This tendency is shanedgpdp singers from other
English-speaking communities, who also (want ta)nsb American only when
singing. Outside pop music, Australians do not ptomte words likenuclear or
tomatoin the characteristically American way, or pronoeitice final -[r] in words
like car or bar. Therefore, very few words show any American infice on their
pronunciation.

One of the characteristic features of the Austnaliariety of English is
r dropping, but at the same time an intrusivethat is inserted between two words
ending and beginning with vowels — is also charstte of this regional dialect.
Likewise, AUE has some vowel peculiarities thatrad appear in other regional
dialects of English. For example, the wobdsl andlad do not rhyme becausad
has a long vowel andd has a short one. As in the American variety oflihghe
It/ sound sometimes sounds like /d/ in the conlettveen vowels. For example,
the pronunciation obetting sounds likebeddingand got it sounds likegod it.
Generally speaking, Australian spelling is very ilamto British spelling. For
example, in words likeorganise and realise both -4se and -ze endings are
acceptable, as in British English, but the forisetends to be preferred. In words
like colour andfavourite the form -eur is usually the one that is chosen, though
sometimes the accepted spelling formas.—

When it comes to the structure of its vocabularyEAs to a great extent very
much the same as BE, and the majority of Australiards are simply words taken
directly from British regional dialects such asy xample,dunny‘a privy’ or
larrikin ‘a hooligan’. Nevertheless, there are number ofdsdhat are particular
only to the Australian variety of English, whichedtnown as Australianisms. The
body of Australia-specific vocabulary largely catsiof words coined to describe
flora and fauna, words associated with predomimaaupations, such as stock
rearing and those developed during the time of Ipeedtlements. Morris
emphasises this point, saying that:

12" See Baugh and Cable (1993:314).
13 See Morris (1898:xii).
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It is probably not too much to say that there wasgen an instance in history
when so many new words were needed, and that trearer will be again, for
never did settlers come, nor can they come aggon u-lora and Fauna so
completely different from anything seen by themdbef An oak in America is still
Quercus not as in Australia €asuarina But with the whole tropical region it was
to be expected that in the South Temperate Zong riimgs would be different,
and such expectation was amply fulfilled.

Another characteristic feature of Australian lekicesources is the number of
clipped words, often ending iy, -ie or —o, for example,aussie‘Australian’,
chewie‘chewing gum’,coldie ‘a cold beer’ orfrostie ‘a cold beer’. Significantly,
some elements of the Cockney rhyming slang hawevadr into AuE, such as, for
example hit and missneans ‘piss’ an®ichard the thirdneans ‘turd’. At the same
time, AUE has absorbed many aboriginal words, f@angple, wallaby ‘smaller
relative of the kangaroo'wombat ‘a small burrowing marsupial’ omwurley
‘a simple shelter’.

In New Zealand, the first English-speaking settlare said to have been
Australian sealers from the penal colony in Sididgre and more Australians and
British started to arrive in New Zealand from thieldbe of the 18 century, when
settlers from the British Isles began to arriveénicoreasing numbers bringing their
original modes of speech with them (see McArthu®2t896). Language-wise,
very frequently parallels are drawn between AuE &elv Zealand English
(henceforth NZE) by many speakers of other vasetie English, — in particular
Americans — the English of New Zealand is treated“@zzie Lite/Light”.
Although the two dialects are often indistinguidlealo outsiders, there are in fact
a number of subtle differences, apparent mostlhénfield of pronunciation and
vocabulary. The characteristics of AUE are thersoibe degree, but not as intense;
NZE sounds less modulated than either the Austradia British varieties, and
more like western American English.

A remarkable feature of AUE in respect of pronuticiais its homogeneity.
Despite the size of Australia, most speakers apgigreound much the same or
very similar, particularly when compared to thefeliénces observed in Britain or
the United States of America. A citizen of Pertr, édxample, can sound much like
a citizen of Adelaide or Sydney or like a statiomhathat is a worker on a large
sheep or cattle farm, in Alice Springs or Brokefi.Hi

On the whole, it is estimated by linguists that ragpnately a third of the
population speaks Broad Australian, i.e., the racalent that is supposedly slower
and broader than the urban variety. Over half thantry speaks what is known as
General Australian, that is with urban accent, Wwhemilder — so to speak — than
rural. And about a tenth use CultivatAdstralian i.e., virtually Standard English
that would certainly pass for BE anywhere outsidgl&nd itself. In spite of that,
concentrating on pronunciation alone, there is ustfalia, no reliable linguistic
means of identifying, say, the Prime Minister, SygirtHarbourwharfie, that is
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a waterside worker, a Northern Territgackeroo‘a novice on a sheep station or
cattle station and a Geelong car salesman.

Also, surveys have shown that, throughout Engliggaking communities in
Australia, female native speakers tend towards Géme Cultivated Australian,
while males tend towards General or Broad Austmalome schoolteachers have
suggested that Australian boys tend to be corrdotettheir speech in school more
than girls are. It seems fairly obvious that theests of the sports field tend to be
broader than the accents of the office and the thiyugh this is not as hard and
fast a rule as it would be in Britain. In Australfar instance, an institution like
Geelong Grammar School, one of the top private @shds likely to contain the
full range of Broad, General and Cultivated Ausaralspeakers, which certainly
would not be the case in England at Harrow or Eton.

Although many people claim that accent variabilityAustralia is social and
stylistic rather than geographical, there is howgwensiderable evidence that
subtle differences in Australian English pronuriomt between geographical
regions are noticeable. Many speakers, for exammplelbourne, Brisbane and
Hobart, use the short [a] vowel (asdat), in words likecastle, graphanddance,
wherethe long [a:] vowel (as in, for exampleart) is normally used by speakers
from some other parts of Australia in these woAdmore recent phenomenon that
has emerged among the younger generation in Aiastsatalled rising inflection.
This Australian speech pattern is said to be th®thespecially prevalent among
women and teenagers, of using a questioning (Jisore in answer to a question,
e.g. Where do you go surfing@ets the responsédt Palm Beach?Meaning
implication: “Do you know it?” and/or “Do you appve of my choice?”).

4. Australia and Poland: In Search of (Possible) lnoks

One could ask the question of why such a beautifdly and picturesque, in
every way, country as Australia is so little-knotenus Poles. Nearly 25 times the
size of Great Britain and Ireland in respect ofatbe country is for us as alien as
can be. The world’s largest island, matching markess the size of Europe and —
at the same time — the smallest continent, Auatiala multi-cultural country. The
Australian culture is a product of the amalgamatistorical path made by people
coming from over 120 countries, including PolandeTPolish community is
relatively numerous, numbering some 150,000 indiaig in Australian
population, and is the fifteenth largest commuriltge Polish have a long history
of migration to Australia, because already priothe First World War there were
a significant number of people of Polish descevindgj in Australia. After the
Second World War Poles started to arrive in greatienbers: The first big wave of
Polish migration occurred during the period 1947-a#d it was then when
Australia accepted 50,000 Polish veterans. Theyewelowed by Displaced
Persons, and those who survived German concemtratial prisoner-of-war
camps. According to Ms Margaret Adamson, the AliasttaAmbassador in Poland
at the break of the 3rd millennium:
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The Polish community is very active in helping tong to the Australian
population not only the country’s tradition and toumss, but also the modern
Poland, so that there is awareness among Austsajiamerally of modern Poland.

At the same time, the Ambassador claimed that RRélisstralians form a part
and parcel of Australian intelligentsia. Yet, intspof that, any distinct historical
links between the two countries are barely perbégtcompared with the links and
influences of the American World in Poland. For rapée, the partnership in the
sphere of economy and marketing between Poland\astialia is, to say the least,
hazy and hardly perceivable, while the foreign biggfirms and syndicates in
Poland are the American ones. It is worth pointing that the quantitative and
qualitative presence of America-based companiesesisthe presence of all the
Commonwealth countries taken together. Why is gb&tAfter all, Australia is one
of the main partners of many countries in the Adtacific region, as well as in
Europe with Great Britain at the top. So, neithée tboundaries of the
Commonwealth nor the broadly understood culturalind@ries are the main
hindrance. Continuing investment between GreataBriind Australia provides
a clear piece of evidence that Australia fulfilgeay important role in the field of
world economy. Australia invests a lot in Greatt&®ni and many other European
countries, but this number excludes Poland. Thestments go for benefit of
manufacturing exports and imports, including maediti and pharmaceutical
products, textiles, aerospace and automatic dateepsing equipment and other
sectors of economy. Apart from that, Australianwehastablished successful
businesses in the market of these countries, Wghbenefit for both sides. The
businesses are related to such areas as brewlngnadigas, mineral processing,
packaging, construction, media and the servicesoiseparticularly transport,
finance and computer manufacturing.

Lovers of tourism, in particular, will surly notictat the links of tourism
between Poland and the Antipodes are equally iifsignt. And yet Australia is
not a single bit less attractive than the USA,dsm Tunisia, which are visited by
incomparably larger number of Polish tourists evgear. All in all, Australia is
truly a land of contrasts, where cosmopolitan silie side by side with graceful
harbours, spectacular mountain ranges and stunmahgal landscapes. What is
more, it is a country for all Vivaldian seasons,osf beauty and majesty may be
enjoyed all the year round — perfect spring andrsamweather is always to be
found somewhere, sometime in Australia. In the higlntry in particular, the
magnificence of Australian winter landscapes cao &dke a tourist’s breath away.
Therefore, Australia is worth visiting any time namer or winter, for a couple of
months or weeks, at least.

Culture-vultures in Poland, that is those who lowssic, theatre, film or books
may also notice the dramatic shortage of any forwnahformal links in this field
between Poland and Australia. For example, in Rblaery few readers are
familiar with any books by Australian authors, arety few theatre and cinema
goers have a chance to watch Australians playslros for to watch Australian
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programmes at the leisure of their homes. Notie# #o many programmes and
films of English-speaking countries and, in parftcy American ones have won
a great acknowledgement and popularity in Polamed.itLsuffice to mention two,
that is, “Dallas” and “Dynasty”. Contrary to thate have never had a chance to
watch such programmes as Australian TV dramas ‘MNmgrs” or “Home and
Away". Likewise, only very few Poles have had amt®to watch such movie
productions as “Muriel’'s Wedding”, “Priscilla”, “Qaen of the Desert” or “Country
life” and hence they normally mean nothing, or vkitye, to Polish eye and ear.
Strangely enough, even in the religious spheresthee hardly any links between
Poland an Australia. And again, the same quesfiovhgarises. The answer to the
question is made even more difficult, if we takeiaccount the simple fact that in
Australia there is around 30% population of RomathGlic denomination.

The last but not least issue that is nonethelesitygzerceptible, especially by
linguists, is the problem pertaining to the shostagf both educational and
linguistic links between the two countries. Althbudustralia is a good place to
study for youth who want to study English in a makuenvironment and the
number of foreign students from all over the woirdreases all the time, the
number of Polish students in Australia is insigrafit. In this context we wonder:
Is this the matter of distance and high cost wifihtens them away™Phe cost of
living in Australia is very reasonable.

All in all, it might seem that, owing to modern meaof transport and
information flow the two countries, that is, Polasmad Australia should be closer
to each other, but regrettably it is not the cdsaseems that the two countries
cooperated more closely in the past than they dm. ndowever, to bring the
desired closeness to existence, we must do a widier to deepen and broaden all
types of co-operation and develop long-lasting mwadhifold relationships that will
tie the two countries without limiting ourselves dsking the question ofthy?
There is much to be done.
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STANDARDIZATION AS A CRITERION USED IN DISTINGUISHI NG
A LANGUAGE FROM A DIALECT: A SOCIOLINGUISTIC
PERSPECTIVE ON KASHUBIAN

Streszczenie: Status kaszubszczyzny jest przedmiotem niezgodywiedu lat.
Chocia w Polsce kaszubski zostat oficjalnie uznany ga/k regionalny, wielu
jezykoznawcéw nadal uwa kaszubski za najbardziej odmienny $&pd
wszystkich polskich dialektow. Niniejszy artykut maa celu przedstawienie
ogolnych spostrzen dotycacych statusu kaszubszczyzny, ze szczeg6lnym
uwzgkdnieniem informacji dotyccych jej standaryzacji. W tym celu, artykut
przedstawia i podsumowuje najméejsze fakty w odniesieniu do standardu
kaszubskiego, wykorzystg kryterium standaryzacji w ¢giu Bella (1976), tzn.
jako srodka umaliwiajacego rozrénianie rénych typow gzyka. Przed
zaprezentowaniem informacji zagianych ze standaryzacjkaszubskiego, artykut
krotko omawia réwnig pojecia jezyka i dialektu. Ze wzghu na bogactwo
literatury pisanej po kaszubsku zaréwno w przeéstigak i obecnie, mzna
uwazaé, ze kryterium standaryzacji jest spetnione.

Stowa kluczowe: Jkzyk a dialekt, kaszubski, standaryzacja, standeadzubskie
stowniki i gramatyki, literatura kaszubska.

Abstract: The status of Kashubian has been questioned espaitedd for many
years. While in Poland it was officially recognized regional language, some
linguists treat it as the most divergent of all Baish dialects. The present paper is
meant to adduce a general analysis of the statuKasthubian, with its
standardization facts in focus. In doing so, thpepapresents and summarizes
certain facts with regard to standard Kashubiarddimg so the article makes use
of the criterion of standardization proposed byl B&976) as one of the criteria
used in differentiating some languages from othddsfore presenting the
information concerning the standardization in Kdsano, the article briefly
discusses the notions of language and dialect. tbube abundance of written
publications in Kashubian, both in the past andsgmgé one may claim that the
criterion of standardization has been fulfilled.
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Keywords: Language vs. dialect, Kashubian, Cassubian, atdimhtion, standard,
Kashubian dictionaries and grammars, Kashubiaratiiee.

Introduction

Unfortunately, proper discussion over Kashuhiaa West Slavic variety
belonging to the Lechitic subgroup, spoken on thelsern coast of the Baltic Sea
in the Polish region of Pomerania has receivedffiegent attention in English-
language sociolinguistic theory. In general, thatus of Kashubian has been
questioned and disputed. According to the natiamaisus, in 2011 over 108
thousand people declared that they use Kashubiamasans of communication in
the homé& While in Poland it was officially recognized asemjional language in
2005 and numerous linguists consider it to be yetler West Slavic language,
others treat it as the most divergent of all thésRalialects. The present paper is
meant to adduce a general analysis of the statuKasthubian, with its
standardization facts in focus. In doing so, th@epais meant to present and
summarize certain facts with regard to the emengenrc establishment of the
standard in Kashubian. Several attempts have beste o distinguish certain
languages from others. Bell (197@)ovides a list of useful criteria used for the
above-mentioned purpose. Those criteria inclstd@dardization One should not
forget that in sociolinguistics we usually tendtteat standardized varieties as
languages rather than dialects. Bearing the abvowand, let us shed some light on
the standardization facts in Kashubian. Before wanene the standardization
facts in Kashubian let us try to briefly differeatt between the notions of language
and dialect.

1. Language vs. dialect

One of the most crucial goals of sociolinguistissto define the concepts of
languageanddialect As indicated in numerous publications on the [@oh while
most speakers usually know what language theytheg, may have difficulty in
deciding whether what they speak should be calléghguage proper or simply
a dialect of a language. As Wardhatiglats it, such problems are not surprising.
For, how can we decide what is a language and islaatlialect of a language? By
no means is it an easy task to draw a sharp litveces the two notions.
Let us cite Haugénwho argues that languaged dialectare ambiguous terms.
He points out that

! Another English name used for the lect is Cassubi

2 According to Zrzeszenie Kaszubsko-Pomorskie, wkaszubi.pl (accessed on
12.09.2018).

% Bell, R.T.:Sociolinguistics: Goals, Approaches and ProbleBatsford, 1976.

4 Wardhaugh, RAn Introduction to Sociolinguistic8lackwell Publishing, 20086, p. 27.

® Haugen, A.: Dialect, Language, Natiédimerican Anthropologis68, 1966, p. 922.
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the impossibility of stating precisely how many ritaiages” or “dialects” are
spoken in the world is due to the ambiguities ohmeg present in these terms. In
most usages the term “language” is superordinatdiabect”, but the nature of this
relationship may be either linguistic or social.

According to Haugen, since languaged dialectare ambiguous notions, we
should not be surprised that speakers use thess wuite freely in speech. For
ordinary people, a dialect is often a local norspggous variety of a language.
Conversely, linguists often find it difficult to dele whether one term should be
used rather than the other in certain situatiorigs 1S also true for Kashubian,
which is treated by some linguists as a dialectereas for some other researchers
it is a language that is related to, yet differéwim Polish. What is more, as
Haugefi succinctly puts it, the terms “represent a singihotomy in a situation
that is almost infinitely complex”. Haugen beliewbat languagean be therefore
used to refer either to a single linguistic normmia group ofelated norms, and
dialectbeing one of those of the norms.

Also Chambers and Truddilattempt to address the issue. The linguists are no
in favour of the common definition of dialect, aotimg to which it is
“a substandard, low status, often rustic form @& ldnguage, generally associated
with peasantry, the working class or other groaggkihg in prestige”. They do not,
either, accept the view that dialect is a form afiguage lacking written form,
usually spoken in some more remote parts of thddwdtor do they agree that
a dialect should be regarded as some kind of demidtom a norm. On the
contrary, they hold that all speakers speak at le@s dialect. Therefore, Standard
English is just as much a dialect to them as ofbens of English. What they
propose is to treat “dialects as dialects of auagg®. In such a case, they could
be regarded as subdivisions of a given languag®eih®n approach to defining
language and dialect is to say that “a language isollection of mutually
intelligible dialects®. This definition characterizes dialects as sulsitivis of
a language and allows for distinguishing betweeslanguage and another.

A somewhat different approach to the distinctiobwleen language and dialect
is offered by Crystal who expresses the belief tiat most languages, the
distinction between language and dialect is faitgar-cut™. Yet, in many cases,
it may prove difficult to draw a satisfactory disttion between language and

® Haugen, A.: Dialect, Language, NatioAmerican Anthropologist, 68, 1966,

pp. 922 - 923.

" Chambers, J.K.,Trudgill, PDialectology Cambridge University Press, 1980. p. 3.

8 .
Ibid.

° Ibid.

19 Crystal, D.:The Cambridge Encyclopedia of Languag@ambridge University Press,
1987, p. 284.
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dialect. As Crystal states, at first sight there may seem to be nbl@m If two
individuals speak differently, we may expect thnare only two possibilities: if the
speakers cannot understand each other, they speaklifferent languages; or,
when they do understand each other, then they spestk different dialects of the
same language. However, Crystal claims that thigetasn of mutual intelligibility
works much of the time; but unfortunately, mattars not always so simple”. The
most common situation is one where two spoken trasi@re mutually intelligible,
but for political, historical or other reasons &emated as different languages.

As Crystal says, “purely linguistic considerationan be ‘outranked’ by
sociopolitical criteria, so that we often encountgreech systems which are
mutually intelligible, but which have nonethelesseb designated as separate
languages®”. Crystal mentions a well-known example of SwediBhanish, and
Norwegian, which are normally considered “as sdapdenguages despite the fact
that the members of these communities can unders@rh other to an appreciable
extent®®. The above may be true about such varieties asig®erCroatian and
Bosnian, Czech and Slovak, or a pair such as HindiUrdu to name just a few.

What is more, as pointed out by Crystathe opposite situation is also pretty
frequent. There are spoken varieties which are atiytunintelligible, but for some
reasons they are considered as varieties of the $anguage. One of the most
evident examples of this kind, according to Crysta the case of Chinese. From
the perspective of the spoken language, there amdrbds of Chinese varieties
spoken by their users, which are classified inghtimain types. To a certain
degree, those varieties are not mutually uninielég However, the Chinese
people share the same writing tradition which issith one writing system
enabling its users to communicate with each othetthis place, one may ask
whether Kashubian is understood by the speakePoligh. The answer would be
that it is only partially intelligible.

As already mentioned, numerous attempts have beele to offer a complex
description of the notions of language and dial&tierefore, as pointed out by
Wardhaugh a language can be interpreted as soni@rjusystem of linguistic

Crystal, D.:The Cambridge Encyclopedia of Langua@ambridge University Press,
1987, p. 25.
s Crystal, D..Language DeathCambridge University Press, 2002, p.8.

Ibid.
4 Crystal, D.:The Cambridge Encyclopedia of Languag@ambridge University Press,
1987, p. 284.
Crystal, D.:The Cambridge Encyclopedia of Langua@ambridge University Press,
1987, p. 285.



72 Rafat Gotgbek

communication which subsumes a number of mutuaitglligible varieties®™.

A language, according to Wardhaugh, would usualty ore extensive than
a dialect or a single variety. However, a cautigmate should be made here, since
there are languages in the world with a small nusmbE speakers, in more
dramatic cases with only one remaining speakethésame time, it is known that
languages can have very little internal variatiget, they must still be languages
since they are quite different from other linguistiystems. Hence, one cannot
argue that a language is a variety characterizeidtbynal variation. According to
Wardhaugh some of the difficulty defining the tefamguagehas its roots in
attempting to put various kinds of communicatiorsteyns under one label of
language. As proposed by Wardhaugh, an alternatiag, to define the two
concepts, would be to “acknowledge that there dferent kinds of languages and
attempt to discover how languages can differ frara another yet still be entities
that most of us would want to call languages rathan dialects. It might then be
possible to define a dialect as some sub-varietnefor more of these entitiés”

2. Standardization of Kashubian

Several attempts have been made to be able tmglisgh certain languages
from others. One of them was offered by Bell whovited a list of criteria used
for the above-mentioned purpose. Those criteritudlecstandardization, vitality,
historicity, autonomy, reduction, mixtut@nd de facto normég. As Wardhaugh
claims, those criteria “make it possible to spehkame languages as being more
‘developed’ in certain ways than others, thus asklrgy a key issue in the
language—dialect distinction, since speakers usufdkl that languages are
generally ‘better’ than dialects in some sefseAs may be seen above, one of
those criteria is that of standardization.

The notion of standardizatiaa very much connected with the establishment of
a standard Let us quote Milro$? who argues that as a process, standardization
consists of the imposition of uniformity upon asdeaof objects, and so the most
important structural property of a standard varietya language is uniformity or
invariance. This means — ideally — that every sosimould be pronounced in the
same way by every speaker, and that all speaketddsbhse the same grammatical
forms and vocabulary items in exactly the same whyalso implies that the

6 Wardhaugh, R.:An Introduction to SociolinguisticsBlackwell Publishing, 2006,
pp. 32 - 33.

7 wardhaugh, RAn Introduction to Sociolinguistic&lackwell Publishing, 2006, p. 33.

8 Bell, R.T.: Sociolinguistics: Goals, Approaches and ProblenBatsford, 1976,
pp.147 - 157.

% wardhaugh, RAn Introduction to Sociolinguistic&lackwell Publishing, 2006, p. 33.

2 Milroy, J.: The Ideology of the Standard Languafe Llamas, C., Mullany, L. and
Stockwell, P. (eds.)The Routledge Companion to SociolinguistiBeutledge, 2007,
p. 133.
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language should not undergo change.) In princihkrefore, when there are two or
more variants of some linguistic form, only onetleém is admitted into a standard
variety.

However, Milroy' adds that the ideal of the above-mentioned alEsolut
uniformity is never achieved in practice. He sunimes by claiming that albeit
language standardization does not encourage Mitsiabi practice no language is
totally invariant®.

A brief definition of the same term is offered byeitreich who claims that
standardization is a “process of more or less gonsg planned, and centralized
regulation of languagé® Weinreich postulates that in the standardizagimtess
there is a “division of functions between regulatand followers, a constitution of
more or less clear-cut authorities (academies, atniegs of education, (...), etc.)
and of channel of control (school, special pubiara, etc.)®.

In this place, we may ask whether we can speakektandard in Kashubian.
As Treder (20135 says, one may observe a steady progress ifotimationof the
standard language (emphasis mine). According tosttteolar, the process of
standardization is very much influenced by formamhduage schooling, which
indirectly affects the standardization process aglkubian. Let us now apply the
criterion of standardization advocated by Bell @87 to see what kind of
‘language’ Kashubian is. In turn, standardizatiaecording to Wardhaugh, is
connected with language codification. This incluttessdevelopment of grammars,
spelling books, dictionaries and literattre

2 Milroy, J.: The Ideology of the Standard Languafe Llamas, C., Mullany, L. and
Stockwell, P. (eds.)The Routledge Companion to SociolinguistiBeutledge, 2007,
p. 134.

2 1n a similar vein, according to Haugen (1966)iie variety is to become the standard
for a given language, certain conditions must bet. Mgart from the ‘formal’
codification (i.e. development of grammars andidiwries, etc.) and elaboration (use of
the standard in such areas as literature, couosimerce, etc.), the norm must be
selected and accepted by the community. The matiication and elaboration would
not be sufficient for a certain variety to beconstandard.

23 Weinreich, U.: Is structural dialectology possbln Allen, H. B. and Linn, M. D. (eds.),

» Dialect and Language Variatioiicademic Press, 1986, p. 28.

Ibid.

% Treder, J... Kaszubszczyzna — od dialektu gyka. In Dunin-Dudkowska, A. and
A. Malyski (eds.),70 lat wspéiczesnej polszczyzny. Zjawiska — PyoeeFendencije.
Ksiega jubileuszowa dedykowana Profesorowi Janowi Mawayr Wydawnictwo
UMCS, 2013, pp. 421 - 438.

% Bell, R.T.: Sociolinguistics: Goals, Approaches and ProblenBgtsford, 1976,
pp.147 - 157.

27 Wardhaugh, RAn Introduction to Sociolinguistic&lackwell Publishing, 2006, p. 33.
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As far as Kashubian is concerned, an abundanceldicptions has emerged
throughout time. This is especially true of thé”2thd 2% centuries when many
Kashubian publications appeared. During that pesiednay witness a blossoming
of the Kashubian writings and literature. The Kdsao publications are far too
numerous to list them all here. Therefore, in thespnt paper we will only present
some of the most prominent Kashubian writings.

2.1. Language-related publications

Let us start with the Kashubian grammars. Our dgson will be limited to but
two, representative titles. Between 1927 and 19&eaman historian and Slavist
Friedrich Lorentz published hisGramatyka pomorska('A Pomeranian
Grammar®). It is a comprehensive three-volume work that veapublished after
World War Il. The grammar provides a detail pottdi Kashubian spoken at the
beginning of the 20th century. What is interestithigg grammar discusses various
subdialects as found in different parts of Pomerafiihe other publication is
a contemporary, prescriptive grammar of Kashubi@namatika kaszébsczégo
jazéka(‘A Grammar of the Kashubian Language’) written Hgna Makurét in
2016°. The latter grammar may be well used by studemtdysg Kashubian and
those who want to use it as reference source ofiatd Kashubian. As we may
read in the blurb of the grammar, the book is “added to all those interested in
the Kashubian language, and especially to the gzadf the Kashubian language,
ethno-philology students, those writing in Kashubiar children learning
Kashubian at school” (Makur6t, 2016).

As to the spelling books and dictionaries publisihedKashubian, numerous
publications have been produced. One of the fieshbian dictionariegtownik
jezyka pomorskiego czyli kaszubski8dtA Dictionary of the Pomeranian, that is,
Kashubian Language’) was produced by Stefan Rama#893 and re-published in
a revised version, with the modern Kashubian spgllin 2003. This early
dictionary is a bilingual Kashubian-Polish dictiomaand contains about 20
thousand Kashubian words. Another noteworthy ceimgnsive Kashubian
dictionary is that by a catholic priest, Kashubictivist and linguist Bernard
Sychta. Between 1967-76 he published a monumesgaén-volume Kashubian
dictionary entitled Stownik gwar kaszubskich na tle kultury Iuddivej

% |oretnz, F.:Gramatyka pomorskaWydawnictwo Instytutu Zachodniostoviskiego,
1927 - 37. All the translations from Polish and Kasian into English are mine.

29 Makurdt, H.: Gramatika kaszébsczégo jazékagdowizna Kaszébsko-Pomorsczégo
Zrzeszenif, 2016. The names of the authors publisim Kashubian are quoted in
Kashubian if they appear as such in a given putitica

% Ramult, S.:Stownik pzyka pomorskiego czyli kaszubskiegéiademia Umiejtnosci,
1983.

31 sychta, B.Stownik gwar kaszubskich na tle kultury ludav@$solineum, 1967 — 76.
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(‘A Dictionary of the Kashubian Subdialects agaitis¢ Backdrop of the Folk
Culture’). Another interesting dictionary is a cemiporary prescriptive dictionary
Kaszébsczi stowdrz normatiwihy'A Kashubian Normative Dictionary’), written
by Eugeniusz Gabk (2005). It is monolingual, Kashubian-Kashubiactidnary,
which, inter alia, aims at providing its users wdtfinitions of lexical items as well
as indicates ‘grammatical’ and ‘ungrammatical’ ferraf a given lexical item.
Among others, the dictionary provides also sentengéh the contexts of use for
certain words or phrases. The dictionary may bevetktas a useful tool in the
process of standardization of Kashubian. Moreo@edabk (1997) also produced
Wskozé kaszébsczégo piséhkiThe Kashubian Spelling Rules’). Finally, let us
mention a comprehensive publication by Tréder (2@htitled Spodlowd wiédza
0 kaszébizni (‘The Basic Facts about Kashubian’), which corgairetailed
information with regard to Kashubian, among othéns, findings of the research
on Kashubian, Kashubian spelling rules and Kashulgaammars, internal
variation of Kashubian, the standardization of Kdsan and last but not least
Kashubian language maps and atlases.

2.2. Literature

Finally, let us turn to the literature written inaBhubian. As Kalinowski and
Kuik-Kalinowska claim, the Kashubian-language hiteire “may be described by
means of periodization, although, the particulariqus will be represented by
a smaller number of literary creators than thosmdain other literary traditiond”
Let us present the most prominent examples of tashibian literature and the
names of the authors according to the literaryggevihich they wrote in. As the
two scholars hold, in the £5century the period of the Proto-Kashubian literatu
starts. The most important writing of this perieDiuchowne piesnie D. Marcina
Luthera y ynRich naboznichemow (‘Spiritual Songs of Doctor Martin Luther’).
Although there are some voices that the text wastemrin Polish with some
Kashubian elements, Treder and Obracht-Praiskiyhold that the work was
written in early Kashubian and hence constitutdge “origins of Kashubian
literature®. Moving to the 19 century, Kalinowski and Kuik-KalinowsRaclaim

32 Gokbk, E.:Kaszébsczi stowdrz normatyw®ficyna Czec, 2005.

33 Gokbk, E.:Wskodzé kaszébsczégo piséddicyna Czec, 1997.

3 Tréder, J.:Spodlowd wiédza o kaszébiznieyéddwizna Kaszébsko-Pomorsczégod
Zrzeszeni6, 2014.

% Kalinowski, D., Kuik-Kalinowska, A.Vademecum Kaszubskie - Literatura Kaszubska.
RekonesandVydawnictwo Zrzeszenia Kaszubsko — Pomorskiegoy 20114.

% Treder, J., Obracht-Prondwki, C.: Kashubian Literature: The Phenomenortlissory
and its Social Dimension. In Obracht-Prongizki, C. and T.Wicherkiewicz (eds)he
Kashubs: Past and Presefteter Lang, 2011, pp. 110 - 11.

37 Kalinowski, D., Kuik-Kalinowska, A.Vademecum Kaszubskie - Literatura Kaszubska.
Rekonesand)ydawnictwo Zrzeszenia Kaszubsko — Pomorskiegoy 2p114.
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that Romanticism is represented only by one wriérian Ceynowa, who is also
often referred to as the father of the Kashubitdturé®. Ceynowa is known for
writing literary dialogs, ethnographic materialapficist texts and linguistic works.
Positivism is represented by Heronim Derdowski hizd satirical epic, published
in 1880,0 Panu Czorkiscim co do Pucka po sece jactigfMr. Czorlinsczi Goes

to Puck to Buy Fishing Nets’) is usually regardesl the beginning of the
Kashubian poetry.

During the interwar periodéce i przigodé Remusa - Zvjercadto kaszuliskji
(‘Life and Adventures of Remus - the Kashubian By was written by
Aleksander Majkowski. The prominence bife And Adventureso Kashubian
literature is undeniable. Majkowski was a veryliowriter. Life and Adventures
is considered not only his master work, but als® gheatest masterpiece of the
Kashubian literature. According to Kalinowski andikKalinowskd" literature in
Kashubian is published in great abundance afterld\far 1, especially after
1956 and then after 1989, which was connected péthical changes in Poland.
It is impossible to mention all the writers and {soereating in Kasubian after the
Second World War as their number would be tremesdbet us mention some of
the most prominent ones: Jan Piepka, Alojzy Nagdl &an Drzedzon, later also
Stanislaw Pestka, Stefan Fikus, Marian Majkowskiygé&hiusz Pryczkowski
i Stanistaw Janke. The most talanted contempratiyoas writing in Kashubian
would include, among others, Ida Czaja, Roman ftzen and Tomasz Fopke.
As may be seen there is abundance of literary workten in Kashubian.

With reference to standardization of languages, ranst not forget about the
role of the official bodies regulating languagesmiany countries governments are
involved in the process of standardization of laagguiby founding special bodies
whose task is to regulate and supervise languagersnaFor instance, as
Wardhaugff says one of the most famous entities establisledegulate
a language is the French Academygddémie francaige Simmilar bodies may be
found in many other countries, eRjat fir deutsche Rechtschreibui@puncil for
German Orthography) for German, or the Polish LagguCouncil Rada ¢zyka
Polskiegd for Polish to mention but a few. A similar bodgshbeen founded also

¥ See Kalinowski, D., Kuik-Kalinowska, A.Vademecum Kaszubskie - Literatura
Kaszubska. Rekonesanslydawnictwo Zrzeszenia Kaszubsko — Pomorskiego,7201
p. 54.

% Derdowski, H..O panu Czorliscim, co do Pucka po sece jaghbtukarnia i ksigarnia
w Pelplinie, 1934.

40 Majkowski, A.:Z&cé i przigodé Remusa. Zvjercadto kaszubSkjinica, 1938.

41 Kalinowski, D., Kuik-Kalinowska, A.Vademecum Kaszubskie - Literatura Kaszubska.
RekonesandVydawnictwo Zrzeszenia Kaszubsko — Pomorskiegoy 20118.

42 wardhaugh, RAnN Introduction to Sociolinguistic&lackwell Publishing, 2006. 35.
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for Kashubian.Radzézna Kaszébsczégo Jaz€khe Council of the Kashubian
Language’) was established in 2006. It is a bodst,thnter alia, regulates
Kashubian as well as disseminates and promotdstheledge about it.

Conclusions:

Kashubian has an extensive body of publication$ asc grammars, spelling
books, dictionaries and literature. Moreover, savEashubian course books have
been published and as of 2015 around 18 thousdaudsrgs attended Kashubian
lessons in the region of Pomerania in northern mbialn Poland it is also
possible to take theMatura secondary school exit exam in Kashubian.
Furthermore, several newspapers and periodicat&asghubian were published in
the past or still come out. There is also a radatiah Radio Kaszéb&hat
broadcasts partly in Kashubian which has aroundt®00sand listeners, mostly in
the Pomerania region of PoldAdWith the view to the above, one may risk that the
criterion of standardization advocated by Bell @97 has been successfully
fulfilled. As already mentioned, Wardhadfklaims that the criteria listed by Bell
make it possible to treat some varieties as beiagertdeveloped’ than others, in
this way addressing a major issue in the languagket differentiation. As the
linguist says, speakers usually feel that languaayes somehow ‘better’ than
dialects in some serfée As may be seen above, one of those sociolinguisti
criteria, which would normally characterize langesgbut not dialects, is that of
standardization. It appears that in the case ohilaian, the criterion has been
adequately fulfilled.
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VON LUTHER BIS BENJAMIN - EINIGE BEMERKUNGEN ZUR
UBERSETZUNGSSPRACHE IM DEUTSCHSPRACHIGEN KULTURRAUM

Streszczenie:Niniejszy artykut ptOd Lutra do Benjamina — kilka uwag ezyku
przektadowym niemieckiego obszaru kulturowegostat péwigcony roli
J. niemieckiego jako gzyka przekiadowego wswietle historii ttumacze
niemieckiego obszaru kulturowego. We gpée podkrélono interdyscyplinarny
charakter translatoryki w kont&die wspoétczesnej komunikacigzgykowej. Czé¢
gléwna stanows uwagi zwhzane z ¢zykiem niemieckim jako ¢zykiem
przektadowym, ral ttumacza i tlumacze na podstawiezrédiowych tekstow
autorstwa czterech postaétisle zwigzanych z histosi i kultura Niemiec —
reformatora Marcina Lutra i filozoféwe¢zyka — Hansa Georga Gadamera
i Friedricha Schleiermachera oraz Waltera BenjamiRadgte rozwaania
podsumowano w formie wnioskéw dotgycych dydaktyki tlumacze
j- niemieckiego jako j. przektadowego.

Stlowa kluczowe: jezyk przektadu, historia tlumacze kulturoznawstwo
i literaturoznawstwo niemieckiego obszaeayikowego, filozofia i kulturagzyka,
dydaktyka ttumacze

Abstract: The article entitled/on Luther bis Benjamin — einige Bemerkungen zur
Ubersetzungssprache im deutschsprachigen Kulturreowers the role of German
language as a language of translation in the bflibe history of translation in the
German cultural area. The introduction emphasisedriterdisciplinary character
of translation studies in the context of contemppfanguage communication. The
major part of the article discusses such topicghasreference to the German
language as the language of translation as wethasrole of a translator and
translations on the basis of source texts by faopfe closely connected with
history and culture of Germany: reformer Martin hert, philosophers of language:
Hans Georg Gadamer, Friedrich Schleiermacher andteW&enjamin. The
analysis has been summarized in the form of coimriesconcerning the didactics
of translation of German language as the languagermslation.

Keywords: translation language, history of translation, adtiand literature
studies of German - speaking countries, philosophg culture of language,
didactics of translation.



80 Jacek Kowalski

1.Veranderungen in der heutigen sprachlichen Kommunilation

vs. Translatologie als interdisziplinéres Forschunsfeld

Die Ubersetzung und die Rolle des Ubersetzers/Diskchers in der modernen
Welt verdndern sich standig. Der heutige Leser figienmer seltener nach
gedruckten Bichern — er bevorzugt die Lektire sdaischer Texte. Die Welt von
heute ist ein Universum Gebrauchstexte. Es donginidrebilderte Werbetexte
Unterlagen, die aus einer Fremdsprache Ubersettewu Die Entwicklung der
modernen Technologie hat die Umwelt beeinflusst sadst auch die Art und
Weise, wie man mit der Ubersetzung von Texten @nfésprachen umgeht, anders
geworden. Der heutige Zweck der Ubersetzung iseKEffitat, Schnelligkeit,
Prazision. Die elektronische Sprache ist der gédobinen (gedruckten) Sprache
gegenuber konkurrenzlos geworden und sie entwiskdlt erstaunlich dynamisch.
In jeder Sprache gibt es Lehnworter, die oft katuverwurzelt sind oder die
durch die Entwicklung moderner Kommunikationsmedigelektronische
Ubersetzungsapplikationen, Plattformen, soziale ziMetke, etc.) unterstiitzt
werden® Wérter wurden durch Bilder, Kultur durch Unterhaig, reflektierendes
Lesen durch flichtiges Surfen, Schreiben durch & ersetzt, und die weit
verbreiteten Informationen werden zu WatenTranslatologie ist ein
interdisziplindres Feld des Wissens — d.h. esifisBereich an der Grenze anderer
Forschungsdisziplinen, wie ReligionswissenschdfiioBophie, Semiotik, Literatur
oder Informationstechnologie. Es unterliegt kein&mweifel, dass der grofite
Beitrag zur Ubersetzung in der Linguistik im 20hdaundert geleistet wurde. Das
Verhdltnis von Sprache und Wirklichkeit, d.h. dieltirelle Sprachperspektive,
beeinflusst die Ubersetzung. Sie definiert, wiehtigz das Sprachbewusstsein ist
und dass es nicht nur von Kunst, Literatur odertiudbhangig ist. Die Realitat
beeinflusst die Sprache, die Art und Weise des Ausd, und umgekehrt. Im 21.
Jahrhundert stellt sich die Frage: Wie sieht dénelle Stand der Entwicklung der
Ubersetzungssprache aus? Wie sah ihr Entwicklurgyswe deutschsprachigen
Kulturraum aus? Im zwanzigsten Jahrhundert donimiedie literarische
Ausdrucksweise in der Ubersetzungssprache. Man tienikonventionelle
Phrasen. Im Laufe der Zeit hat man festgestellissda&s keine ideale

Die fir die sog. massenmediale Kommunikation aki@ristischen multimodalen Texte.
Siehe dazu: G.Antos/R.Opitowski/J.JaroSprache und Bild im massenmedialen Text.
Formen, Funktionen und Perspektiven im deutschend umolnischen
KommunikationsrauniBreslauer Studien zur Medienlinguistik = Wroctdies Studia

z lingwistyki mediéw], Wroctaw - Dresden 2014.

R. Lipczuk, Walka z wyrazami obcymi w Niemczech — historia polzesngy
[dt. Kampf mit Fremdwdrtern in Deutschland — Geschichiad Gegenwalt
Krakéw 2014, S. 213.

Siehe dazuWprowadzenie[dt. Einleitung] [in:] Komunikacja w stechnicyzowanym
swiecie [Kommunikation in technisierter Wklthrsg. von B. Walczak/A. Niekrewicz/
J. Zurawska - Chaszczewska, Gorzow Wielkopolski 2014.
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Ubersetzungssprache gibt. Es ist vielmehr wichtiggpische Merkmale in
nitzlichen Texten zu finden. Es ist dann einfachier einer bestimmten Kategorie
zuordnen zu kbénnen. Erst dann wird ersichtlich,ctvel Sprache spezifisch fir
einen Text ist. Die Ubersetzungsgeschichte desdeeh Kulturraums ist ein gutes
Beispiel dafiir, was die Sprache der Ubersetzungbeitat hat und welche
Konzepte zur Entwicklung der jungen Forschungspliseider Ubersetzersprache
beigetragen haben. Die Konzepte hdngen mit verdehan historischen und
kulturellen Faktoren zusammen. Diese Faktoren fegtrgaowohl die Texte der
schongeistigen Literatur als auch die Schrift im Bpoche einer immer stérker
mediatisierten Kultur. Als hilfreich fiir die Ubetgangsarbeit erweist sich auch
die kontrastive Grammatik als Teildisziplin der &ghmwissenschaft. Beim
Ubersetzen muss man in der Ubersetzungspraxis mviscmenschlicher
Ubersetzung (ein Mensch (ibersetzt von einer Spracheine andere) und
maschineller Ubersetzung unterscheiden. Fir eirmndgtzer kann die kontrastive
Grammatik Ergebnisse in  Form von Fremdsprachenfma und
Wortbildungsformen fur einheimische Woérter und Auisdke liefern, die in
herkbmmlichen Grammatiken und Worterbichern niahtfinden sind. Bei der
maschinellen Ubersetzung konnen kontrastive Studlamu beitragen, einen
Programmieralgorithmus zu entwickeln oder den Ustersigsprozess erheblich zu
vereinfached. Die Translatologie ist ein ziemlich junges intsaiplindres
Forschungsfeld, dessen Entwicklung anhand von Atesic und Texten von
Linguisten verfolgt werden kann, die die Sprache Kbmmunikationsmittel
grandlich studiert haben. Jeder dieser Linguistilosophen oder Denker trug
wesentlich zur Entwicklung und Wahrnehmung der &meaim Licht der
Ubersetzungsgeschichte bei. In diesem Artikel et mich auf Textausschnitte
ausgewahlter Quellentexte von prominenten Gestaltdar deutschen
Kulturgeschichte. Diese Quellentexte sind relevamil sie die Fragen nach der
Rolle und den Kompetenzen des Ubersetzers und Hersetzungsarbeit selbst
unter verschiedenartigen Aspekten diskutieren.

2. Die wichtigsten Ubersetzungskonzepte im deutschsprhigen Kulturraum
2.1 Reformation und Humanismus - Martin Luther (1483 -1546)

Martin Luther, ,der beredteste und bescheidensteeBaden Deutschland je
gehabt habé“war deutscher Theologe und Reformator, vielsejgbildet und von
hervorragender Bedeutung fiir die Ubersetzungsgefsehim deutschsprachigen
Kulturraum. Luthers Ubersetzertatigkeit hat den Weag die Entwicklung und
Popularitéat der deutschen Sprache geebnet. Luthéatgkeit entsprach den

* N. Morciniec,Gramatyka kontrastywna. Wprowadzenie do niemiechskjej gramatyki
kontrastywnej [dt. Kontrastive Grammatik. Einfihrung in die deutschrpgrhe
kontrastive Grammat]kWroctaw 2014, S. 8.

® J. HirschbergerGeschichte der Philosophie. Altertum und Mittelaltdleuzeit und
GegenwartKoln 2007 (gebundene Ausgabe), S. 520.
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kulturellen Erscheinungen und Grundsatzen der Epoder Neuzeit. Die
Epochenformel lautete: die Entdeckung des Menscheh die Entdeckung der
Welt. Den Menschen betrachtete man als einen HierriwVelt, der keiner Ordnung
(im Gegensatz zu Prinzipien des Mittelalters) umtefen war. Das neue
Menschenbild bildete die entscheidende Grundlager Blensch war selbst
verantwortlich fur sein Tun und erhielt damit eiResiheit, die ihm seine Wirde
verleiht. Die Renaissance war insgesamt optimistggstimmt. Der Daseinsweise
der einzelnen Stande (Ritter, Adelige, Bauern, Masrler,
Ordensgemeinschaften) setzten die  Humanisten dieeihdi® des
selbstverantwortlichen und selbstbewussten Indivite; das Vertrauen auf die
Leistungsfahigkeit des Menschen und die Freiheit @eistes entgegérluthers
literarisches Werk steht ganz im Zeichen der Re#ébion. Die Reformation hatte
gemeinsame Wurzeln mit dem Humanismus, d.i. deteWitur Erneuerung und
zur geistigen Wiedergeburt der Welt, der Menschiem, Kirche und des Staates.
Die Reformation diente der Verbreitung, Verteidigumnd Festigung der Lehre
von Luther. Luther war der erste deutsche Publizist (iberragender Bedeutung.
Seine Schriften erlebten zu seinen Lebzeiten mehkeflagen und waren in der
damaligen Zeit Bestseller. Luther hat sich versidien Gattungen zugewandt:
Sendschreiben, Traktate, Streitschriften, FlugbtattPredigten, Tischred&n
Briefe. Vor der Veroffentlichung von Luthers Bibgbersetzung gab es 14
vollstandige Ubersetzungen der Bibel ins Deutsélie. dlteste von ihnen wurde
1466 in der Druckerei von Johann Mentel in Stragsheroffentlicht. Die Quelle
aller Ubersetzungen war die lateinische Sprachev/dégata (Ubersetzung des hl.
Hieronymus aus dem 4. Jahrhundert). Seit der Vemtifthung von Luthers
Ubersetzung, der das Neue Testament aus dem gaiehi Original und das Alte
Testament aus dem Hebraischen Ubersetzt hat, wéitkee Ubersetzungen nicht
mehr gedruckt. Es gab andere deutsche Ubersetzumgendie Version von
Johannes Dietenberg in Mainz, aber Luthers Ubermsgtavar damals bereits im
Umlauf’ Dietenbergs Ubersetzung basierte jedoch auf ksitWerk. Das
wichtigste Werk des Reformators ist die Bibelubenseg des Alten (1522) und
Neuen Testaments (1533). Bei der Ubersetzung desl Riar die Verwendung der
Originalsprache (Hebraisch und Griechisch) wichtigas dem Geist des
Humanismus und dem Interesse an der Kultur vergaargkahrhunderte entsprach.
Luther war sich der Kritik an Bibellbersetzungenvbsst. Er verwies auf die in

® Einfihrung [in:] M. LutherSendbrief vom Dolmetschen. Summarien iiber die Rsalm
und Ursachen des Dolmetscheamsg. von Erwin Arndt, Halle (Saale) 1968, S. B1;
hier S. 5.

" Ch. Parry, Menschen, Werke, Epochen. Eine Einfiihrung in dieutsgae
Kulturgeschichtelsmaning 1993, S. 37 - 39.

8 Siehe dazu M. LutheT,ischredenBd. 549, Miinchen 1959.

°® N. Morciniec, Historia jezyka niemieckiegddt. Geschichte der deutschen Sprdghe
Wroctaw 2015, S. 144.
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Sachsen verwendete Amtssprache und die fur dieggofRecharakteristische
Umgangssprache. Luther befasste sich in erstere Linit der verstandlichen
Botschaft biblischer Inhalte. Einige Jahre nach &8&roffentlichung seiner
Ubersetzung veréffentlichte Luther einen Aufsateribie Ubersetzungendbrief
vom Dolmetschen und Firbitte der HeiIid@nDieser Aufsatz, aus dem ich
Textausschnitte zitieren werde, unterstreicht beden die Kompetenzen eines
Dolmetschers. Luther war (berzeugt, dass seine ddtmmg fiir den
zeitgendssischen Leser viel verstandlicher sedidsem Text setzt sich Luther mit
einigen Vorwirfen und mit dem grundlegenden Problees Ubersetzens
auseinander. Die Innovation des Essays von Lutkguhbe darauf, dass die
Briefform dem Verfasser die Mdglichkeit gab, Probfeagen auszusuchen und
zugleich sachlich, wie auch aus persoénlicher Biandfeit zu beantworten. Luther
erklart seine Interpretationsmethode, indem er, saigiei ein besserer Theologe als
seine Gegner, und er kénne Deutsch besser gebraudee keine Angst vor der
Umgangssprache und er habe keine andere Wahl Spdache funktionierte, die
Sprache wurde von ihm kreativ verwendet und maéifizLuthers Ubersetzungen
wurden von denen kritisiert, die selbst nicht dafgi@al verstanden haben. Was
bedeutet das fiir die Rolle des Ubersetzers? Dersetzer muss ein guter Exeget
sein. Er muss uber ein fundiertes Wissen Uber dgoriinglichen Text verfigen.
Der Text des Originals musste kritisch beleuchtetden. Zu dieser Zeit waren die
Landessprachen nicht vollstdndig ausgebildet. hatminierte in der Elite.
Luther als Ubersetzer war flexibel. Er kam zu demhl@ss, dass die
Ubersetzungssprache verstandlich und transpardnt sslte. Sie sollte den
Empfanger nicht ablenken. Die wichtigste Kompeteom Luther als Ubersetzer
ist Beharrlichkeit und Geduld, nicht Talent. Derugtzweck seiner Ubersetzung
war es, einen einfachen Leser zu erreichen. Wasekuzu seiner Zeit tat, war eine
Leistung, die man bisher nicht kannte. Es war aubgiischer Ebene ein groRRer
Erfolg. Dolmetschen bedeutet, den Text dem Empfdagestandlich zu machen,
ihn als einen reflexiven, selbststéandigen Leserbetrachten, der ganz genau
versteht, was er liest. Ein Textausschnitt aus ¢d&endbrief ...“ soll meine
Betrachtungen veranschaulichen:

10 cz. Karolak/W. Kunicki/H. Ortowski, Dzieje kultury niemieckiejldt. Deutsche
Kulturgeschichtg Warszawa 2015 (erneuerte Auflage.), S. 96.
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Luther: Sendbrief vom Dolmetschen, 1530

...owarum ich (im Briefan die Rémer)im dritten Kapitel (Vers 28)die Worte des Paulus: ,Arbitramur hominem

iustificari ex fide absque operibus* so verdeutscht habe: ..Wir halten (dafi ss der Mensch gerecht werde

ohne des Gesetzes Werke, allein durch den Glauben.” Thr weist dabei darauf hin, wie die Katholiken sich iiber
die MafB en unniitz ereiferm, w eil im Text des Paulus nicht das Wort ,,sola* (allein) stehet und solcher Zusatz

von mirin Gottes Wort nicht zu leiden sei usw.

Zum ersten, wenn ich, D. Luther, das hiitte erwarten kiinnen, dass die Katholiken alle auf einen Haufen so ge-
schickt wiiren, dass sie ein Kapitel in der Schrift recht und gut verdeutschen kinnten, so wollte ich mich fii r-
wahrdemiitig gezeigt und sie um Hilfe und Beistand gebeten haben, das Neue Testament zu verdeutschen.
Aber diew eil ich gewusstund noch vor Augen sehe, dass ihrer keiner recht weill, wie man iibersetzen oder
deutsch reden soll, habe ich sie und mich solcher Miihe iiberhoben. Das merkt man aber wohl, dass sie aus
meinem Ubersetzen und Deutsch (iiberhaupt erst) deutsch reden und schreiben lernen, und mir so meine Spra-
che stehlen, davon sie zuvor wenig gewusst haben. Sie danken mir aber nicht dafiir, sondern brauchen sie viel
lieber wider mich. Aber ich géonne es ihnen wohl;denn es tut mir doch sanft, dass ich auch meine undankba-
ren Ninger, dazu meine Feinde, reden gelehrt habe.

Und wie Paulus wider seine tollen Heiligen sich riithmet (2. Kor. 11, 22 f.), so will ich mich auch wider diese
meine Esel riithmen. Sie sind Doktoren? Ich auch. Sie sind gelehrt? Ich auch. Sie sind Prediger? Ich auch. Sie
sind Theologen? Ich auch. Sie sind Disputatoren? Ich auch. Sie sind Philosophen? Ich auch. Sie sind Dialekti-
ker? Ich auch. Sie halten Vorlesungen? Ich auch. Sie schreiben Biicher? Ich auch. Ich will weiter riihmen: Ich
kann Psalmen und Propheten auslegen; das kinnen sie nicht. Ich kann tibersetzen; das konnen sie nicht. Ich

kann die heilige Schrift lesen;das kiinnen sie nicht. Ich kann beten; das kéinnen sie nicht.

Das sei auf Eure erste Frage geantwortet. Und ich bitte Euch: wollet solchen Eseln ja nicht anders noch mehr
antworten aufihrunniitzes Geplirre vom Wort ,sola*, als so viel: Luther wills so haben und sagt, ersei ein
Doktoriiber alle Doktoren im ganzen Papsttum. Da solls bei bleiben, ich will sie hinfort schlechterdings verach-

ten und verachtet haben, solange sie solche Leute (ich wollt sagen Esel)sind.

https://slideplayer.org/slide/13899049/ Bibel-Ausga Kirchengemeinde Steffisburg
[Zugriff, 15.11.2018]

2.2 Hermeneutik und Sprachphilosophie - Friedrich hleiermacher und Hans
Georg Gadamer

2.2.1Friedrich Schleiermacher (1768 - 1834) war deutsdte=ologe, Padagoge
und Philosoph, einer der Vertreter der sogenanpiosophischen Hermeneutik,
die zu fragen begann, wie Textverstehen Uberhadggtioh ist. Die Hermeneutik

ist ein breites philosophisches Konzept, das degém der Interpretation, des
Verstandnisses und der Bedeutungsanalysen allen Adn Texten umfasst (nicht
nur religioser Texte wie im Fall der Ubersetzungstgchte am Beispiel von
Luther). Fur die Ubersetzungsgeschichte ist diehtig, weil die Hermeneutik als
Methode zur Erklarung von Texten den Bereich ddtagd umfasste, d.h. alle
Texte, die fur die Interpretationskunst interesssein kénnten. Schleiermacher
stellte die Figur des sogenannten hermeneutischigkelZ dar, die mit dem

Verstehen des Textes verbunden war. Die Figur ldetietrolgendes: Man kann
einen Teil des Textes nicht ohne Bezug auf das &saearstehen, und umgekehrt:
Das Ganze wird unverstandlich bleiben, wenn nicieider auf bestimmte Teile
verweisen wird! Der Interpret muss standig zwischen den Teilenderd Ganzen

zirkulieren, daher bezeichnete man die Figur atereihermeneutischen Zirkel
bzw. Kreis. Schleiermacher hat 1813 eine wichtigeldRUber die Rolle und die
Kompetenzen der Ubersetzer und zur Klassifikatien Wbersetzungstexte in der
Koniglichen Berliner Akademie der Wissenschafterhagen. Er ging von

hermeneutischen Annahmen aus und betonte, dasBlmsetzen eine Art des

1 A. Burzyaska/M. Markowski, Teorie literatury XX wieku[dt. Literaturtheorien im
20. Jahrhundett Krakoéw 2006, S. 177.
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Handelns ist, auf welches eine Person oft in véesieimen Formen stofit. Die
Komplexitat des Ubersetzungsprozesses wird auchchdudie Tatsache
unterstrichen, dass Menschen die Grenzen ihrer neigeSprache nicht
Uberschreiten kdnnen. Sie bestimmen, wie sie dié WWerpretieren. Sogar die
Person, die spricht, startet den Ubersetzungsmozesie erklart ihre eigenen
Gedanken:

Er [der Mensch — J. K.] kann nichts mit vélliger
Bestimmtheit denken, was aullerhalb der
Grenzen derselben lage; die Gestalt seiner
Begriffe, die Art und die Grenzen ihrer
Verknlpfbarkeit ist ihm vorgezeichnet durch die
Sprache, in der er geboren und erzogen ist,
Verstand und Fantasie sind durch sie gebunden.
Auf der andern Seite aber bildet jeder
freidenkende geistig selbstthatige Mensch auch
seinerseits die Spracfte.

Schleiermachers Rede enthalt viele aufschlussreicBemerkungen
zu mundlichen und schriftlichen Ubersetzungen:

Der Dolmetscher namlich verwaltet sein Amt in
dem Gebiete des Geschéftslebens, der eigentliche
Uebersetzer vornamlich in dem Gebiete der
Wissenschaft und Kunst. Wenn man diese
Wortbestimmung willkiihrlich findet, da man
gewohnlich unter dem Dolmetschen mehr das
mindliche, unter dem Uebersetzen das
schriftliche versteht, so verzeihe man sie der
Bequemlichkeit fur das gegenwartige Bedirfnil3
um so mehr, als doch beide Bestimmungen nicht
gar weit entfernt sind. Dem Gebiete der Kunst
und der Wissenschaft eignet die Schrift, durch
welche allein ihre Werke beharrlich werden; und
wissenschatftliche oder kiinstlerische Erzeugnisse
von Mund zu Mund [40] zu dolmetschen, ware
eben so unniiz, als es unméglich zu sein scheint.
Den Geschéaften dagegen ist die Schrift nur
mechanisches Mittel; das mundliche Verhandeln
ist darin das urspringliche, und jede schriftliche

12 http://users.unimi.it/dililefi/costazza/prograni@006-07/Schleiermacher.pdf
[Zugriff, 15.11.2018].
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Dolmetschung ist  eigentlich  nur als
Aufzeichnung einer miindlichen anzusefi&n.

~ Er auBert sich insbesondere zur Rolle des Ubersetaend zum
Ubersetzungsprozess, der stark mit dem Verstandeis Ubersetzten Realitéat
verbunden ist:

Denn jede Anndherung an eine fremde Sprache
thut jenen Tugenden des Vortrages Schaden.
Will nun aber gar die Uebersezung einen
Schauspieldichter reden lassen, als hatte er
urspringlich in ihrer Sprache gedichtet: so kann
sie ihn ja vieles gar nicht vorbringen lassen, weil
es in diesem Volk nicht einheimisch ist und also
auch in der Sprache kein Zeichen hat. Der
Uebersezer mull also hier entweder ganz
wegschneiden, und so die Kraft und die Form
des Ganzen zerstoren, oder er muld anderes an
die Stelle sezen. Auf diesem Gebiet also fuhrt die
Formel vollstdndig befolgt offenbar auf bloRRe
Nachbildung oder auf ein noch widerlicher
auffallendes und verwirrendes Gemisch von
Uebersezung [67] und Nachbildung, welches den
Leser wie einen Ball zwischen seiner und der
fremden Welt, zwischen des Verfassers und des
Uebersetzers Erfindung und Wiz, unbarmherzig
hin und her wirft, wovon er keinen reinen Genuf}
haben kann, zuletzt aber Schwindel und
Ermattung gewil3 genug davon tragt. Der
Uebersezer nach der andern Methode hingegen
hat gar keine Aufforderung 2zu solchen
eigenmachtigen Veranderungen, weil sein Leser
immer gegenwartig behalten soll, dal der
Verfasser in einer andern Welt gelebt und in
einer andern Sprache geschrieben hat. Er ist nur
an die freilich schwere Kunst gewiesen die
Kenntnil3 dieser fremden Welt auf die kirzeste
zwekkmaRigste Weise zu suppliren, und Uberall
die grolRere Leichtigkeit und Naturlichkeit des
Originals durchleuchten zu lassen. Diese beiden
Beispiele von den &ufllersten Enden der
Wissenschaft und der Kunst hergenommen
zeigen deutlich, wie wenig der eigentliche

13 http://users.unimi.it/dililefi/costazza/prograni@006-07/Schleiermacher.pdf
[Zugriff, 15.11.2018].
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Zwekk alles Uebersezens moglichst
unverfalschter Genul fremder Werke, durch eine
Methode erreicht werden kann, welche dem
Ubersezten Werke ganz und gar den Geist einer
ihm fremden Sprache einhauchen will.

Schleiermachers Rede ist der erste synthetischet Ts deutschen
Kulturraums, der sich auf die Ubersetzungsgesahibbrzieht, d.h. eine Sammlung
von Methoden und neuen Vorschlagen. Es gibt vialddfen, die dafir sprechen:
Die Ubersetzung ist eine universelle Aktivitat,sia die Erklarung der Bedeutung
(philosophische Hermeneutik) und eine klare Tregnuder Arten von
Ubersetzungen darstellt: Dolmetschen (miindlich, ri§iibh - niitzliche
Ubersetzungen), Werbung / Ubersetzen (geschriebitematur, Kunst, teilweise
Wissenschaft). Laut Schleiermacher ist der Briaf ams Ergebnis eines friheren
mundlichen Vertrags — eine Notiz wahrend der Iregtgiion / des Schreibens als
kreativer Akt anzusehen. Die Arbeitsweise, die l's'lbmung der Briefe erfordert
eine gréRere Effizienz eigener Kompetenzen, um despringlichen Text zu
verstehen. Aus der Rede des Sprachphilosophen rkamnauch vieles Uber die
Rolle des jeweiligen Autors erfahren - wenn derokutwas sachlich erklart, ist er
objektiv (hier schlief3t er Pressetexte ein), unchrwder Autor seine Emotionen
manifestiert, hat man es nur mit Ansichten zu toier(schlief3t er Literatur und
Kunst ein).

2.2.2 Hans Georg Gadamer (1900-2002)

Der wichtige deutsche Sprachphilosoph Hans Georgafar bezog sich in
seinen Uberlegungen auch auf Schleiermacher. Eontst dass es keine
Kommunikation ohne entsprechende Verstandigungsotibglit gibt. Das
Verstandnis hangt auch von den &ufReren Bedingungdnnicht nur von den
potenziellen Moglichkeiten ab. Um den Text zu vansn, muss man sich in eine
andere Realitdt bewegen und sich in die Situatiersen einfiihlen, der ihn
geschrieben hat. Die Mdglichkeit der Fantasie ffettas, was uns nahe steht. Eine
notwendige Voraussetzung fir die KommunikationMststandnis. Verstehen zu
kénnen heilRt Sprache, d.i. sprachliche Kompetemsdrerrscht zu habén.Die
Hermeneutik als Sprachphilosophie brachte vieleebthde Anmerkungen zur
Ubersetzung und zur Funktion eines Dolmetscherségdieers mit sich. Ob man
etwas Ubersetzen kann, héngt zundchst davon abmasb den Text versteht
(Bedeutung der Aussage). Oft haben Ubersetzer @bl Geschichten zu
Ubersetzen, oder sie haben Probleme mit der Ukersgtder Fachsprache Je

% http://users.unimi.it/dililefi/costazza/prograni@006-07/Schleiermacher.pdf
[Zugriff, 15.11.2018].

15 A. Burzyhska/M. Markowski, Teorie literatury XX wieku[dt. Literaturtheorien im
20. Jahrhundelt Krakéw 2006, S. 177.
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einfacher der Text ist, desto schwieriger ist les,2u Ubersetzen. Ubersetzen kann
nicht von der Stufe des Verstehens getrennt weldeEnHermeneutik wies daher
darauf hin, dass die Ubersetzer ihre Aufgaben niathtig verstehen. Der
Ausgangspunkt ist, die Mitteilung des urspriinglici@xtes zu verstehéh.

3. Walter Benjamin (1892 - 1940)

Die Rezeption des Gesamtwerkes von Walter Benjarireut sich heute in
vielen Wissenschaftsdisziplinen auf3ergewdhnlictmpuRaritat. Walter Benjamin
ist eine Gestalt, ohne die man sich die heutigestésivissenschaft, die
humanistische Welt kaum vorstellen kann. Man konimte ruhig als ,einen
Menschen der Renaissance“ bezeichnen. Er war eitsaleer Literaturkritiker,
Kunstkritiker, Essayist und Philosoph. Unter andekear er der Autor des Essays
Die Aufgaben eines Ubersetzg(E923), der auf bemerkenswerten sprachlichen
Ideen basiert. Benjamin suchte nach seinen eigedsungen. Er versuchte einen
Beschreibungsweg zu finden, der eine Vorstellung dem Leser enthalt. Die
Ubersetzung selbst sei als Information falsch. Déshtigste ist, wie man es an
den Empfanger richtet. Ubersetzung ist eine Forer. Rhalt ist abhangig vom
Absender und der Art seiner Ubermittlung. Der Ubtmsr muss sich des
potenziellen Empfangers bewusst sein. Seine Aufgsibes, die Richtigkeit zu
finden. Der Ubersetzer versucht, bestimmte RegelykéRen zu ermitteln, die fur
eine bestimmte Sprache charakteristisch sind, ddefText ist nicht Gbersetzbar
(es handelt sich dann lediglich um eine Ableitumgngmatikalisch-syntaktischer
Strukturen)’ Die Beziehung zwischen Bedeutung und Zeichen,Utbersetzung
ist eine Fortsetzung der urspringlichen Form - dfufgabe des
Ubersetzers/Dolmetschers besteht darin, die urgpciie Form der Ubersetzung
zu entdecken. Ubersetzungssprache als Ursprungsfarmein wichtiges Konzept
von W. Benjamin:

Ubersetzung ist eine Form. Sie als solche zu
erfassen, gilt es zurtickzugehen auf das Original.
Denn in ihm liegt deren Gesetz als in dessen
Ubersetzbarkeit beschlossen. Die Frage nach der
Ubersetzbarkeit eines Werkes ist doppelsinnig.
Sie kann bedeuten: ob es unter der Gesamtheit
seiner Leser je seinen zulanglichen 10 Ubersetzer
finden werde? oder, und eigentlicher: ob es
seinem Wesen nach Ubersetzung zulasse und
demnach — der Bedeutung dieser Form gemaR —
auch verlange. Grundsatzlich ist die erste Frage

'° Ebenda, S. 177.
7 Siehe dazu W. Benjamiiie Aufgabe des Ubersetzefs:] Gesammelte SchrifteBd.
IV/1, Frankfurt/Main 1972, S. 9 - 21.
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nur problematisch, die zweite apodiktisch zu
entscheiden®

Nach ihm unterscheiden sich die Sprachen durch medikalisch-syntaktische
Merkmale voneinander, aber ein Merkmal haben flst $prachen gemeinsam:
Tater, Objekt und Aktivitat, d.i. die Intention:

Wie es denn udberhaupt einleuchtet, dass
Ahnlichkeit nicht notwendig bei Verwandtschaft
sich einfinden muss. Und auch insofern ist der
Begriff der letzten in diesem Zusammenhang mit
seinem engern Gebrauch einstimmig, als er
durch Gleichheit der Abstammung in beiden
Fallen nicht ausreichend definiert werden kann,
wiewohl freilich fir die Bestimmung jenes
engern Gebrauchs der Abstammungsbegriff
unentbehrlich bleiben wird. — Worin kann die
Verwandtschaft zweier Sprachen, abgesehen von
einer historischen, gesucht werden? In der
Ahnlichkeit von  Dichtungen jedenfalls
ebensowenig wie in derjenigen ihrer Worte.
Vielmehr beruht alle Uberhistorische
Verwandtschaft der Sprachen darin, daB3 in ihrer
jeder als ganzer jeweils eines und zwar dasselbe
gemeint ist, das dennoch keiner einzelnen von
ihnen, sondern nur der Allheit ihrer einander
ergénzenden Intentionen erreichbar ist: die reine
Sprache. Wahrend néamlich alle einzelnen
Elemente, die Wdrter, Satze, Zusammenhange 14
von fremden Sprachen sich ausschlieRen,
ergdnzen diese Sprachen sich in ihren
Intentionen selbst

Der Philosoph entwickelte seine eigenen Theorien Ulbersetzungssprache.
Die Ubersetzer miissen die Originalform in der Ubkmsngsarbeit finden.
Benjamin dachte, dass es keinen idealen Empfarigier g stellt eine klare Frage:
Ist die Ubersetzung fur Leser gedacht, die dasi@dgicht verstehen?

Gilt eine Ubersetzung den Lesern, die das
Original nicht verstehen? Das scheint
hinreichend den Rangunterschied im Bereiche
der Kunst zwischen beiden zu erklaren. Uberdies

8 W. Benjamin, Die Aufgabe des Ubersetzerin;] Gesammelte SchrifteBd. IV/1,
Frankfurt/Main 1972, S. 9 - 21, hier S. 10.
¥ Ebenda, S. 13 - 14.
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scheint es der einzig mdogliche Grund,
.Dasselbe* wiederholt zu sagen. Was ,sagt"
denn eine Dichtung? Was teilt sie mit? Sehr
wenig dem, der sie versteht. lhr Wesentliches ist
nicht Mitteilung, nicht Aussage. Dennoch kdnnte
diejenige Ubersetzung, welche vermitteln will,
nichts vermitteln als die Mitteilung — also
Unwesentliches. Das ist denn auch ein
Erkennungszeichen der schlechten
Ubersetzungen. Was aber auRer der Mitteilung in
einer Dichtung steht — und auch der schlechte
Ubersetzer gibt zu, daR es das Wesentliche ist —
gilt es nicht allgemein als das Unfal3bare,
Geheimnisvolle, ,Dichterische®®

Benjamin verstand die Ubersetzung als eine besgémtganzung, eine
Erweiterung des Originals. Es vergleicht die Beareh zwischen Original und
Ubersetzung zum lebenden Organismus als eine Aiirliche Beziehung - die
Ubersetzung ergibt sich aus dem Original und eistnicht ohne dieses. Ein
wichtiges Thema ist auch die Frage der Uberseteitarkaut Benjamin sind
Sprachen einander nicht fremd, sondern bleibenernuB darauf, was sie sagen
wollen, verbunden (die sogenannte reine Ubersetapmmgche und ihre
wesentliche Funktion — die Absicht, der Kern demee Sprache in ihrer
symbolischen Dimension). Fremdsprachen erganzénirsithren AbsichteR® Die
Arbeit - die Aufgabe eines bestimmten Dolmetschéetsetzers zeichnet sich
durch ein bedeutendes Motiv aus, Sprachen in elresaGanze zu integrieren.
Der Essay (iber Walter Benjamins Ubersetzerarbbiegat sich bedeutsam in die
Ubersetzungsgeschichte und Sprachphilosophie eirBaNjamin behandelte den
Begriff der Ubersetzung selbst als eine mentalar=igach inm sei die Sprache als
eine Art Medienschépfung zu behandeln, ein Kommatidksmedium, durch das
die Subjekte und Objekte, Inhalte und Botschafterd uhre individuellen
Bedeutungen im Ausdruck wiederbelebt werffebie Ubersetzung ist ein in der
Geschichte verwurzelter Prozess - Form, Stil unddiuck sind gewissermalien
als zeitliche Abstande zwischen dem Original undigersetzung anzusehen. Die
Aufgabe eines Ubersetzers ist eine spezifische agfgdie nicht nur darin besteht,
die Verantwortung fur den Text zu tibernehmen, sondach in besonderer Weise

2 W. Benjamin, Die Aufgabe des Ubersetzefin;] Gesammelte SchrifteBd. IV/1,
Frankfurt/Main 1972, S. 9 - 21, hier S. 9.

*! Ebenda, S. 16.

22 B, Lindner, Benjamin Handbuch, Leben-Werk-Wirkyn@tuttgart-Weimar 2011,
S. 609 - 611.
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am Schicksal der Entwicklung der Kultur mitzuwirkemd das Verhaltnis
zwischen Original und Ubersetzung sowie deren Zweckerstehef’

4. Schlussfolgerungen

Die soziokulturellen Veranderungen, die in Deutaodl im Laufe der
Jahrhunderte stattgefunden haben, haben zu emmfilsinten Veranderung der
Stellung der deutschen Sprache gefuhrt. Die deets8prache unterliegt
grundséatzlich immer noch weiteren Veranderungeme, miit der Entwicklung
moderner Technologien und medialer Kommunikatiomss@ata in der Welt
zusammenhangen, was sich direkt auf die Ubersesspnache Deutsch auswirkt.
Die deutsche Sprache als Ubersetzungssprache Wi die obigen Beispiele
zeigen - in der soziokulturellen Entwicklung einkamgen Weg zuriickgelegt.
Dieser Weg zeigt, wie stark sich die Sprache auf listorischen Kontext, den
Kontext von Sprache und sozialem Leben, das Veatstdrder Welt und anderer
Menschen bezieht. Diese Faktoren sind in ersteleLigine starkere Beteiligung
sozialer Gruppen, d. h. Einwanderergruppen am #titeen Leben (das
sogenannte Kanakisch, Denglisch - die Sprache degyendlkulturen), die
Entwicklung elektronischer Medien mit spezifischgmammatikalischen und
syntaktischen  Strukturen, viele Fremdwdrter zur eBgdmung neuer
Kontaktformer?® Die Aufgaben zukiinftiger Ubersetzer werden sich
weiterentwickeln. In erster Linie wird es meinesé&iitens um das Verstehen der
nachsten Umgebung gehen. Ein Umweltiibersetzer geéit Uber reine
Sprachkompetenz hinaus, er muss sein Wissen stahdiglisieren. Dies liegt
daran, dass neue Technologien zum untrennbarerdé@gilebens des modernen
Menschen geworden sind. Sie verdndern die Wahrnegpnaer Welt, die
Denkweise, die Sprache (und damit ihre Ubersetapigshe), die Teilnahme an
der Kultur, die Beziehungen zu anderen Menschem ODbersetzung in die
Gegenwartssprache ist daher eine bedeutsame Fihigke den Kontext, die
andere Person und die Zeit, in der sie lebt, zstgben. Wie jedoch der bereits von
mir herangeflihrte M. Luther sowie die Sprachphibdsn F. Schleiermacher, H.G.
Gadamer und W. Benjamin mit ihren Uberlegungen gaaiesen haben, handelt
es sich bei der Ubersetzungstatigkeit immer um biegimmte Disposition, den
Raum der Formen zeitgendssischer Kommunikatiomremtezu kdnnen (heute real
und virtuell).

2 W. Benjamin,Die Aufgabe des Ubersetzerfin:] Gesammelte SchrifteBd. IV/1,
Frankfurt/Main 1972, S. 9-21, hier S. 20 - 21.

24 N. Morciniec, Historia jezyka niemieckiegddt. Geschichte der deutschen Sprdghe
Wroctaw 2015, S. 244.
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REFLEKSJE EKONOMISTY OPTYMISTY NAD [ ZIEMI A
OBIECAN A” WLADYStAWA ST. REYMONTA

Dzieckiem w Rolebce Rto teb
urwat Hydrze,

Ten mbody zdusi Centaury,
Piekfu ofiare wydrze,

Do nieba pdjdzie po laury.
Tam siggaj, gdzie wzrok nie sigga;
£am, czego rozum nie ztamie:
Miodosci! orla twych lotow
potega,

Jako piorun twoje ramig.
(Adam Mickiewicz, Oda do
mtodosci)

Cyrkla, wagi i miary

Do martwych uzyj bry;
Mierz site na zamiary,
Nie zamiar podtug sit.
(Adam Mickiewicz, Piesn
Silaretow)

Streszczenie: Artykut jest spojrzeniem ekonomisty na wyhitnpowies¢
Wiadystawa ReymontZiemia obiecanaAutor z perspektywy znawcy wydobywa
Z utworu trdci, ktore mog zainteresowa kazdego znawe kapitalistycznego
rynku kapitatu i pracy. Autor eksponuje bezwaifie zachowania czlowieka,
kierujacego s¢ pragnieniem zysku, co jest efektem dziatania pgenomicznych.

| jednoczénie wskazuje,s Reymont byt daleki od pepiania kapitalizmu jako
systemu; przekongjo tym optymistyczne puenty losow gtownych bohatero

! Autor jest profesorem ekonomii. Pracuje w UTH vad@miu, jest czlonkiem wielu
ekonomicznych towarzystw naukowych, jak Europearsoémtion of Development
Research and Training Institutes, Internationalatic Economic Society, American
Economic Association.
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Chat trzeba zauwgy¢, ze nie zawsze sukces rynkowy oznaczaagysecie
szczscia osobistego (Karol Borowiecki).

Stowa kluczowe:Kapitalizm, transformacja, rynek, powégako zwierciadto praw
ekonomicznych.

Abstract: The article presents the outstanding novdémia obiecanaby
Wiadystaw Reymont from the perspective of an ecasbrithe author, from the
point of view of an expert, extracts from the notledse aspects which may be of
interest for every expert in the field of capititisjob market. The author
emphasizes ruthless human behaviour driven by iaedelsa profit, which is the
effect of economic rules. The author also pointsthat Reymont was far from
condemning capitalism as a system; optimistic aeggliof the main characters’
fates prove that. However, it should be noticed tha market success not always
means personal happiness (Karol Borowiecki).

Keywords: Capitalism, transformation, market, novel as aeibn of economic
rules.

Nie zgadzam si z tymi, ktérzy mowia, ze romantyzm i Adam Mickiewicz
naleza do zamknitego, przeytego, niemodnegdwiata przeszieci. No c@,
pewnie nadal czygjsic mtody. Oda przemawia do mnie. Dlatego,¢sto ja cytuje
moim studentom, co pewnie rozbawitoby niektoryckcigtych” profesoréw
ekonomii. Ale c@, dla mnie ekonomia, matematyka, fizyka i sztukazp i poezja
tacza sig w intelektualnym i emocjonalnym poznawadwiata.

Ale s rézne pogcia romantyzmu. Romantyzm wkiwy, doskonale opisana
epoka w dziejach literatury i szerzej kultury ewjsziej. Ale cechy romantyzmu
mozna dostrzec nawet tam, gdzie wielu ich nie widfipéby w pionierskim
tworzeniu podwalin kapitalizmu i nie tylko w todz epoki Reymonta, ale
w wielu polskich miastach epoki transformacji 18t XX w.

Ale jaki to ma zwazek z trdcia Ziemi obiecanejWiadystawa Stanistawa
Reymonta? O tymdulzie dale...

Przyznam si, nie bytem meae zdyscyplinowanym uczniem, bohtopow nie
przeczytalem do kiza. AleWampirajuz tak. Nie miatem zbyt dw serca dla wsi
i rolnictwa... Ale pamgtam, jakie moje negatywne emocje spowodowat fragmen
w ktérym Reymont opisuje, jak miesfiey wsi zendcili si¢, nie wiadomo
dlaczego, na Jagusi, wyrzugajja ze swojegosrodowiska. To byla tyrania
wigkszaici. Toz ona byla taka, jak byta. W sumie moi studenci malzieliby,
tamiac wszelkie normypolitical correctnessi wbrew feministkom — ,fajna
dziewczyna”. Nie ciergi matych srodowisk narzucapych jednostce swaj
zwichrowar, siermizna, petrn hipokryzji obyczajowét i swojskie zasady
moralne. Burzy s moja libertariaska dusza, ktéra nie lubi prymatu ogo6tu
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i wigkszdici nad indywidualnécia. Tyrania wikszdici jest ze wszech miar Zta
Toz histork tworza jednostki i elity polityki, biznesu, kultury i iatektu.

Nie bez przyczyny o tym piszwszak kapitalizm opieraesia kilku filarach:
indywidualizmie, ,wolndci jednostki od” (religijne i obyczajowe préby mdmia
o ,wolnosci do” nigdy mnie nie przekonywaly), przegsiorczcci
i maksymalizugcym zachowaniu jednostek oraz grup spotecznychgopviosci,
dazeniu do sukcesu, konsumpcjonizmie. No i zapomniatbhy egocentryzmie
i egoizmie, cechach wdaiwych ludzkiej naturze, ktore w zal®osci od
okoliczndci ujawniap si¢ raz silniej, raz stabiej, ale istnaejWybitny noblista
amerykaski w dziedzinie ekonomii — Gary Becker udowodad,altrusci rowniez
maksymalizuj uzyteczngé®. Socjobiolog E.O. Wilsohi Gary Becker wskazywali,
ze egoizm i egocentryzma ram ludziom przyrodzone i wynikag atawizmow
pochodzcych od naszych zwiegzych przodkow.

Adam Smith napisat niegdy

[Kazdy] mysli tylko o swym wilasnym zarobku, a jednak w tym,
jak i w wielu innych przypadkach, jakaiewidzialna ¢ka kieruje nim
tak, aby zdzal do celu, ktérego wcale nie zamierzat
osiagma¢. Spoteczastwo zd&, ktore wcale w tym nie bierze udziatu,
nie zawsze na tymle wychodzi. Majc na celu swdj wlasny interes,
cztowiek czsto popiera interesy spoteéatwa skuteczniej niwtedy,
gdy zamierza sty¢ im rzeczywsicie. Nigdy nie zdarzyto mi ei
widzie¢, aby wiele dobrego zdziatali ludzie, ktérzy udawal
iz handluj dla dobra spotecznegd.”

Sadze, ze Reymont to wszystko wiedziat wéwczas, kiedy piZaemi
obiecan.

Wréémy do kapitalizmu, wszak kapitalizm, redy sk kapitalizm jest
przedmiotem opisu wWZiemi obiecangj tédzkiej przekitej ziemi dla jednych
i ziemi obiecanej dla innych.

Ignacy Erazm Stanistaw Matuszewski (1858-1919) tpisaswojej pracy
z 1899 rPrzemyst powigi:

Wiadystaw Reymont w ,Ziemi obiecanej” pokazat nam @z
pierwszy przemystowcédw nie takimi, jakich sobie Wwyaramy, lecz
takimi, jak s¢ przedstawiaj rzeczywicie bezstronnemu
spostrzegaczowi. Za tlo do swojej povde wziagt autor miasto

Zobh. J. GreyD ograniczonym emdzie Warszawa, 1995.

G. S. Beckerikonomiczna teoria zachowéudzkich Warszawa 1990, s. 488 - 511.

E. O. WilsonQ© naturze ludzkigpVarszawa 1988.

A. Smith, Badania nad natur i przyczynami bogactwa narodpwVarszawa 2007,
rozdziat 2, ksiga IV.
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zrodzone tylko z przemystu i zaludnione tylko prystowcami

i robotnikami: £6d. Miasta podobne stancavicharakterystyczny
wytwor epoki wspétczesnej, a ich niezdrowa atmasfetyczna byla
i jest przedmiotem powaych refleksji moralistéw i estetykéw. (...)
Wszystkie ujemne strony industrializmu przybratyautora ,Ziemi
obiecanej” ksztalty zmystowe, wcielityesiv galeriezywych sylwetek

i typow. (...) Reymont odstonit przed nami tajemnideiltu
wstretnego bostwa, ae dokonat tego z wielkim talentem szczeig

i sita — stworzyt dzieto pomimo pewnych brakéw niepogeolijako
powieié , i jako dokument spoteczri”

Wspotczéni Reymontowi odnajdywali w jego povéie opis tego, co burzyto
ich system wartici wywodzcy sk jeszcze z epoki feudalizmu, system wgato
ktory Karol Borowiecki, von Horn i inni musieli poucié, aby zaistni&€ w nowej
epoce kapitalizmu i pogtujacej industrializacji, ktdre na ziemie polskie przlys
znacznie pgniej niz w Anglii, Francji czy Niemczech.

Czy mamy prawo i powinsimy ocenia ten raczkujcy kapitalizm, owe niezbyt
ladne i niezbyt dobre stosunki przemystowe oraz ysizrobotnikdw opisane
w powieici Reymonta, z punktu widzenia naszych czasow, yecaszaartdci?
Otéz, z pewndcia nie.

W jednym z programéw telewizyjnych, jeszcze epaabynej stusznej prawdy
tj. w latach osiemdziegliych — prof. Aleksander Krawczuk, wspanialy naukewyi
profesor, specjalista od stayonosci powiedzial, o ile sobie dobrze przypominam,
7€ na epok staraytna i jej bohaterow naley patrz€ oczyma ludzi tej epoki. My
ludzie XX i XXI wieku mamy czsto skrzywione spojrzenie na histgri
wynikajace z wptywdw chrz&ijanstwa i marksizmu — leninizmu oraz lewicowych
i lewackich tradycji Zachodu XX w. Chcemy to, coldyceni&, albo z punktu
widzenia wspotczesnej tzw. nauki daiota albo z punktu widzenia lewicowych
wartasci Europy. Uwaam, ze Aleksander Krawczuk ma racjPostug si¢
skrétami myglowymi. Po pierwsze, chrzeijanstwo, a w szczegélsoi Kosciot
Katolicki nie chce ocentawyraznie, jasno i obiektywnie papia Aleksandra VI
Borgii i inkwizycji, zas lewacy by moze wiera w to, w co wierzyt, skdinad
z innych wzgéddw lubiany przeze mnie filozof Jean-Paul Sartres -dobrobyt
w dawnym ZSRR.

Zatem proponuj spojrzmy naZiemi obiecam Reymonta inaczej. Postarajmy
si¢ odpowiedzié na pytanie, co z tej powie jest aktualne dzisiaj, czego nas
Reymont uczy w sposob, nawet przez siebié,rbgze niezamierzony. Wiadystaw
St. Reymont tworzyt w stylu naturalistow. eEmy tu przywotd dla poréwnania
powiesci Emila Zoli. Ziemia obiecangestswiadectwem epoki, ale zawierasc@o
jest aktualne dzisiaj, épco byto réwnie aktualne w polskiej transformacji na
przetomie lat 80 i 90-tych.

® |. MatuszewskiPrzemyst powisi, 1899.
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| tutaj wrée: do romantyzmu. Czy kapitalizm @ by romantyczny? A jake,
moze by romantyczny na swoj sposOb. Romantyczny, co oznamrhwale
tworzenie. | w tym miejscu przytoefragment ZZiemi obiecaneReymonta:

— Nasza wczorajsza rozmowa na czym gtar? - zapytat spokojnie
juz Baum.

(Moryc:)

— Zaktadamy fabryk

— Tak, ja nie mam nic, ty nie masz nic, on nie n@a-nzamiat si
gtosno.

— To razem wignie mamy tyle, w sam raz tyleeby zatay¢ wielka
fabryke. C& stracimy ? Zarobizawsze mgna - dorzucit po chwili. —
Zreszt albo zrobimy interes, albo interesu nie zrobimgwkedzcie
raz jeszcze.

— Robimy, robimy! — powtdrzyli ob4j

Czyz to nie brzmi romantycznie, czy to nie kojarzye sk cytatem
z Mickiewicza: ,Dzieckiem w kolebce kto teb urwaydtrze...” itd. Czy to nie jest
romantycznie zuchwale, petne optymizmu i nadziedlolarobyt. Ale tak.

A owczy d ludzi, ktérym st wydaje, ze z kapitalizmem i interesami
zakaiczonymi sukcesem wszelka sgdavos¢ przyszta jest inaczej? | znowu
cytat:

— Po caescie tutaj przyjechali, trzeba bylo siedziea wsi.
— Po co? — zawotata bdlee. — A bo ja wiem! Szly wszystkie,
to myswa poszty.®

Jaki ptkny fragment. Po c@cie we frankach kredyt brali, kiedy z goéry
wiadomo byto,ze ryzyko jest die? Po co inwestowatie w potowie lat 90-tych
w akcje, biogc kredyt i traktujc gietck, jak totolotek? Toto jest analogia. Ludzie
bez wzgédu na znajom@ rzeczy, bez wzgtu na ryzyko, z ktérego nie zdaj
sobie sprawy ¢zto ida w amoku do ,,ziemi obiecanej”.

A stosunki w korporacji. Czy ich odzwierciedlenieme jest scena Karola
Borowieckiego z lewicujcym mtodym von Hornem:

— Nie jestem maszynjestem cziowiekiem.

— W domu. W fabryce od pana nie wymaga sgzaminbw na
czlowieczéstwo ani egzaminbw na humanitaibo w fabryce
potrzebne g panskie migsnie i mézg paski i tylko za to ptacimy panu

W. S. ReymontZiemia obiecanaWarszawa 1977, s. 9.
W. S. Reymont, ibidem, s. 23.
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— rozdraniat sk coraz bardziej. — Jest@an tutaj maszyntaka jak
my wszyscy, Wic pan rob tylko to, co do pana naje'®

Brutalne? Alezaden biznes nie utrzymaitbyesigdyby nie bylo dyscypliny,
a pracownicy nie byliby cztonkami dobrze funkcjamuggo zespotu, ktorym gdza
okreslone zasadyZaden biznes nie jest instytagjharytatywa.

Rynek premiuje tych, ktorzy posiaddjapitat, kapitat ludzki, tych, ktérzy magj
na swoim poziomie wiedzy i roli produkcyjnej wysekkwalifikacje, tych, ktorzy
sa silni psychicznie i fizycznie, tych, ktorzy potrafwzia¢ udziat w wycigu.
| nawet, j&éli nie osagna w wymaganym czasie mety, to znajsle we wiaciwej
dziesitce, czterdziestce, setce, albo w4gsi Taki jest kapitalizm, ale kapitalizmu
i rynku nikt nie wymylit. Powstaly w drodze ewolucji i rozwoju gatunku
ludzkiego.

Pomimo pozorow krytyki stosunkédw przemystowych selavych epoce
rodzicego st kapitalizmu w Polsce, powdié Reymonta kaczy sk biznesowym
happy endemdla gtbwnych bohaterow.

Ostatecznie Karol zostaje milionerem, alge w sztucznym zwizku i ma
poczucie bezsensgycia. W zakaczeniu utworu stwierdzaze przegrat wtasne
szczscie. No c@, to byt jego wybor, Mee po paarze fabryki nalgato zbudowa
drug? Spoika, ktdr zatazyl Maks wraz ze Stachem Wilczkiem dobrze prosperuje
Mela zgadza giwyjs¢ za Moryca Welta po tym, jak odrzucita listownie azinvo$¢
makzenstwa z Mieczystawem Wysockim. Moryc jest szczegdlmadowolony
Zz wysokiego posagu dziewczyny. W zakpeniu powiéci dowiadujemy s,
ze Moryc zarzdza jednr z lepiej prosperagych fabryk w todzi.

A jednak Reymont kiczy wedrowke bohateréw po todzi optymistycznie.

Z pewndcia, podobnie mgna byloby opisépolslg transformacje gospodatcz
Dla mnie powié¢ Reymonta jest nie tylko opisentwiadectwem jego epoki, ale
ma w sobie wiele optymizmu i romantyzmug z& miar; szczsliwe zakaczenie
losow gtownych bohateréw, z punktu widzenia bizngsest optymistyczne
i nastraja do robienia intereséw oraz kariery witedigmie. Ponadto, pokazuje, jak
w warunkach kapitalizmu mag ze soh wspdipracowa ludzie r&nych
narodowdci i r6znego pochodzenia spotecznego.

A na koniec kilka paj¢. W powigci Reymonta pojawiajsie sformutowania —
diugi towar i krotki towar. Mato kto zwraca na twvage. Ale ekonomista, coon
powinien. ,Diugi towar” — to odpowiednik wspétczegriransakcji terminowej ze
z gory ustalona cen,krotki towar” to dostawa natychmiastowa. W jgkienierze
ksiazka Reymonta zawiera elementy ekonomii i finans@ig jak stynne kaizki
Daniela DefoeThe Life and Strange Surprizing Adventures of RsannCrusoe”

i "The Further Adventures of Robinson Crusae1719°.

° W. S. Reymont, ibidem, s. 24.
19 Zob. D. Defoe, 2010, 2015.
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GDYBY DO NAS PRZYSZtA.l. BELLE EPOQUE, ZEROMSKI,
POPIOLY | WOJINA

Streszczenie: Stefan Zeromski, gdy pisaiPopioty, nie znat wojny z autops;ji.
Urodzony w roku 1864 nazywat siebie ,pogrobowcenwvg@nia styczniowego”.
W atmosferzebelle époquecata Europa zdawala ¢sinie pamgtac o wojnie

I jednoczenie ja przeczuwata. Polski pisarz chciat zrozuénieechanizm wojny,
przewidywat,ze gdy ona nadejdziegizie miata charakter totalny. Dlatega te
w swej powidci historycznej signat do czas6w napolégkich, tam szukag
analogii. Pokazat wogw kilku odstonach: jako zabawniedojrzatych chtopcow,
szlachetne epickie uwzrilajace zmagania, pragmatyczmpolityke prowadzon
innymi srodkami, naturalistycznrzez. Kazdy z tych czterech obrazéw wydawat
sig pisarzowi tyle prawdopodobny, co falszywy. Swoich czytelnikéw
przygotowywat jednak na wielkie wydarzenie, ktoradmnadej¢ w 1914 roku.

Stowa kluczowe: Nowoczesnée, wojna, polityka, heroizacja i deheroizacja,
Napoleon.

Abstract: When Stefarveromski was writing?opioty, he did not know war from
experience. Born in 1864, he called himself “a postous child of the January
Uprising”. In the atmosphere dfelle époquenvhole Europe both seemed not to
remember about a war and foreknew it. The Polisterwvanted to understand the
mechanism of a war, he felt that when it comewilitbe total. That is why, in his
historical novel, he referred to the Napoleonicagpan which he looked for the
analogy. He showed war from different perspectiessa play of immature boys,
noble, epic and sublime struggle, pragmatic pgalitAéth the use of other means,
naturalistic slaughter. All of these pictures appdafor the writer both probable
and false. However, he was preparing his readera fipeat event that was to take
place in 1914.

Keywords: modernity, war, politics, heroization and deheatizn, Napoleon.

! Cytat z antywojenne piosenki polskiego zespotokowego Lao Che z 2015 roku.
Autorem stow jest Hubert Dobaczewski. Rozgtos geuprzyniost albumPowstanie
warszawskie 2005 r.
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Gdy Stefar¥eromski w 1899 roku rozpoczynat peatad swi wielka panoram
wojenry, skazany byt na cudzaviadectwa i wiasq wyobranig. Okrelat siebie
jako pogrobowca powstania styczniowego, coedzy innymi oznaczalo to,
ze ostanie wojenne strzaly na ziemiach polskich kdynprzed jego urodzeniem.
Zeromski nie widziat wojny na wtasne oczy, podobjak jemu wspdtczani.
W Europie wana wojna miata miejsce w 1870 roku,zpiej nastat ja najdtuzszy
okres pokoju w nowoczesnej historii. Lokalne wojiogzyly se na peryferiach
kontynentu (jak Batkany) i w zamorskich koloniadpinia publiczna miata do
dyspozycji reporterskie relacje. Czas politycznépbgizacji przyniost catej
Europie ekonomicznkoniunktue, stat s znacacym impulsem cywilizacyjnego
rozwoju, skutkowat stopniowym zghkszaniem si zamanosci mieszkacow.
Nazwa belle époquedobrze oddaje atmosfertego czasu. Europacgsibawita,
korzystajc z kapitatu i sprzyjacego czasu. Jednoépée zaskakujco czsto
w literaturze pojawiala sitematyka apokaliptyczna, w ktérej zobatapazna
sygnat na w pékwiadomego oczekiwania na nieunikniokatastro§. W prozie
historycznej uwyraniala sé artystyczna fascynacja wajnjako fenomenem
nieznanym z autopsji. Tak dtugi czas pokoju wydaskgakprzeczny z poszlkiem
natura’lznym, jak stwierdza John Keegan, ,pisanahiatwiata to gidwnie historia
wojen’™.

Polskie wyobraenia o wojnie z czasOwWeromskiego naznaczone byly czym
w rodzaju zbiorowej schizofrenii. Z jednej stronyabrazni¢ formowata panwc
dawnych zwygistw, przypominana przez naszych, wedle dkrea Ewy
Thompson, ,trubaduréw imperiurh™= w literaturze (Kraszewski, Sienkiewicz)
i malarstwie historycznym (Matejko, Brandt). Z motawvowym resentymentem
sasiadowat jednak poromantyczny Kkultekki, pdgwigcenia, martyrologicznej
ofiary. Istotnie od dwustu lat niczego ekézego i wanego samodzielnie nie
wygralismy. Niekiedy notowafimy co prawda drobne sukcesy bez strategicznego
znaczenia (Zielece, Ractawice, Stoczek), @ziej jednak odnossimy watpliwej
wartasci zwycigstwa moralne, pociesz@j sk maksym gloria victis, 0 wytacznie
symbolicznym znaczeniu. Od patizow XVIII wieku w teatrze wojny bykmy
gtdbwnie widzami, ewentualnie mato znacymi statystami, po rozbiorach
btakajacymi sk po cudzych armiach, z dopisanajwyzej konsolacyja maksym
»Za wolnas¢ wasz i nasa”. Nowoczesn narracg wojenry pisali inni.

Z politycznego punktu widzenia jedynym sensownymaepwyckzeniem tej
antynomii wydawata si wielka wojna ludéw, o ktorej pisat Mickiewicz. Tkd
swiatowa zawierucha wojenna mogtaby otwdrazang na niepodlegix przed
peryferyjnym narodem, jakim staliesPolacy. Z polskiej perspektyvbelle époque
stwarzata szanséwietnych intereséw ekonomicznych (o czym samromski

2 J. KeeganHistoria wojen,przetl. G. Waniak, Warszawa 1988, s. 377.

® Okrelenie to autorka przypisata pisarzom rosyjskim Xiieku, ktérzy legitymizowali
swymi dzielami imperialg polityke Rosji. Zob. E. Thompsorilrubadurzy imperium.
Literatura rosyjska i kolonializnKrakéw 2000.
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bedzie pisat w Przedwigniu), pozwalatla s cieszy rosmca zamanoscia,
z drugiej niejako wyostrzata oczekiwania na wojnktéra pozwolitaby
zagospodarowsaten kapitat we wlasnym, niepodlegtymngawie.

Zeromski chciat zrozuméewojne, ktéra miata/powinna nadgj rozpozna jej
mechanizmy, prawa, rozpozna wywazy¢ pozytywne i negatywne skutki.
Nie chodzito mu o partyzanckie podchody, o ktérpisat wRozdziohi nas kruki,
wrony... czy Echach lénych, a o wiellkh nowoczesy wojne, wydarzenie
kardynalnej wagi, ktére wkracza wycie zarowno pojedynczego cztowieka, jak
i zbiorowaici, w sposéb fundamentalny i wielowymiarowy przekézaphc
rzeczywistéé. Zamierzat pocgkowo, jak wiemy, napisapowieiciowa panoram
polskich loséw porozbiorowych. Zatrzymak gednak na czasach napaiskich,
uznapc zapewneze wszystko, co wydarzyto gip&niej, byto juz tylko mato
znacacym odpryskiem, lokalpszarpania bez wiekszego politycznego znaczenia.
Zas wojna, gdyby do nas przyszia, bylaby przynajmmieytérka napoledskiej
wojny totalnej: wszystkich ze wszystkimi, wslzie w Europie i poza ai na
polach bitew, w miastach, w prywatnych domach, wokmwawa i okrutm,
pochtaniagca wiele ofiar.

Jaka byta tamta wojnaZeromski sumiennie przygotowatestdo napisania
Popiotdbw Studiowat dokumenty, selekcjongj i fabularyzujc s$wiadectwa
uczestnikow iswiadkéw. Stworzyt z tego polifonicanpanoram, w ktérej nie ma
glosu dominujcego. Jego trzej gtowni, fikcyjni bohaterowiea dardziej
zamieszani (w Scottowski sposéb) w wydarzenia jeiwspottwora. S zaledwie
naocznymiwiadkami historii, ktog probup zrozumi€. Wraz z nimi otrzymujemy
serk kolejnych zblzen, niejako wtajemniczew wojre.

Po pierwsze, co najtatwiej byto sobie lvelle époquewnyobraze, wojna dla
Zeromskiego jest zabaw To naturalna forma aktywdc cztowieka —homo
ludens ktéra zaspokaja jego potrzetywalizaciji agonalnej (w greckim rozumieniu
tego stowaagonjako walka, zawody) bedaca rodzajem wielkich igrzysk. Gintutt
w rozmowie z Piotrem Olbromskim, ktGra miata miejgmo roku 1795, wspomina
niedawne, przedrozbiorowe wydarzenia: wojw obronie Konstytucji 3 Maja
I insurekcg kosciuszkowsly. Przy czym na pierwszym planie nie umieszcza, jak
nalezatoby fdzi¢, dramatu dziejowego chydej st ku upadkowi Rzeczypospolite;.
Czy tez ten stabo rozpoznawany dramat rozegratrégjako przy okazji zabawy
w wojne niedojrzatych chiopcéw, ktérzy mentalnie nie égili sal wykladowych
Szkoty Rycerskiej. Wojna byta dla nichagktora podja¢ mog nieliczni, wybrani,
chat niekoniecznie fizycznie najsprawniejsi (np. dowigmmy sg, ze Piotr
Olbromski byt stabym szermierzem). ,Nic, tylko — mMy — to $wiat! Reszta

* O wojnie jako zabawie zob. J. Huizingdpmo ludens. Zabawa jak#rédio kultury,
przet. M Kurecka i W. Wirpsza, Warszawa 1985; sgéheie: s. 131 - 153.
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niech postusznie milczy” (I 180-181) — méwi Ginfulttaczy ich beztroska
i zupetny brak déwiadczenia wojennego, ob6z wojskowy okazuje Bing
przestrzeriq rozrywki, komplementaen wobec salonu. Przebrani w mundury
uczestnicz w radosnym karnawale, pojmagjw najbardziej dostowny sposéb ide
XVIlI-wiecznej la guerre en dentelles

Byloz co w twoimzyciu lepszego 1ziowe noce nasze hulaszcze czasu
kompamentow pod Bractawiem, powroty do obozu nadema
z nocnych patroléw? (I 180)

To wojna nieprawdziwa, w ktérej nie ma miejsca napy i krew.
Nie dowiadujemy i, jak przebiegaly same dziatania wojenne. Nie pgng
zadnej z bitew. Nie otrzymujemy jakéepowaniejszej refleksji, ktdra bylaby
diagnoz przyczyn késki. Pozostaje jedynie wdzizne, ché zafalszowane
przecie (wiemy, ze Piotr Olbromski zostat wowczasegko ranny) wspomnienie
beztroskiej mtodgci.

Atmosfera wielkiej zabawy dominuje réwiiew pruskiej, porozbiorowej
Warszawie. Wojna nie robi dym chiopcom z towarzystwa Pod Blach
prawdziwej krzywdy, czas gfzap oni na grach karcianych i bijatykach ulicznych.
Jeili ktos zginie, to widciwie przez przypadek i przez wlasnieuwag. Pruscy
zotnierze zaledwie im asystyjpozwalag na ge dla samej gry i dla zabicia czasu.
To ciag dalszy przedrozbiorowego karnawatu, ucieczki oawglziwegoswiata
i jego wyzwa. W sferze zabawy nie obowduja prawa i obyczaje pospolitego
zycia™, pisze Huizinga. Jest to permanentwécto, chd znowu mog w nim
wzia¢ udziat nieliczni, wygtkowi i wybrani.

Gdy rozbawione dzieci wyruszajna prawdziwe pole bitwy, tak napragvd
niewiele st zmienia. Ksize Jozef Poniatowski zostaje przezeromskiego
przedstawiony jako niefrasobliwy wédz w kampaniiO28roku. Pozbawiony
swojego zdania, dolacy dyletantem w sprawach wojskowych zdaje s zdanie
generatldbw swojego sztabu. Sukces bitewny pod Raszyr(ograniczony
i niepetny) byt, wskazuje pisarz, przypadkowy, jakfekt osobistej brawury
wodza, ktéry w krytycznym momencie sianv pierwszym szeregu walgzych.
Zabawa przynosita zatem niekiedy realne i pozytywkigtki, ch@d przecie i tak
rozstrzygnécia wojenne zapadly gdzie indziej. O sukcesie karipE809 roku
zadecydowata operacja armii Napoleona i zestevo pod Wagram.

Drugie spojrzenie na wognw powieici Zeromskiego dokonuje eiprzez
pryzmat kultury i wypracowanych szablonéw literatki Wojna zostaje
uwznicslona | uestetyzowana, zgodnie z tradyciposu homeryckiego

® Wszystkie cytaty z powsei pochoda z wydania: S.Zeromski, Popioty, opr. Tekstu
J. Paszek, wgp i bibliografia . Maciejewska, komentarze A. Acatowicz, Wroctaw
1996. Cyfra rzymska oznacza tom, arabska — stmktorej cytat pochodzi.

® J. Huizingapp. cit.,s. 27.
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I rycerskiego. Wojna to szlachetne tke zmagania. Zachwy€asic mozna juz
uroch samych wojownikow, na przyktad adiutantem Napoteersutkowskim:

Pickny byt jak urocza dziewczyna przebrana peskw. Dtugie,
jedwabne, faliste wlosy odczesywat z bialego czmdatyt gtowy.
Oczy miat wielkie, nadzwyczajnego wyrazu, cudnieienione
dtugimi rzesami. (1 284)

Pigkni 33 wszyscyzotnierze, po obu stronach frontu. Sutkowski w rozvie
z Gintultem estetyzuje tyrolskich gorali, z ktérymizyszio mu walczy we
wioskiej kampanii:

Gdyby to widziall Tych ludzi mocnych wyniostych, zwinryc
w ciemnej odzigy, przepasanych szerokimi pasami, nabijanymi
blyszcaca cym! [...] Szli przeciwko naszym czworobokom
najezonym bagnetami, wielkimi krokami, w nagfpiszym milczeniu.
Bili sie nasmier¢, nie wydajc jeku ani zachty. Ani jeden nie prosit

0 darowaniezycia [...] Tysiace ich zastaly ciatami pole bitew.
Zotnierze nasi patrzyli na te trupy z czcBtarzy wojacy nasi mowili,
ze porozszarpywane bagnetami ciata ich wylewaly iebies
nadnaturalg, jakby podwajr ilos¢ krwi. (1 302 - 303)

Wojna w tej estetycznej optyce otrzymuje dodatkomeaczenia. Rkno
okazuje s trampolirg do wyzszej prawdy. Wojna jest czasem wielkiej przemiany
Swiata, ktdra wymaga krwi i ofiar. Sutkowski z podde wydaje st by¢
whnikliwym czytelnikiem mistycznego Stowackiego. Wiajto trupy, nawet stosy
trupow, ,dym armat i huk ich paszcz ognistych” 912292), rzeki przelanej krwi.
Wszystko ma swoj sens i cel. Imgwoej $mierci, okruciéstw i cierpienia, tym
lepiej. Jest gtowny tg/ser, Krol-Duch-Napoleon, przebéstwiony heros (kmecha
siebie samego tak mocno jakiety Antoni Padewski kochat Boga”, |1 292), ktory
czuwa nad sensem i kierunkiem zmian, otoczony igelem i modlitewn czch.
Zdanie Sutkowskiego podziela Krzysztof Cedro, gdgragu wyprawy na Rosj
patrzy na Napoleona ,oczami skamieniatymianierskiej wiernéci” (Il 572).
Cesarz nabiera nadludzkich, sheowych wymiaréw w wyobrzeniach prostych
zotnierzy:

— Wiara, slyszy ta! — mruknie, bywato, starszy waidirz Jacek
Gajkas, coswiat obszedt, jak dtugi i szeroki — styszyta, jaktipie?

— Styszymy, panie wachmistrzu! A ktazte tak mae tupa?

— Ej, gemajny! To i tego nie wiesz! Cesarz jegéintupie. Ziy!
(11209)
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Formuta Krola-Ducha ma tutaj oczydgie wymiar symboliczny, jest
sprowadzona do wymiarow ziemskich, pozbawiona sensfigijnych. To gzyk,

w ktérym mana mowé o mechanizmach historii. Wydarzenia wojennesjgrave
cztowieka, historia ma wygtznie ludzkie oblicze. Clioprzestanki g identyczne,
jak u Stowackiego. Bez wojen nie byloby zmidmiat skostniatby w swoich
ramach, ludzie zgriuieliby, zadowoleni z codzienbd, jak Gintutt, ktéry chwali
sie¢ porozbiorowymi dochodami ze swego feudalnegoatkaj Tylko wojna jest
w stanie przeksztai€irzeczywistéé; Sutkowski stwierdza: ,Ten jedyny ptug,
ktory drze ugory ziemizeby siewca mogt w jej rozerwane tono rzéigeowych
zb& ziarna, wydobywa z niej, zamiast chwastu, pszegliql 293). Wojna to
postp, ,czyn-skok ludzkéci” (I 294), to zmiana, ktéra zawsze jest lepsza od
martwego trwania w starych formach. €hoie mazadnych zelaznych praw
historii, nie mazadnej perspektywy Jeruzalem Stonecznej, z zawigruaiennej
swiat wychodzi inny, lepszy, wolny od dawnych prag®wv spotecznych. Wojna,
pickna w swej przerajacej grozie, wpisana zostaje zatem w projekt przemia
nowoczesnsci’.

Trzecie spojrzenie na wajnw Popiotach eksponuje jej pragmatyczne
znaczenie. Wojna jest (czy raczej bywa) polityckoniecznécia. Powigciowy
Dabrowski postrzega wognw taki sam sposéb, jak wspotczesny mu Karl von
Clausewit?. Nic dziwnego, obaj byli uformowani przez niemieckradycy
wojskowa (sask badZz prusk). Wojna dla obu byta kontynuacjpolityki przy
uzyciu innych srodkéw. Dla Dibrowskiego po roku 1795 bylo jasnge jako
Polacy znalglismy sk w politycznym punkcie zero: nie ma polskiegogava
i nie ma polskiej armii. | w najbtszych latach nie dulzie. By odzyska
samodzielny byt pestwowy, potrzebna jest w pierwszej kolejobarmia, ktoa
budowa mazemy w sprzyjajcych warunkach, jakie stwarzata wtoska kampania
Napoleona. Trzeba sklatlaz przypadkowej zbieraniny ludzi zewuslz ktorzy
znalegli si¢ tu z r&nych powodow i maj rézne oczekiwania. Byli to jey
z obcych armii, ogsto tez maruderzy czy kondotierzy, ktérzy mogliby $ii¢ dla
kogokolwiek. ,Nie ma ja dobrej woli! Bég dat, Bog wat” (I 276) , mowi
Dabrowski. Patriotyzm sarmacki ulegt dewaluacji, wyah nowoczesnego
przeformutowania, ok&enia atrakcyjnej, ponadstanowej idei Ojczyzny, r&to
zastpitaby nieistniejce spoiwo pastwowe.

Gotujac sk na wojre, jako Polacy, sktonni jestsy do pewnego samooszustwa.
Sugeruje Zeromski, ze od czas6w Bbrowskiego niewiele si tu zmienito.
Nie chcemy przy¢ do wiadoméci, ze jako naréd mamy fatajnreputacy
w Europie, dyskredytdga nas jako potencjalnychotnierzy. Nosimy w sobie
nieprzepracowane i nieprzezwybne dziedzictwo sarmackie, ktére rozlale sa
inne warstwy spoteczne, twaz podstawy zbiorowej mentalfm. O swoich

" Zob. Cenne uwagi Bwiecha, Wojny a ,projekt nowoczessa” [w:] Nowoczesnd.
Szkice o literaturze polskiej XX wiekMarszawa 2007.
8 Zob. J. Keegargp. cit.,s. 17 - 36.



108 Dariusz Trze$niowski

legionach @browski mowi: ,ta chtopska i matoszlachecka mad&2716). Granice
herbowe pozacieraly i co wcale nie oznaczato emancypacji klasy chiapski
Raczej jej symboliczne zawtaszczenie przez sarmatyPodobnie uwaat
Wyspiaiaski, eksponuyjc w Wyzwoleniu szlacheckie dziedzictwo mentalne
polskiego chtopa; Karmazyn (magnat) i Hotysz (satac€) moéwh: ,Masz tu
chamie karabel i badz taki, jak my”. Jako Polacy wszyscy nosimy w sobie
sarmack tradycg’. Dobrm i zla. Cenimy osobist wolncsé jednostki, ale te
jesteémy kiotliwi i zawistni wobec siebie, lekcevwg sfer publiczra sktonni
jestémy do anarchii i rokoszu. Jak stusznie zatmvd&Ewa Thompson w swej
analizie Popiotow, ,nie trzeba koniecznie ldyszlachcicem, aby ySarmag”*°,
chtopi na zasadzie osmozy przejmepchy swych panéw, povgigowy Michcik
stat st rycerzem, ,.z tchorzliwego chtopa przemieng si duchowego arystokrgt
z paiszczynianego niewolnika w wolnego czlowiek& Z tym, ze mato z tego
wynika praktycznych, wojennych konsekwenciji. Chiabisk, jako postszlachecki
narod, sklonngria do brawurowej odwagi, co w teatrze nowoczesnepweycale
nie jest zalet Zasady nowoczesnego wojowania to ,musztéajiczenia

i organizacja wojska na wzér i podobhsgwo rzymskich legionow®. To
zdyscyplinowane wykonywanie polegevazniejsze od ulaskiej fantazji. Dlatego
tez w PopiotachZeromski pokazuje trudne i mozolne zdobywanie Sasgaoie
zas szave szwoleerow pod Somosieqr Nieefektowna, trudna wojna staje sila
Polakow terapi, prawdziva szkoh zotniersky, w ktérej ucza sie wykonywania
rozkazow. By maze im gtupszy rozkaz, tym lepszy. Nadmiar steyia szkodzi
zotnierzom. Dbrowski broni rozkazu kradzig koni Lizypa z Bazylikisw. Marka
w Wenecji — to wedle niego dobra lekciatnierskiej pokory. Histos pisz
zwycigzcy, zd Polacy musz sig postara, by znalé¢ sig po wiaciwej stronie;
mowi Dabrowski:

[...] zolnierz nasz musi zajaia¢ cnok nasmieré gotows, konduit,
zelazrmy subordynagj i energa. Dopiero wtedy zaufajmu ci, ktérym
ja honorem swoim zzotnierza eczytem. (1 272)

° Na mentaln kolonizacg polskiego mieszczmtwa wskazuje J. Sowkantomowe ciato
kréla. Peryferyjne zmagania z nowoczgeformyg, Krakéw 2011.

9 E. Thompson, ,Popioly” Stefana Zeromskiego jako narracja postkolonialna
»Historyka. Studia Metodologiczne”, 2012, s. 63.

1 bid., s. 68. Przy czym, natg zwrdcic uwag, ze autorka zaréwno tu, jak#@w innych
swoich tekstach (zolSarmatyzm i postkolonializmDziennik.pl”, 5.11.2007; dosp:
6.01.2019), wychodg z konserwatywnych przestanek ideowo-badawczyklgneaa
jest przyjmowd oba Zeromskiemu, idealizaga i aprobatywn ocer dziedzictwa
sarmackiego. Tym samym zglasza wobec pisarza eashie, ze Popioly nie s
podobr apoteoz rodzimej tradycji, jakVojna i pokdjT otstoja.

123, Keegangp. cit.,s. 339.
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Wchodac w nowoczesne teatrum wojenne musimy zrezygdowakze
z romantycznej idealistycznej iluzji. Hasto walld wolng¢ wasz i nasza nie ma
pokrycia w faktach. Walczy sitylko po to, by mié z tego korzy¢. Zepchneci na
margines wielkiej polityki mgemy najwyej ca ugr& na sporze silniejszych od
nas. Nie mamy wygia, nie my rozdajemy polityczne karty.a®tw powigci
Zeromskiego nie podlega ocenie udziat legionéw wkaeth na San Domingo czy
kampania hiszpeska. Podobnie nie ocenia graktatdw pokojowych w Luneville
czy Tylzy, ktore przynosity nam zawod. Za to dostaly szang, zeby s¢ uczy,
jak robit to generat Michat Sokolnicki, nowoczesrszituki walki. | oczekiwé,
ze W jakims momencie polityczny suweren powrdci do sprawy kie|sgdy kedzie
to sprzyjato jego interesom. Wtedydzie mana Ixdzie za aizko daswiadczonym
na San Domingo legionisOjrzynskim powtorzy: ,Niech zyje cesarz! Po stokéb
Po tysackro¢! Chwata mu wieczna” (Il 104).

Czwarte spojrzenie na wajrokresla w powigci perspektywa naturalistyczna
i darwinowska. Cztowiek, sglzi Zeromski, jest biologiczn besty, amoralnym
dzikusem, nawyklym do zabijania. Pisarz zgodzitiy w calej rozciglosci ze
stwierdzeniem,ze wojna ,jest niemal tak stara jak rodzaj ludzkisiga
najtajniejszych zakamarkow duszy cztowieka, gdzigo ewalczy o lepsze
Z rozumem, gdzie ggzi duma, emocje jaja zenitu, a najwyszym monarch jest
zwykly instynkt™®. Wojna to brutalna walka pozbawiona regut, dmierc,
cierpienie, zbrodnie, zniszczenie. W takiej optye ma w wojnie nic wzniostego
ani piknego. ,Wojna jest wojna”, méwi legionista Ojrmki (Il 101), zawiesza
prawa i reguly, jakie obowkuja na co dzié, dapc upust atawistycznym pegom
cztiowieka. Ta wiedza o wojnie narasta w toku pdueiie by catkowicie
zdominowa tom Il. Zeromski w opisie kampanii wojennych korzystatzédet,
wazniejsza jednak chyba byla jego empatyczna postawajiejetnosé
wspoétodczuwania ludzkiego cierpienia, przepracowgma w miodzigiczych
opowiadaniach i powigeiach spotecznych. Z naturalisty@zmlrobiazgowsecia
odnotowuje zatem zbrodnie wyprawy na San Domingikapuje nieefektown
zotnierslky codzienné¢ kampanii hiszpaskiej i wojny 1809 roku w Polsce (cho
wprost ich nie ocenia). Pokazuje brutalne oblicognyw wszystkich ze wszystkimi,
gdzie walcz i gina zotnierze oraz cywile, ktora toczyesina polach bitew,
w miastach, prywatnych domach. @iprzypadkowi ludzie (np. pacjenci szpitala
obkkanych), wojna to gwalty i rozbojémier¢ jest brudna i brzydka:

Oblezeni Hiszpanie zdobyci zostali wreszcie jeden po giny
zywcem. Wyrywano ich sobie i podawano g rdo mk. Wykluci
zostali, zatluczeni kolbami, wytraceni w tych ndraco do nogi.
Trupy ich rozszarpywano bagnetami, twarze zthtano, piersi
ztamano obcasami. (Il 327)

13 3. Keeganop. cit.,s. 17.
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lub tez:

Lezeli, rzuceni na wznak i na twarz. Pelzali, widav przedmiertnej
agonii na wsze strony jak e raki, a wreszcie wygla kolejno
w dusznej, kamiennej izbie. Teraz, po wypuszczengiebie kata
skrzeptej krwi, spali bladzi ze straszliwym natamiem
w zwiedzionych brwiach, w rozwartych ustach, z Wobr krzyk
zemsty jeszcze zdawaktdeciet... (I 310-311)

Wojna oznacza réwniezniszczenia materialne. Przynosi niepowetowaragystr
w dziedzictwie kulturowym (jak kaidt sw. Jakuba w Sandomierzu). Musimy; si
na to przygotowd ze potrafi roztrword dorobek catych pokofe Spodziewane
korzysci wydaj sie niewspdétmierne wobec zniszézeMoze sk okaz#, ze po
zwycieskiej wojnie zyskujemy panowanie nad rumowiskiemtzyPomina
Zeromski,ze buduje si dtugo, burzy si szybko i na zawsze.

Co z tych czterech perspektyw spojrzenia ha weygnika dla zwyczajnego
cztowieka, ktoremu przychodziy¢é w niespokojnym swiecie? Wojna jest
psychologicznym dawiadczeniem granicznym. Do czasu wojennego spramdzi
mozemy daé¢ swobodnie manifestowgpazadany obraz samego siebie, oszukiwa
siebie i innych. Wojna potrafi odst@nnasz, niekoniecznie pkna czy paadam
przez nas twarz. Kazimierz Bartogski w swej analizid?opiotowpisat 0 magmie
lirycznej, z ktorej pisarz tworzy swe postaci, depaupc je do okazjonalnych
sytuacji powiéciowych®. Mozna na to spojrze nieco inaczej, przez filtr
Jamesowskiej psycholodli Determinujca dla zachowania i postawy cztowieka
okazywataby sirola, jaky zmuszony jest on odegra swiecie. To maska formuje
psychologiczne ego, ktére mw sk rozpada na szereg poggkoéw stabo
synchronizujcych sk ze soh. To nie jest tylko probleniPopiotéw, generalnie
Zeromski-psycholog sktonny by byt postrzégasobowéé cziowieka przez

4 K. Bartoszyiski, ,Popioty” i kryzys powidci historycznejw:] Teoria i interpretacja.
Szkice literackieyarszawa 1985.

15 Zeromski w trakcie pisaniRopiotéwmogt juz zna prace Jamesa, jalczy wartozyc,
przet. W. Kosiakiewicz, Warszawa 1901Pogadanki psychologiczneprzet.
| Moszczéska, Warszawa 1901 obronie wiaryprzet. W. Kosiakiewicz, Warszawa
1901; Natdég. Szkic psychologiczngum. R. Radziwittowicz, Warszawa 1901. Pisarz
wspomina oNatogu w liscie do OktawiiZeromskiej z 9.07.1907 (zolwisty 1905 -
1912,0pr. Z.J. Adamczykw:] Pisma zebrang, 37, s. 95 - 96). O tropie Jamesowskim
przydatnym do odczytywani&Zeromskiego pisze M.P. MarkowskiAntropologia,
humanizm, interpretacj@w:] Kulturowa teoria literatury. Gtéwne pegia i problemy,
red. M.P. Markowski, R. Nycz, Krakéw 2002. Ghotrzeba przypomnie
ze oddzialywanie Jamesa zaczyna wi Polsce dopiero od roku 1910, podobnie jak
oddziatywanie Freuda. Z nowszych prac zob.
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uwiktanie w sytuacje, do ktérych trzeba ¢ sidopasowé®. Antycypupc
GombrowiczaZeromski wykazywat,ze jestémy rozpoznawalni i poznawalni
wytacznie przez ,gby”, ktére oferuje nandwiat.

Dlatego te sytuacja graniczna, jak jest wojna, potrafi radykalnie
zmodyfikowa wizerunek cziowieka. | tak, pogikowo kshzg Gintult jest
zolnierzem przedrozbiorowego wojska, wyksztatlconym elitarnej szkole
rycerskiej, sprawnym w strzelaniu i fechtunku. Ra@ibromski jest silnym
lobuzem, zawadiak towca przygdd, ktéry nie wie, czym jest strach. Krzy$zto
Cedro jest stabowitym mazgajem, paniczykiem z begmtziemiaskiego dworu,
ktory z homoerotycznym podziwem wpatrzony jest Wmigsjszego koleg, ktéry
ptacze nad pierwszym wojennym trupem. £ @k okazuje w trakcie wojennych
zdarzé? Gintult zostaje zaprzygitym pacyfish i obraica kulturowego
dziedzictwa. Rafat grzebie swoje marzenia o kagiemmjskowej wykazujc sk
w bitwie zaskakujca i beztroslg niesubordynagj trudno uwierzy, ze przebudzit
sic w nim nieoczekiwanie gpiony mason. Wbrew wszelkim oczekiwaniom
najdzielniejszymzotnierzem, niemal stworzonym do wojny, okazuje €iedro.
To jemu Napoleon obiecuje wskrzeszenie ojczyzny.

Sq to meskie przypadki. Dl&Zeromskiego bowiem ,wojna nie ma w sobie nic
z kobiety”, by uy¢ okreslenia Swiettany Aleksijewicz. Przy czym pisarza ymt
przypadku réwnig najmniej zajmuje faktyczne tto wojen napalskich. Wobec
miejsca kobiety w wojnie przyjmuje ahistoryaziperspektyw nowoczesnego
feminizmu. W jego powi&i kobiety opuszczaj role, ktére przypisywat im
tradycyjny teatr wojennyZadnej z nich do glowy nie przychodzi, by zagyta
mezczyzre: iles waépan harmat zdobyt?”. Zadna niezegna idcego na woja
meza, kochanka, syna. Nie oczekuje na powr6t bohatgea,myli o zalobie.
Kobietom nie biog takze bezpéredniego udzialu w gskich grach i zabawach.
Nie cha by¢ ani sanitariuszkami ani markietankami. Pozastajajwyzej
nieckgtnymi swiadkami wojny, trzymajc sk na uboczu, chiobywaj ofiarami czy
lupami  wojennymi zotnierzy. Wojna przekida kobiecd¢, zaprzecza
rozpoznawalnym kulturowo oznakom kobiéco Pisze o tym w swych
reportaach Aleksiejewicz, kobietyotnierki musz odrzucé dotychczasowy
kostium, poddé sie wojskowe] maskulinizacji, zaky¢ (zupetnie dostownie) gski
mundur, robt to samo, co rrczyzna, mee nawet lepiej, by udowadiisswa

6 pisatlem o tym w tekie: Kim jest Ewa Pobratiska? Rzecz o antypsychologizmie
Zeromskiego [w:] Swiaty StefanaZeromskiego,red. M. Olszewska, G. dbiak,
Warszawa 2006.

7 Jest to cytat Dziminy W. Berenta. W salonie barona Niemana profesogsknot
przywotuje dawne (mona przypuszcza ze wianie napoleaskie) czasy, kiedy to
kobieta zadawata takie wiaie pytanie powracagemu z wojny nzczyznie: ,— Pani —
zaczyt impetycznie, jakby zerodka swych m§li — wiek jeszcze nie mid, kiedy
w takich oto salonach niewiasty zwracaty gio ngzczyzn z pytaniem: ,ll& wacpan
harmat zdobyt?”
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frontowa przydatné¢. Dlatego teé mescy zotnierze nowego typu, ,chiopcy
malowani” swe uczucia kiersjna zasadzie patriarchalnego fantazmatu w stron
upersonifikowanej Waojny, ktéra w kobiecym przebraritéra doskonale wpisuje
sig¢ w nmeskie oczekiwania, gra r@lfemme fataleobdarowugcej jednoczénie
mitoscia i $miercia. To Pani - Wojna i PaniSmier¢, na miag meskich wyobraen.
Rafat Olbromski dla Niej porzuca Hliete, Krzysztof Cedro aradgeka doncelk.
Zeromski feminizujc obraz wojny zapowiada melancholijnypiewnik
nowoczesnych wojen XX wieku, nowa wybrankatnierzy to ,pani Wojenka”,
zapraszajca na ostatniego mazura, ,sanitariuszka morowa giarodrealniona
panna Krysia czy Lilli Marleen, relikty paxdku dawnego patriarchatu.

Te wszystkie wyobrzenia wojenneZeromskiego, spisywane w latach 1899 -
1904, w samymérodku belle époqueuzna wypada za réwnie prawdziwe, co
falszywe. Pisarz przytacza i fabularyzuje cuééadectwa, resztdopowiada mu
empatyczna wyobraia, formowana na wzorach francuskiego naturalizmu.
Dlaczego warto czyta Zeromskiego? Dlaczegdopioty? Tyle samo pisarz
wiedzial o wojnie, ile my teraz. Nasz europejskk@otrwa juz diuzej niz belle
époque.Jestémy takimi samymi pogrobowcami wojennymi, jak on:cligwani
na kulcie ofiar, spraw przegranych i bohaterow mhie bardziej wykétych,
pozamykanych w muzeach historii. ,Gdyby do nas gz’ Ixdzie mi€ zapewne
nieznam ham posta (np. zamachéw terrorystycznych, cyberatakdw), tzymesé
nam nieoczekiwanwiedz o nas samych. Na razie, i oby jak najeiy skazani
jestémy jedynie na wyobtaenia.
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DEVELOPING STUDENTS' READING COMPREHENSION AND
CRITICAL THINKING THROUGH CONTEXTUAL READING
ACTIVITIES

Streszczenie:Artykut skupia s¢ na ksztattowaniu umiejnosci rozumienia tekstu
pisanego i krytycznego ndnia na akademickim poziomie edukacji. Prezentuje
tres¢ zagc¢ pokazowych dotyercych dzieta Daniela Defo& Journal of the Plague
Year(1722), ktérych celem jest poprawa urgiepsci rozumienia tekstu pisanego

I krytycznego mylenia poprzez zastosowaré@iczen czytania kontekstowego.

Stowa kluczowe: rozumienie tekstu czytanego, ffgnie krytyczne,éwiczenie,
kontekst.

Abstract: The paper focuses on the development of readingprehension and
critical thinking at the academic level of educatidt presents the content of
a demonstration seminar focused on Daniel Deféelournal of the Plague Year
(1722) the aim of which is to improve reading coaffamsion and critical thinking
through the application of contextual reading at&s.

Keywords: reading comprehension, critical thinking, activitpntext.

‘Books, he felt to be the safest, best companidrbedintelligence; and he said
that any man’s education was assured if he knewod ook from a poor one, and
loved reading”

Introduction

The quoted words above come frdine Journal of a Reclusea 1909 novel by
an English author and educator Mary Fisher and tefey to her character Richard
Glenn, a great and admired tutor whose persoratitiyexcellence in teaching had

! Fisher, M. (1909¥he Journal of a Reclus&homas Y. Crowell & Co. Publishers, New
York, p. 32.
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been shaped by Fisher's own thoughts about edug¢dlie importance of literature
and its study. Richard Glenn let his students Iré¢hel story they have studied in
their own way, he listened attentively ‘with as muwpparent interest as if he were
hearing it for the first timé For Fishers central character George Graham,
Richard Glenn

‘was never our inflexible master, he was our congankeenly
interested in whatever we were doing, and seemingsdif to be
learning it with us and sharing with us the entasisi and delight of
conscious growtfi:

Although Fisher’s novel is more than a century atd, thoughts about the
humanistic approach to teaching literature arérstitvant and inspiring today. We
have chosen it as a motto for the paper becauseubtation and its context
represent what is crucially important in the ediorabf teacher trainees who are
the object of our present concerns: the abilityge critical thinking to discuss and
critically examine literary and non-literary tex@his is - especially in the areas of
humanistic teaching and learning - deeply embeddedethodology which needs
to combine high professional interpretive skillsttwia personal and humane
approach.

The present study focuses on students of the teaebacation study
programmes for whom perfection in reading comprelmen is of an utmost
importance since their reading skills should beettgyed well enough so that they
can apply their skills and knowledge in their oveadhing. Acknowledging the
crucial connection between reading comprehensiah aitical thinking®, this
paper views contextual reading as a purposeful eerkficial means by which
students’ reading comprehension can be exercisednaproved. To illustrate its
practical application in the academic setting, taitkxl lesson plan for a seminar
based on Daniel Defoe’a Journal of the Plague Yedfi722) is provided and
thoroughly analysed.

2 |bidem, p. 29.

% |bidem, p. 29.

4 Alogaili, A. S. (2012)The relationship between reading comprehension eitital
thinking: A theoretical studyln ‘Journal of King Saud University — Languagesda
Translation’. Vol. 24, no. 1, pp. 35 - 41.

® The detailed theoretical study of Abdulmohsem\®gaili emphasises the close relation
between reading comprehension, critical thoughd, @ior knowledge. In the conclusion
of the paper the author states that “This reladnterdependent, which means that prior
knowledge serves as a foundation for critical thigkand inference-making. Critical
thinking and inference-making work as effective nseto activate prior knowledge. Prior
knowledge and thinking skills can be viewed asragpendent” (Ibidem, p. 39).
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Reading comprehension in teacher education study pgrammes

Reading comprehension as the ability to underssaadprocess the meaning of
the text is needed in all professional areas otatiion and its significance has
been long recognised by scholars of various fielilsin humanities. For instance,
the English Renaissance philosopher and statesmaacis Bacon (1561 — 1626)
in his well-known essa®f Studieq1597, enlarged 1625) prioritizes the value of
reading, learning and knowledge in one’s life. Bacmakes the following
suggestions to his audience:

‘Read not to contradict and confute, nor to belieral take for
granted, nor to find talk and discourse, but togheand consider.
Some books are to be tasted, others to be swallamedlsome few to
be chewed and digested: that is, some books abe t@ad only in
parts; others to be read, but not curiously; andeséew to be read
wholly, and with diligence and attentién’

Possibly the abovementioned essay belongs to oBaafn’s most popular and
still widely quoted works owing to his mention diet importance of critical
thinking and selective study of books as essentigtedients of purposeful
education. While several aspects of Bacon's shestye and his viewpoints are
certainly debatable, even 2icentury readers can see the relevance of his
perspective on reading and critical thought.

It is obvious that the ability to think systematigaand precisely represents the
foundation of success in most careers “in whichhage to communicate ideas,
make decisions, analyze, and solve problén&3 be proficient in critical thinking
not only enhances one’'s employability but also litateés learning, making
judgments and decisions. As Janet Alsup points tilmce the 1940s critical
thinking and teaching critical thinking ‘skills’ ke become somewhat of an
educational industry in the US, as researches audagional publishers have
disseminated much information about critical thitkifor teacher consumptich”
(2015). Teachers (as well as general public) hareglly accepted the idea that
critical thinking is to be adopted as one of thecal skills of their students that
need to be prioritized and developed in the teacpimcess and have, therefore,
implemented various guidelines to achieve that.goal

Reading comprehension of teacher trainees is datmlaility, the possession of
which determines the quality of their potential was teachers and professional

® Bacon, F. (1856Bacon’s Essays: with Annotations by Richard Whatin W. Parker
and Son, West Strand, London, p. 432.

" Lau, J. Y.F. (2011An Introduction to Critical Thinking and Creativityrhink More,
Think Better. New Jersey: Wiley, p.2.

8 Alsup, J. (2015A Case for Teaching Literature in the SecondaryoStHNew York:
Routledge. p. 57.
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educators. In order to teach confidently and sisfadg in the future, teacher
trainees should work on developing their own regdikills and they should reach
an advanced level of critical thought before tigeaduation.

The development of reading comprehension is pralligtan important part of
all academic courses in teacher education prograniyet it is expected that
literature-oriented courses in particular would a@itrdeveloping students’ reading
skills. We believe that this expectation is legéba and the study of literature has
an infinite potential to be turned into ‘a realiytéllectual exercis&(Fowler, p. 5).
Indeed, academic literature courses or culturaistucourses in which literary and
non-literary texts are examined offer a relevamttfpfrm for text-based activities
which may enhance students’ reading skills and tréical thinking. In this sense,
we agree with Zuzana Tatk@va’s conviction that ‘especially the courses vihic
focus on literature related subjects create anl idetiing for practicing critical
thinking skills; for it is in the essence of litemee to demand that readers read in-
between-the lines, make arguments and, thus, labegt their own interpretation
of a given text. In other words, literature creategossibility to practice outside-
the-classroom thinking inside-the-classroom wéills’

Interestingly, “there has been little empirical each demonstrating a clear
connection between reading literature and the dewetnt of critical thought®.
Most academic studies focus on the research ofimgatbmprehension in the
context of primary and secondary education. Andleviine issue of reading
comprehension is not often linked to the problenaritfcal thinking which seems
to be understood as a more complex, context drogrcept, it is necessary to
pinpoint their mutual relation. Janet Alsup regamlgical thinking as the last
sequence in an imaginary chain of individual stegdch starts with reading
strategy application that enables the reader toodiecthe text and critical
interpretation that facilitates the understandifigt® meaning. These procedures
are followed by focusing attention on the contehdttmight eventually enable
a complex critical response, i.e. critical thinkir@yitical thinking is thus seen as
a more “advanced” skill that inevitably presupposssling comprehension.

Moreover, literature reading represents a naturabsssection with critical
thinking because it involves similar traits. Accdoglito Tung and Chang, reading
literature require students “to differentiate fafitsm opinions; to understand the
literal or implied meanings and the narrator’s toiwelocate details related to the
issues discussed; to find out the causal relatiprahthe connections between the
events or actions; to detect an inferential retetiop from the details observed; to

° Fowler, J. H. (1907&nglish literature in secondary schoo®xford, p. 5.

19 Tabakova, Z. (2015)Outside the Classroom Thinking Inside the Classrotvails:
Enhancing Students’ Critical Thinking Through RemdLiterary TextsIn ‘Procedia —
Social and Behavioral Sciences 186’, p. 727.

' |bidem.
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be perceptive of multiple points of views; to mak®ral reasoning and fair-

grounded judgments; and most of all, to apply whaly have learned from this

process to other domains or the real wdfidih other words, they need to make
use of and prove these abilities which are, in, fas$ential critical thinking skills.

Clearly, literature is an effective tool for fostey and developing critical
thinking as “the literary experience can result amalytical, creative and
imaginative thinking” (Alsup 2015). Since they ad&scussion based, literature
classes provide an excellent platform to train entsl in forming opinions, they
provide great opportunity for students to evaluhteread content, to learn how to
synthetize and draw inferences, argue their stantdpor apply ideas learnt from
other sources. It is, therefore, of vital importario engage students, in our case
teacher trainees, in projects and activities teqtire them to see the analysed text
in a broader context (whether historical, cultuaatistic, etc.), and teach them how
to provide arguments to support their evaluativéniops, draw conclusions,
summarize main ideas as well as how to take aestamards them.

The present paper is the result of our work witlov8k students of the
bachelors’ teacher education programme of Englsiguage and literature at the
Department of English and American Studies, FacaftyArts, Constantine the
Philosopher University in Nitra, Slovakia. Studéntsuccess in reading
comprehension is, in our educational context, daterd by several factors. Since
English is either a second or third language fostaldents, reading comprehension
correlates with their language proficiency. It istg common at literature seminars
that some students cannot discuss the selectedbaeruse it is too difficult for
them. Since they lack the required vocabulary, tregly proceed further than
a few pages and that only after being significaatiyed by the dictionary. The
problem is that although the applicants should fodigient in English so that they
are able to communicate fluently, the reality itenfvery different and university
teachers are challenged to face perplexing sitos@md make strenuous decisions
about how to balance the quality of teaching wlcsfic demands of their teacher
trainee learners. Therefore, when preparing our fadathis particular seminar, we
had to take all these factors into consideration; have attempted to make the
activities as well as the whole lesson understdedatd meaningful for students,
respecting their needs, abilities and languagésskil

Reading comprehension - from theory to practice
There is a lot of theoretical writing on the redati between reading
comprehension and critical thinking and practicaidgs how to use literature in

2 Tung, Chi-An & Chang, Shu-Ying. (2009). DevelopirCritical Thinking through
Literature Reading. Feng Chia Journal of Humaniied Social Sciences, No. 19, 2009,
p. 291.
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the classroom are widely available in print andranlhersion¥. The aim of the
present paper is not to critically examine thesgraas but rather to practically
illustrate how contextual reading can become agaeful and beneficial means to
exercise and improve students’ reading performaRoe.that reason, the paper
does not present a list of available methodologioesources, but rather
demonstrate their practical realization.

Our lesson plan for the seminar is methodologicathbedded primarily in the
philosophy of education of the American professouise M. Rosenblatt (1904-
2005) whose research into teaching of literaturprésented in hekiterature as
Explorationpublished in 1937. For Rosenblatt, ‘[t]he word lexation is designed
to suggest primarily that the experience of literaf far from being for the reader
a passive process of absorption, is a form of segrersonal activity’. Rosenblatt
suggests that the aim of the literature teachetdislevelop in the student the
capacities necessary for a rich fulfillment throliggrature®, the process based on
several inter-related steps in teaching. First, @its emphasis on the creation of
a student-friendly environment in the class, ‘auaibn favorable to a vital
experience of literature on the part of the stud&nthen, the learners should be
provided with an appropriate space to express tbwin spontaneous feelings,
thoughts and opinions about the selected work. Mewehis discussion does not
represent the ultimate goal which the teacher wémtseach because a more
important phase follows in which ‘[tjhe student mime led toward a critical
awareness of his own reactiolls’the stage that involves ‘increased self-
knowledge’ and ‘a keener and more adequate peocemtf all that the work
offers™®. Rosenblatt further mentions that

‘The reader, therefore, must possess a certaiibiligx of the mind,
a freedom from rigid emotional habits, if he is et@ enter into the
esthetic experiences the artist has made posSible’

Rosenblatt’s appeal to approach literary textscallyy - and as if from a certain
distance, may sound self-evident, yet our teacleixgerience demonstrates that

13 See, for instance Crawford, A. — Saul, W. E. —tiMavs, S. — Makinster, J. (2005)
Teaching and Learning Strategies for the Thinkitgs€room The International Debate
Education Association, New York. 244p.

4 Rosenblatt, L. M. (1937)iterature as ExplorationD. Appleton - Century Company,
New York & London, p. vi.

> |bidem, p. 38.

1% Ibidem, p. 74.

7" Ibidem, p. 89.

'8 |bidem, p. 89.

9 |bidem, p. 123.
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students often read texts subjectively and theisoaing is based on the modes of
thinking rooted in their own cultural backgrounddamoral framework. This
approach — which as yet does not extend to critgsadluation of one’s own
perspective — leads students to describe the b@haivthe community in Shirley
Jackson’'sThe Lotteryas ‘brutal’ or Nathaniel Hawthorne¥oung Goodman
Brown’s inhabitants of Salem as ‘hypocrites and devilshigopers’ without further
thought, commentary or criticism.

Critical readers, in Rosenblatt’s view, understdratext as recreation; theirs is

‘an attempt to grasp completely all of the sensatiand concepts
through which the author seeks to convey the quafithis sense of
life. Each of us must make a new synthesis of tleésmments with his
own nature, but it is essential that he assimithtesse elements of
experience which the author has actually presefited’

At this point, we actually come to the next ess#méquirement of a successful
critical reader which is the knowledge of the cahia which the work originated
and by which it had been shaped. Reading often désnbackground information,
and the act of ‘viewing people and situations fribra broader perspective of their
social context' may significantly contribute to a better and maeesvarding
experience of a literary work. We consider thisem$pas particularly important
since the lack of contextual information may sigahtly hinder readers’
experience especially in literary texts set in drisally or culturally distant
periods. For instance, if the reader of the alreasintionedYoung Goodman
Brown is not familiar - at least to some extent - wikle tcontext of the Puritan
culture of the 1% century, many historical and cultural referencesnain
unexplored and the overall critical reading andaratinding of the text may lose
its quality. In this sense, teachers’ role is fundatal in showing the students the
ways by which the text becomes more meaningfuludpnothe effort at contextual
study.

Before describing the actual content of the seminageds to be mentioned that
although we relied on Rosenblatt's philosophy arethmdological approach to
teaching literature, we adapted her general outlinit specific requirements of
our environment and our students.

Daniel Defoe’sA Journal of the Plague Year in a contextual approach

Most students are familiar with the name of Dabiefoe (1660 — 1731) as the
author ofRobinson Cruso€l719), a popular adventure story and one of thetm
popular books for children ever published. Our g@@ of hisA Journal of the

2 |bidem, p. 133.
2L |bidem, p. 144.
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Plague Yeal(1722§? as the text to be introduced to students, waslitoned by
three specific aims:

1. We worked with the text in the Cultural Studies s&n the goal of which
was to show the students how to relate and leaoutahistorical events
through literature. The topic we were to presens Wee Great Plague of
London in 1665-1666, a major theme of Defoe’s work.

2. Due to the still unresolved question whether thekbloelongs to the fiction
or non-fiction genre, we considered it as an irgiang stimulus to open the
discussion concerning the relations between fadtisabrical accounts and
their fictional renderings.

3. Our aim was, first and foremost, itdroduceDefoe’s text. Its in-depth study
would require a much more extensive plan. Our duation had also the
ambition to motivate students to read the wholekvaord study its historical
context outside the class.

Although it is well-known that Defoe based his wavk various historical
source®’, historians and literary scholars have debatedthat extent the author
applied his poetic licence to mould the facts aldé to him. Although he was
a child when the Plague visited London in 1665 4666, it has been suggested
that he might have well remembered the horrificuratof the event and his own
experience might have guided his accourf ifournal of the Plague Yedbefoe’'s
19" century biographer Thomas Wright, for examplegaisvinced that

‘To his own memory, [...] [Defoe] could have beenébtied for very

little, seeing that he was only six years old; mthadess, the creepy
tales of the cross-marked houses, of the fireshen direets, of the
maniacs at large, of the dust-rakers with theimbpiof the death-
tumbrils with the eternal cry of ‘Bring out yourat#’ must early have
made an impression on a mind instinct with so gfrarbias for the

wild, the weird, the monstrous, and thizarre >,

We will probably never know for sure how subject(ee objective) Defoe was,
yet, the discussion about the work's genre is defin up-to-date in the post-
modern and contemporary discourse on the limits maire of any proposed
historical fact.

22 Defoe, D. (1800)A Journal of the Plague Yead. M. Dent & Co: Aldine House,
London, 318p.

8 Nicholson, W. (1919)The Historical Sources of Defoe’s Journal of thadtle Year
The Stradford Co., Boston, 1919, 182p.

24 Wright, T. (1894)The Life of Daniel DefgeCassell & Company, London, Paris
& Melbourne, p. 7.
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At the beginning of the seminar the students wsked about their interest in
history and specific historical periods and the@ading related to it and they also
commented on their understanding of L. P. Hartlegigtation: ‘The past is
a foreign country; they do things differently thier€he opening of the class was
conducted in a student-friendly atmosphere. We @raged students to talk and
explained that all their comments and active pidiion during the seminar will
be appreciated.

The actual work and discussion of Defoe’s text waeceded and followed by
two other works of art. As a pre-reading text weked with A Litany in the Time
of Plagueby the 1&' century poet Thomas NagheStudents’ interpretations were
generally guided by teacher’s questions, with di@dar focus on the tone of the
poem, its formal aspects (repetitions) and the &eAs a post-reading text,
students watched the short filfine Periwig-Makef based on Defoe’s account of
the Plague and they answered questions prepart gachér.

The discussion of Thomas Nashe’'s poem was follolse@ short interactive
lecture (aided by the PowerPoint presentation)hencbntext of the Plague in the
17" century London. The lecture attempted to introdedevant background and
historical circumstances of the studied years efRlague, focusing especially on
the cultural and religious aspects. The lecture based partially on Defoe’s text
(of which students had no prior knowledge) and @stohical sources such as
Christopher Hill's The World Turned Upside Dofn It contained information
about the ways by which people attempted to expldiat was happening and it
especially highlighted how religion and spiritualutiook determined the
interpretation of any event (e.g. appearance obraet as God’'s oracle, or the
spread of the Plague as God’s punishment). The dintlke Plague was presented
as the time of religious fever and fanaticism, pe'spvivid interest in astrological
predictions, superstitions and Solomon Eagle, ak@utamous for his emotional
public speeches, were mentioned as well. It is mamd to add, however, that
although many events were seen within the framewbrkligious superstition and
supernatural causes, a rational doubt has begemerge and the evidence of it
can be found also in Defoe’s text. The major pointthe lecture were supported
by the quotations from Defoe’s work so that studesduld get familiar with the
author’s diction and style.

%> Nashe, T.A Litany in Time of PlagueAvailable at htps:/Avwv.poets.org/poetsorg/plkamy-
time-plague.

%6 The Periwig-Makerdir. Steffen Schaffler, 1999.

" See Appendix 1.

% Hill, C. (1991)The World Turned Upside DowRenguin Books, London, 431p.
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Here is a sample quotation in which London in theet of the Plague is
compared to the Aceldama, a reference to the Bibti@dition connected with
Judas Iscariét:

‘While the fears of the people were young, they evancreased
strangely by several odd accidents, which put atfugy, it was really
a wonder the whole body of the people did not @seone man and
abandon their dwellings, leaving the place as acespaf ground

designed by Heaven for an Aceldama, doomed to beayed from

the face of the earth, and that all that would dendl in it would

perish with it. | shall name but a few of theseng}s; but sure they
were so many, and so many wizards and cunning pgopbagating
them, that | have often wondered there was any @mwespecially)
left behind®

From the general cultural and religious contextram/ed to Defoe’s text as an
interesting example of the work which pretends & dmn eye-withess account,
although we know that it was written and publistdetades after the Plague
actually hit London. Students learnt about theior@f the text, its characteristics
of being a personal story and, at the same tim@syhologically complex
portrayal of behaviour and reactions of many peaplexceptional circumstances.
They were interested in the fact that the narratok Journal of the Plague Year
confessed to having written - besides this text e@en more personal account just
for himself, unavailable to us today, in which hescribed his spiritual battles:

‘What | wrote of my private meditations | resereg private use, and
desire it may not be made public on any accountteviea. | also

wrote other meditations upon divine subjects, sagloccurred to me
at that time and were profitable to myself, but fiofor any other

view, and therefore | say no more of that.’

It is indeed fascinating to speculate what the atarrkept to himself as the
stories of fear, pain and suffering presented i@ #ivailable text are already
difficult to read.

A part of the lecture informed about the origin aspmtead of the Plague in
London and the bills of mortality as historical @mnce were presented.

2 London was compared to Aceldama, the field ofbblowhich the priests bought for
Judas’ money that he had returned after his bdtodykesus.

%0 Defoe, D. (1800)A Journal of the Plague Yead. M. Dent & Co: Aldine House,
London, pp. 25 - 26.

3L |bidem, pp. 97 - 98.
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After the interactive lecture we proceeded to twbvéies based on students’
independent reading and interpretation. Each studereived a handout with
quotations and passages from the Bosklected to illustrate the existential fear of
illness and closeness of death which were so ctaistcc of the London
atmosphere described by Defoe.

In the first case, the advertisements of healedspnysicians were presented.
People could see them everywhere and their textsatea lot about the history
from ‘the other side’ — we learn about those whated to make profit of the
helpless and suffering individuals, those who wsrared to death and willing to
do anything to escape the horrors of illness. Tthdents were asked to read the
advertisements and briefly summarize ‘the storyeath healer. They were also
encouraged to also ‘between the lines’ and trynterpret the texts in a wider
context. Volunteering students presented their sar@® orally and their
classmates commented on and reacted to them.

The second activity presented four stories of pmopho were intimately
touched by the Plague. Students were divided muo §roups, each of which read,
discussed and presented one story. Students’ task-vagain — to summarize the
story briefly, give their personal opinion aboutaitd evaluate it critically. They
should discuss characters, conflict, atmospherebotaf each sample.

After the discussion, students were involved in pbet-reading activity based
on the short animated movléne Periwig-Makementioned before.

Conclusion

The development of reading skills and critical Kiig should undoubtedly
have a central role in academic study of futuretiees and professional educators.
The excellence in both skills seems even more trgefay, when children are
reluctant to read, they have an extremely shomn&itth span and cannot
concentrate on reading a longer text. This, howeigemot just a problem of
children, but young adults, including teacher teais, openly admit their lack of
interest and motivation to read. If they read &t thley prefer plot-driven and
intellectually less challenging books, mostly ofpptar genres of detective or
romantic fiction.

Therefore, academic teachers of literature-orientedrses face a difficult
challenge and their success is measured by thigyabileffectively introduce the
learners to new material and, at the same timearex@hand practice their critical
thought and stimulate enriching discussions. Thpproaches and methodologies
are all the more important as they function as natelels for their students whose
attitudes to teaching may be significantly shapgdeachers and instructors. It is
vitally important that teacher trainees first olvgeand then have the opportunity to
practice the methods which they are supposed tinubkeir future practice.

%2 See Appendix 2 and 3.
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The demonstration seminar based primarily on Ddbébe’sA Journal of the
Plague Yearcontained a series of related activities the aimwbich was to
introduce students to contextual learning and ecddheir critical thinking and
reading comprehension. The activities were inspligd_ouise M. Rosenblatt’s
ideas about teaching literature which balancesidividual and personal approach
to students with a professional and scholarly watéttowards academic learning
and scholarship.
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Appendix 1
The Periwig-Make(Steffen Schaffler, 1999)
« What do we learn about the spread of the plagueaigfr the air?
« What's the man’s interpretation of the plague @radil? theological?)
« Describe what you found out about his life and wdtking the plague.
(5 Sept 1665)
* What was the context in which the dragons, snakes serpents were
mentioned?
« Describe the man’s personal encounter with death.
« What does he say about reconciliation?

Appendix 2

“An eminent High Dutch physician, newly come ovesri Holland, where he
resided during all the time of the great plagué¢ yasr in Amsterdam, and cured
multitudes of people that actually had the plagoenuthem.”

“An ltalian gentlewoman just arrived from Naplegving a choice secret to
prevent infection, which she found out by her geegierience, and did wonderful
cures with it in the late plague there, whereinghdied 20,000 in one day.”

“An ancient gentlewoman, having practiced with greaccess in the late
plague in this city, anno 1636, gives her advicy tmthe female sex. To be spoke
with,” &etc.

“An experienced physician, who has long studied dloetrine of antidotes
against all sorts of poison and infection, hasrafbrty years’ practice, arrived to
such skill as may, with God’s blessing, direct pashow to prevent their being
touched by any contagious distemper whatsoeveditdets the poor gratis.”

Appendix 3
“a tradesman in East Smithfield, whose wife was Wwith child of her first

child, and fell in labour, having the plague upa@m.fHe could neither get midwife
to assist her or nurse to tend her, and two sesuahich he kept fled both from
her. He ran from house to house like one distradteti could get no help; the
utmost he could get was, that a watchman, who ddtkat an infected house shut
up, promised to send a nurse in the morning. Thee p@n, with his heart broke,
went back, assisted his wife what he could, adtedpart of the midwife, brought
the child dead into the world, and his wife in aban hour died in his arms, where
he held her dead body fast till the morning, wHeswatchman came and brought
the nurse as he had promised; and coming up tirs, s he had left the door
open, or only latched, they found the man sittirithvinis dead wife in his arms,
and so overwhelmed with grief that he died in a fewrs after, without any sign
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of the infection upon him, but merely sank undee theight of his grief.”
(pp. 151-152)

“A poor, unhappy gentlewoman, a substantial citizevife, was (if the story be
true) murdered by one of these creatures in Al@ges§treet, or that way. He was
going along the street, raving mad, to be sure,samging; the people only said he
was drunk, but he himself said he had the plagus tngm, which, it seems, was
true; and meeting this gentlewoman, he would kess 8he was terribly frighted,
as he was only a rude fellow, and she ran from himthe street being very thin of
people, there was nobody near enough to help hérenWshe saw he would
overtake her, she turned and gave him a thrustredbfy, he being but weak, and
pushed him down backward. But very unhappily, sksiedso near, he caught hold
of her, and pulled her down also, and getting tgi,fmastered her, and kissed her;
and which was worst of all, when he had done, belidhe had the plague, and why
should not she have it as well as he? She wastddgbnough before, being also
young with child; but when she heard him say hethadlague, she screamed out
and fell down into a swoon, or in a fit, which, tlyln she recovered a little, yet
killed her in a very few days, and | never hearcttbr she had the plague or no.”
(p. 203)

“l heard of one infected creature who, running @iuhis bed in his shirt in the
anguish and agony of his swellings, of which he thede upon him, got his shoes
on and went to put on his coat; but the nursetirgisand snatching the coat from
him, he threw her down, ran over her, ran downstaid into the street, directly to
the Thames in his shirt, the nurse running afte, land calling to the watch to stop
him; but the watchman, frighted at the man, andiafro touch him, let him go on;
upon which he ran down to the Stillyard stairsethraway his shirt, and plunged
into the Thames, and, being a good swimmer, swaite quer the river; and the
tide being coming in, as they call it, that is, ming westward, he reached the land
not till he came about the Falcon stairs, wherditagy and finding no people there,
it being in the night, he ran about the streetsetheaked as he was, for a good
while, when, it being by that time high water, la&ds the river again, and swam
back to the Stillyard, landed, ran up the streggsrato his own house, knocking at
the door, went up the stairs and into his bed agaid that this terrible experiment
cured him of the plague, that is to say, that tleéewt motion of his arms and legs
stretched the parts where the swellings he had bporwere, that is to say, under
his arms and his groin, and caused them to ripdrbegak, and that the cold of the
water abated the fever in his blood.” (pp. 205-206)

“at another house in the same lane, a man havdahiily infected, but very
unwilling to be shut up, when he could conceabitanger, shut up himself; that is
to say, he set the great red cross upon his datir tle words, ‘Lord have mercy
upon us,” and so deluded the examiner, who suppibsead been done by the
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constable, by order of the other examiner, forghgere two examiners to every
district or precinct. By this means he had freeesgrand regress into his house
again, and out of it, as he pleased, notwithstanidiwas infected, till at length his
stratagem was found out, and then he, with thergegart of his servants and
family, made off and escaped, so they were notghat all.” (p. 214)

The paper was prepared within the framework of ghgect APVV-17-0071
Podporacitate/'skej gramotnosti v materinskom a cudzom jazyku
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BOLLS FRAUEN: LENI PFEIFFER ALS RESULTAT DES
BILD-EFFEKTS .

Streszczenie:Wizerunek kobiety przedstawiony przez Heinrich@dl® to Leni
Pfeiffer z powidci ,Portret grupowy z dani Jako tytulowa dama stajeesona
centrum ,obrazowej ramy”, ktéry sktadac i wielu postaci. Osoby te twarjej
srodowisko, ukazwj stopniowy rozwdj i przemian Leni. To ta wzajemna
zaleznos¢ sprawia, ze owocem jej jest pelen kompletny obraz rzeczywisto
gtébwnej bohaterki. Z kada kolejrq osoly i jej wypowiedzi, obraz staje si
wyrazniejszy i bardziej przejrzysty. Gtownym tematenkijBoll chciat poruszy
w tej powigci, byta ludzka twarz, jakpokazuje Leni. Stoi ona w konfae wobec
terroru oraz kapitalistycznego i faszystowskiegoaogzenia, ktore jest tylko ttem
codziennych sytuacji w jakich znalazta seni. Przemyka giona niezauwalnie,
a jednak odciska gino na osobach w jej otoczeniu.

Postacie kobiece w dzietach Heinricha Bdlla to kopijednoczénie silne
i delikatne. Te przeciwstawne cechy ich charaktef@wadcz o przesuriciu sk
granic rol kobiecych we wspétczeseo Leni nie jest obrazem, ktory autor probuje
przedstawd, lecz centralajego czscia. Sktada si on z wieluzyciorysow, ktérego
ttem g szczegdlne cechy charakteru bohaterki.

Stowa kluczowe Obraz kobiety, Heinrich Boll, spoleamwo powojenne,
przemiana kobiety, terror faszystowski.

Abstract: The image of a woman presented by Heinrich Bééireeto the figure of
Leni Pfeiffer — the character from the now&uppenbild mit DameAs the title
lady, she becomes the centre of ‘the picture frambich consists of many figures.
They create the environment for the lady and prtdsengradual development and
change. This mutual dependence influences theianeait the full image of reality
of the main heroine. When the other characters aappad the main heroine
speaks, the image becomes more and more cleamaimesubject covered by Ball
in his novel is Leni's human face. She is a conttaghe terror as well as to the
capitalist and fascist limitation which constitutas background for everyday
situations in which Leni found herself. She sneaksoticeably, however, she
leaves an imprint on the people in her surroundings
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Female figures in the works by Heinrich Boll arettbagtrong and delicate.
These contrary features prove that nowadays thdeb®rof female roles move.
Leni is not a picture the author wants to presemshe constitutes its central point.
This picture consists of many lives and particdatures of the heroine are its
background.

Keywords: the image of a woman, Heinrich Boll, post-war stgitransformation
of a woman, fascist terror.

Zum theoretischen Konzept des Weiblichen

Die Sensualitat, die als zentrales Thema bei dsclBdeibung, Bewertung und
Umwandlung des Frauenbilds diskutiert wird, gelrinn wissenschaftlichen und
literarischen Forschungsbereich auch bei Heinriciti. BDer weibliche Diskurs
bezweckt die Verbindung biologischgenetischer EchiMing der Menschheit mit
philosophischen Ausatzen des Pessimismus und de&diskius, deren Linie
Schopenhauer und Nietzsche angefangen haben. Blakesophie wird in der
Literatur des 19. Jahrhunderts am besten aus xeelten Sicht reflektiert:

Fungiert es einerseits als energetisches Zentrundifli <Gesundung> einer
dem Natirlichen entfremdeten Kulturmenschheit, tetit s sich andererseits als
destruktive Kraft dar, deren Domestizierung zum wléieen der Gattung
notwendig erscheiht

Die Frauen, die als ,energische Naturen“ bezeiciwegtien, sind die, die Uber
die traditionelle Rolle des Weiblichen hinausgeHessind solche, die keine Wahl
hatten und ihre Handlungsspielraum erweitern missté&us diesem
Zusammenhang entsteht die Unsicherheit der modéfraeren- und Mannerrollen,
weil sie im Alltagsleben, als auch bei dem Thema 8ensualitat tGber ,das
Frauenterritorium® hinausgehen. (Dieser Aspeknder Sexualwissenschaft als
Hauptmittel, aber auch in der modernen Literatwdves zum Werkzeug, das der
Entdeckung neuer Beziehungen aufgrund der Beohaghder Verhaltensweise
der Frauenfiguren und ihrem Begehren nitzlich igli¢ Sensualitdt ist das
Forschungsobjekt der Psychologie, Soziologie und lderatur. Seit dem 19.
Jahrhundert verstarkte sich der Widerstand gegenEgletismus in der Literatur.
Das spiegelte sich in konservativen Ansichten déiker wider. Die Sensualitat in
der Gegenwart bildet neue Normen, die aber keinkissige Einheit darstellén.

An der Vielseitigkeit der Sensualitat wird gezeidass diese Neue Disziplin
sich mit anderen verbindet.

Das Frauenbild wird in der Kunst und in der Litaram Zusammenhang mit
oft erotischen gegenwaértigen Varianten dargestellisportlichen, schlanken Ideal

! pankau, JohanneSexualitat und Modernitat: Studien zum deutscheani2r des Fin de
Siecle S. 32.
2 Ebenda S. 31 - 40.
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des Weichlichen wird der Erotismus nicht bertckisgth Kleidung ist ein
relevantes Merkmal der Personlichkeit. Gleichzenwyd die Kleidung zum
Werkzeug der weiblichen Koketterie. Die Mode kampolare Aufgaben erflllen:
sie hebt den erotischen Charme hervor, aber agothgkitig zeigt nicht die ganze
Korperlichkeit. Die Sachen die Frauen anhaben, nflessen die maéannliche
Beurteilung. GemaR der kritischen Stimmen wird déeidung auch als
Vervollstandigung der Schonheit der Frau angeseNach Georg Simmel stellt
Frauenkleidung einen Weg in die soziale Schicht umividuellen
Frauencharakter dar.

Wenn Frauen sich fir Mode interessieren, ist dasAeisdruck natirlicher
Instinkte. Dadurch zeigten sie die Fahigkeit, sleh Umwelt anpassen zu kénrien.

Simmel &ufert sich auch Uber Koketterie. Sie wigl @ane Art Beziehung
zwischen der Frau und dem Mann angesehen. DiesatiSit bewirkt Irritation
und Unsicherheit.

Dadurch wird ein Personlichkeitsbild entworfen, dagh durch einen
paradigmatischen Charakter auszeichnet. Vieldeutigauen wirken dabei
gleichzeitig faszinierend und bedrohlich. Diese idmarheit spiegelt sich im Bild
der Femme Fatale in Literatur wider. Es stellt dgitd der gefahrlichen,
morderischen Frauen dar. Die Rolle der Manneresein

Prozess ist die Reaktion, die der Frau das Gef@éhlGdwissheit gibt, wenn er
mit schablonenhaften Verhaltensweise antwdrtet.

Der seit der Romantik die mannliche Phantasie — Gedankenproduktion
beherrschende polare Gegensatz zwischen der Annatmmeim Weiblichen
zentrierten Uberméchtig destruktiven Potentialend uginer Steigung zum
erlésenden Prinzip fur die vom Verfall bedrohtenuét wird aufgeldst, indem
Weiblichkeit mit unverstellter Natur gleichgesetztd®.

Die Frau wird auch als Teil des Mannes gesehepy d&ch der Fragmentierung
erliegt. Die weibliche Figur wird als Funktion veasden, die eine Uberbriickung
herstellt.

Sie gibt ihnen das Gefuhl der Unsicherheit. Die Miehkeit ist durch die
Mannlichkeit  unterdriickt. Das Frauenbild wird mert aus der
Mannerperspektive erachtet. Der franzdsische Femums fragt nach der Struktur
der Geschlechter, nicht im biologischen, sondermarphologischen Sinne. Das
Subjekt und seine Selbstverwirklichung weckt Zweifdach Beauvoir ist der
Mann das Subjekt und die Frau ist etwas “Anderdd&r Andere ist die

% Pankau, Johannes: Sexualitat und Moderr@itdien zum deutschen Drama des Fin de
Siecle S. 46 - 47.

* Ebenda, S. 51.

® Ebenda, S. 59.
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grundlegende Kategorie, auf der sich das Denkdntsidas Subjekt kann dadurch
ausgedriickt sein, aber nur wenn es im Zustand el@b&htung ist.

Leni Pfeiffer als Resultat des Bild-Effekts

Die Hauptfigur dieses Romans von Heinrich Boll ligini Pfeiffer, geborene
Gruyten. Es war eine Person, die die meist merdwhi Eigenschaften aus dem
ganzen Panorama von Bolls Figuren verkorperte.daigestellte Welt in diesem
Buch kann man, wie der Titel suggeriert, als eimug@penbild“ sehen. Alle im
Text dargestellten Figuren, ihre Lebensumstande Rewlehungen, bilden einen
Rahmen und im Zentrum steht Leni als ,Dame*.

Die Erzahlung wird aus der Perspektive des Veefasgeschildert. Er sucht
alle Personen aus Lenis Umgebung auf und befragtiuber Leni, um das
komplette Bild der Hauptfigur im Augen des Lesets kreieren. Er versucht,
kleine Details aus ihren, alltaglichen und erot&stheben aufzufinden. Das spielt
eine sehr grol3e Rolle in der Beschreibung ihrespkiararten aber interessanten
Charakters. Er wollte zeigen, wie menschlich umtkzigartig die Dame ist. Boll
wollte das Phanomen des Bild-Effekts und die Veefmdg von Lenis Leben
zeigen. Es ist leichter, die Dame zu verstehen,nwean lber Lenis soziale
Umgebung erfahrt, als dGber Leni als Individuum sellben Schwerpunkt des
Buches bildet die Beobachtung ihrer Verhaltenswée Kleinigkeiten, die Lenis
Leben ausmachen, sollen den Leser von Kriegsessgm und von der Situation
in Deutschland ablenken. Lenis Figur ist zentraldén historischen Kontext.

Am Ende des Romans kommt es zum Treffen zwischeni ued dem
Verfasser. Die meisten Informationen werden duremri€rungen, Gesprache,
Interviews und Beschreibungen der Personen, dignram Leben teilgenommen
haben, Leni kannten sie und Leni unterstitzt hableermittelt.

Im bunten und vielfaltigen Meinungsspektrum alésdir Figuren Uber Leni
Pfeiffer wird ihre Biographie von dem als Verfasgetarnten Autor glaubwirdig
vermittelt und erscheint die Wahrhaftigkeit ihresing selbstverstéandlichen und
schutzlosen Menschlichkeit Uberzeugend. Diese lietér Menschlichkeit, das
Agens der Literatur Heinrich Bolls, wird aber nightmar thematisch, sondern als
Leni Pfeiffers bestandiges Widerstehen erlebt urfdheen — als Wiederstand
gegen ihre eigene Entmindigung, in der sich dieeligang der Besonderen
zugunsten der Norm abbildet, also solidarisches delan der Gruppe von
Aul3enseitern um sie herum gegen die normiertenriechten, gegen eine stupide
Administration, gegen eine habgierige und spieRéinie Verwandtschalft

Nicht nur das Portrat von Leni steht im ZentrumllBiigt auch ihr ganzes
Leben und alle anderen Lebenssituationen der Bédanfreunde und Kollegen,
die fur sie gut waren und die ihr einen Schaderefiigy haben. Der Verfasser teil

® Bust, Leiba: Weiblichkeit lebelie Hinwendung zum Feminine®. 13 - 18.
" Heinz, Ludwig ArnoldVon Unvollendeten, Literarische Portras. 131.
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auch seine eigenen Gedanken Uber die Situationgn ci@ im Romantext

dargestellt werden. Er driickt seine Behauptunges) siach so zu verhallten und
stellt eine detaillierte Analyse der Vergangenldgit. Man fuhlt eine allgemeine
Atmosphéare des Wissensdrangs. Abgesehen von enklichen Darstellung der
Person, sagt der Verfasser, dass er Leni mag wat sich in sie verlieben konnte.
»,ES war schon gut, dass K. dabei war, sonst waferdticht auf Mehmet nicht
ausgeschlosseh”

Man kann auch in der Lebensgeschichte von LeniffBfeinre Veranderung
sehen.

Das Bild wird immer deutlicher und breiter, wirdrimer wieder scharfer. Das
Hauptthema des Buches ist das menschliche Gesliabtleni zeigt. Es steht im
Kontrast zur unmenschlichen Technokratie, zum Termmr kapitalistischen,
faschistischen und klerikalen Begrenzung, die nicht Vordergrund stehen,
sondern zum Hintergrund der Situationen werdenhiBgerlasst auch Spuren im
Lenis Leben. Ihre Handlungsart ist instinktiv. Senkt nicht viel nach, bevor sie
etwas tut. Der Verfasser konzentriert sich auf ilfm@otionen. Er fragt die
Bekannten von Leni, wen sie eigentlich geliebt tzdnk seinem Wissensdrang
erfahrt er Uber Borys Koltowski, dem russischerefsgefangenen - Lenis grof3e
Liebe.

Boll entwickelt seine Idee des Humanen anhand deydsgeschichte zwischen
Leni und dem Kriegsgefangenen Boris weiter. Hievarwirklicht sich Bolls
Liebesideal. Vor Boris gab es in Lenis Leben genaei andere Manner. lhre erste
Liebe ist ihr Cousin Erhard, der fir sie jedoch wie Bruder ist. Vergleichbar ist
diese Form der Liebe mit der, die es zwischen Aesitend Olina aus dem Werk
,Der Zug war piinktlich* gab

Der zweite Mann in ihrem Leben, Alois Pfeiffer, taét sie, stirbt jedoch
bereits drei Tage nach der Hochzeit im Krieg. Dibsé&den Liebesgeschichten
erinnern an die Liebesgeschichten der friihen WBills. Die Beziehung zu Alois
erinnert an die Beziehung zwischen Grete Gluck ibneim Mann aus dem Werk
.Kreuz ohne Liebe", der auch kurz nach der Hochizeitlen ersten Kriegstagen
fallt. In beiden Fallen basiert die Ehe nicht axdfRer Lieb&’.

Ein wichtiger Aspekt des Buches, nach dem der Awtacht, ist sexuelle
Neigung, die Leni hat und die ganz untypisch isbll BiuRert sich zu diesem
Thema:

Und was mich auch daran gereizt hat, die Vorstgllder Umwelt von der
Verwerflichkeit des Lebenswandels einer Frau, dadltevich auch ironisieren,
denn im Grunde hat diese Frau, soweit ich michner@, nur einen Mann und

8 Boll Heinrich: Gruppenbild mit DameS. 432.
° Béll, Heinrich:Der Zug war piinktlichS. 80.
19 Bll, Heinrich:Kreuz ohne LiebeS. 56 - 59.
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einen Liebhaber gehabt bisher, aber sie erschentUdnwelt als eine &ulRerst
verworfene Frau. Sie wird sogar der Prostitutiordéehtigt™.

Leni ist immer bereit, Hilfe zu leisten, weil dasirf sie etwas
Selbstverstandliches ist. Ein Beispiel dafur siefan, wenn Leni Borys Kaffee
gibt. Bei ihr zu Hause bekommt jede

Person Kaffee. Sie bemerkte, dass er keinen K#kbsézt. Sie hat ihm einen
eingegossen.

Sie hat in dieser Situation den politischen Hintengl nicht begriffen, da er ein
russischer Kriegsgefangener war. Der Zwischenfailjtz anderen Deutschen in
Pelzners Kranzbinderei, dass Borys auch ein Meistclhenis menschliches und
fur sie offensichtliches Verhalten erinnert die Aneh daran. Dieser Mann wird
auch Lenis grof3e Liebe, was vor allem wegen sditexkunft und derzeitiger
Kriegssituation in Deutschland sehr riskant undigdich fur beide war. Bei der
Gefangennahme durch die Besatzungstruppen verwadiocis todlich. Leni wird
danach noch leiser und verschlossen. Nachdem Rymtgiet wurde, blieben ihr
nur wenige Freunde und ihr Son Lev. Er schatztadeiorbilder und Regel nicht
ein. Sein Verhalten wird von anderen Menschen mghstanden. Das stort ihn
nicht, weil er auf ein Herz hort und sich der Mérethilfe hingibt.

Wenn jemand versucht, Leni zu unterstitzen, mactas mehr aus Egoismus.
Menschliches Handeln zeigen nur Personen, dietsatbRande der Gesellschaft
sind und die, die selbst Not erleiden. Leni vétlisich noch einmal in einem
tirkischen Gastgeber, was jedoch von niemadem &&rewird. Leni ist immer
die Person, die etwas von sich gibt und sie ervaitdts von Anderen. Sie zeigt
eine starre Haltung dem Leben entgegen. Das ist Matkmal, das sie
kennzeichnet und es macht sie noch mehr einzigartig

Unangepasste Menschen, die sich entweder den totistand erleichterten,
ja verlockend gemachten Anpassungszwangen dies#ll&shaft entziehen oder
aber so arm sind, dass diese Gesellschaft keinehaiesie legt: diese Menschen
findet Boll vor allem unter den sozial VerfemtenedRtlosen, auch wieder in
diesem Romdn.

Boll stellt Leni als eine Art Heilige Figur dar. ®iSelbstlosigkeit und
Einzigartigkeit von Leni, stellt sie als die ,Madwndes 20. Jahrhundertsdar. Er
hat eine neue Ikonografie aufgebaut, in der Lewi bev zu utopischen Personen
werden. Sie testen die Grenzen unserer Gesellsehdfbilden eine Kontrkultur,
die wahrscheinlich die einzige Mdglichkeit war, dis Menschen sich nicht dem
Faschismus und der Teilnahmslosigkeit hingebensémoderne Welt stellt eine

1 Conard, RobertInderstanding Heinrich BallS. 96.

12 Blum, Judith: Heinrich Bolls Figuren Kéate, Marie und Leni - Vesterinnen eines
konservativen Frauenbilds3. 14.

13 Conard, Robertinderstanding Heinrich BallS. 97.
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reduzierte Humanisierung des menschlichen WesenFdarLeni war das Gliick
die Prioritat. Bo6ll wollte seine Leser darauf aufksmm machen, den
allgegenwartigen Druck den wirtschaftlichen Gewmnerlangen. Leni und Lev
werden in einer profillosen und klassenlosen Gesedift gezeigt. Boll hat, in
einem Interview mit Manfred Durzak, Leni mit Made@nwerglichen. Er stellt Leni
als einen heiligen Schitzer seiner utopischer Qrgmiar.

Auch Levs Leben erinnert an die Figur von Jesuss@ls. Genauso wie bei der
Figur von Jesus Christus wird die Jugendzeit vom &efRer Acht gelassen. Es
erinnert an die frlhen Lebensjahre von Jesus. tnBidgel weil3t man nicht viel
Uber seine Jugendperiode. Wenn Lenis Sohn gebdrdnwergleicht Pelzer Leni,
Lev und Borys mit heiligen Familie. Sein Argumeraifiidt war, dass sie sich auf
dem Friedhof in 1945 versteckten, wie die heiligenfiie im Stall von Bethlehem.
So wie Joseph spielt hier Boris keine grof3e Rdlieist nur ein Begleiter und
eigentlich im Vergleich zum anderen, wei3 man nistitviel Gber sein Leben,
obwohl er doch die wahre Liebe von Leni War

Auch bei der Geburtssituation sieht man eine dig&lAnalogie und darin
kann man Leni durch ihre Reinheit identifizieren.

Leni zeigt eine Neigung zum mystischen und sensoelferhalten und zu
keiner rationalen und intellektuellen Meinung. Dasursacht ihre Lautlosigkeit.
Es erinnert wieder an die nicht Gberschwanglicheshglten von Maria in dem
Moment der Verkindigung.. Der Verfasser gibt zu,edd_eni fur naiv halt. Er
meint, dass Leni eine unschuldige Person ist, nichégaler Weise, sondern in
moralischen und metaphysischen. Der Verfasser ebtsu

Lenis Charakter zu definieren, durch das Wort ,Unsd”. Wenn er das Wort
in der Enzyklopadie sucht, findet er keine Antwént.nimmt an, das die Welt Leni
nicht verstehen kann, weil es daftr keine Erklargitg. Dieser Vergleich von
Leni und Boris mit der Heiligen Familie wird im Buzwei mal prasentiert. Im
Gruppenbild sagt Pelzner und Lotte Hoyser, das uedi Borys wie Maryja und
Joseph ausehen. Daraus kann man zu dem Schlussekordas Lev das Jesus
Kind sein sollte. Lev ist, so wie Jesus, mit nigdri gesellschaftlichen Gruppe
verbunden und wird zum Propheten der Erlésung s#ékularer Bibel der
Leistungsverweigerurgy

Die alte lkonografie muss durch die neue ersetdi@rer So werden Leni, die
von der Gesellschaft als ein leichtlebiges Maddmegesehen wird und Lev, der im
Geféangnis sitzt und als Mensch fur seine Arbeikmiditiert wird, das Vorbild der
idealen neuen Ordnung der Gesellschaft. Diese wekdionelle Idee von Bdll ist
ganz riskarif.

4 Conard, RobertInderstanding Heinrich BallS. 50.
'° Ebenda, S. 57.
16 Conard, Robertinderstanding Heinrich BallS. 97 - 100.
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Trotzdem soll Leni nicht ganz als der durch Libitleterminierte Vorsitzender
der neunen Gesselschaftsreorganization angesehemenve Sie soll als
Zusammenpassen des

Korpers und der Seele, uniberwindlich ausgewogeviedell des ersten
Stadiums des Friedens wahrgenommen werden. Ist \é@nkinder des
harmonisches Ideals, eine notwendige Revolutiousfig der patriarchalen Welt.
Die Gegenuberstellung in Lenis Personlichkeit deidén Eigenschaften: der
Unschuld und Stndhaftigkeit (in Augen der Geselfchst sie ein leichtes
Madchen) schliefl3t sich nicht aus.

Boll wollte zeigen, dass diese beiden Merkmale niadneinander getrennt
sind. Sie kommen in verschiedenen Kombinationenuvat es ist die Aufgabe der
Literatur, sie zu zeigen. Die Kontrkultur in dene8@ahren ist die Antwort auf die
Uberrationalisierte Gegenwart, wodurch sich eirgionale Tendenz gebildet hat.
Sie schlieRen sich nicht aus, aber werden zur gdomiparen Einigkeit”. Man bringt
uns bei nur ein einen konkreten Denkweise zu steakatweder links oder rechts
zu gehen, aber das ist gefahrlich, weil es auchnredritten Weg gibt (Bdll zeigt
das im ,Gruppenbild mit Dame”) und das ist, dagafionale” und ,Rationale”
denken gleichzeitidy’.

Noch ein anderes Merkmal der Hauptfigur ist seharakteristisch und
erstaunend. Heinrich Boll hat in seinen Text eifmhtnverwirrte, hemmungslosem
und ganz oft benutzte Anspielung an Exkrementegiiegd. Es weckt eine
Besorgnis im Leser. Das meist Schockierende an lstrihr Interesse an dem
Prozess der Ausscheidung. Fiur Manfred Durzak ist@edanke unvorstellbar,
dass Lenis Interesse an Fakalien und die Liebéldlderlins Gedichte verbunden
wird. Leni verbindet den Prozess der Ausscheiduraptnmit irgendwelchen
vulgéren sensuellen Leidenschaften oder Géhuss

In spéateren Kapiteln wird gezeigt, dass Leni diesgaheidung fir einen
natirlichen Teil des menschlichen Lebens halt. limteresse ist rein
wissenschatftlich, aber auch ein bisschen metapitys&ie sucht auch nicht nach
Gelegenheiten, um skatalogische Begriffe zu benut®tzdem weist sie auch
nicht, auch neurotische Aversion dem Dreck und kétka&ntgegen. Boll schreibt
dieses Merkmal meisten Deutschen zu. Diese nétérliankomplizierte Stellung
den Fakalien entgegen ermdglicht Leni frei von Rutmnd Schuldgefuhlen zu sein.
In dem Moment, wo sie alle Teile und Funktionen desschlichen Organismus
akzeptiert, erkennt sie alle Menschen als gleicturash sieht keinen Unterschied
zwischen z.B. Juden und Nichtjuden. So im Kontakt Nazis fuhlt sie keine
Angst von Verunreinigung durch ihren dreckigen G@hkger. Leni, die Holderlin
sehr mag, hat von ihm konsequenten Humanismus ngelér Interesse an

Ebenda, S. 13 - 14,

'8 Rollfinke, Dieter/ Rollfinke, Jacqueline: The Calf Human Nature: The Role of
Scatology in Modern German Literature. Massechsiséthiversity of Massachusetts
Press 1986, S. 130.
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Fékalien begann in der Vorschulzeit. Der Verfasgeifit es von Marie van Doorn,
das Zimmerméadchen in Lenis Eltern Haus ist. Die Bamar fasziniert mit dem
Prozess der Ausscheidung und fragte alle im Hatishda Es kommt vor, als ob
das fur sie vorgeschrieben war, dass sie sich eritgdschlossenen Gesellschaft
messen musste. Maria und Lenis Mutter wollten ihese&l Fragen nicht
beantworten. Auch wenn Maria Leni sehr gern hatia; ihr bewusst, dass die
Gesellschaft solche Gesprache Uber die Funktion @eganismus nicht flr
anstandig halt. Die Antworten auf ihre Fragen Krisg erst im Internat. Eine
katholische None Rahel machte ihr alles bewusst. Nlbne wird auch zu ihrem
Mentor, und spater auch zu einer Freundin. Alsktéeg ausbrach, wurde Rahel
unter Verschluss gehalten. Nonen wollten sie stdiitSie war sie eine Judin, die
sich hinter Klostermauern versteckte. Das alledhetfder Verfasser von Alfred
Scheukens, der ein Gartner in dem Klosterar

Es hat alle schockiert, wie Leni mit der Erstkomipanvorgegangen ist. lhr
Instrukteur, Erich Brings, hat sie als nicht reiengg fir das Sakrament
beschrieben. Sie nahm das Sakrament erst 2 Jaiter sin. Ahnlich im Internat
war es mit sexueller Aufklarung. lhr Katechet Hdorn benutze bei der Erklarung
des Prozesses nur und ausschlielich Symbolik umdcls kein Wort tber
biologische Aspekte des Geschlechtsverkehrs. Erdaat mit Erdbeeren und
Schlagsahne verglichen. Fur Leni war diese ArtErktarung, noch mehr obszon,
denn eine ehrliche Antwort auf die Frage ,Was iss@lechtsverkehr?”. Dadurch
wurde Leni zum ersten Mal in ihrem Leben rot im iGleis

Auch wenn Schwester Rahel dann spater die Madchet diologisch
aufklarte, was Geschlechtsverkehr ist, war in itiehire nichts zlgelloses. Sie hat
es sachlich und biologisch erklart. Die None ha& sum sinnlichen Glauben
erzogen und das war das wahre Gladében

Rahel erwischt Margaret bei dem Nachtausflug aus tigernat. Sie erfahrt,
dass sie mit lokalen Jungen schlaft. Sie weint ewthgt Margaret, ihr das zu
versprechen, dass sie Leni nie im Leben mit sicissehleichen lasst. Sie glaubt
daran, dass Leni eine besondere Person ist. Dagchatiurch Untersuchung von
Lenis Gesundheit erwiesen. Rahel sieht in Leni eMachfolgerin ihrer
Forschung'.

Das Frauenbild, die Boll kreiert hat, auf der Jagdh der Reinheit, konnte bis
zum Fanatismus reichen. Es konnte geféhrliche ®n@dhaltnisse entwickeln.
Leni war eine Person, die sich als viel menschtialned edler erweist, als die

% Rollfinke, Dieter/ Rollfinke, Jacqueline: The Calf Human Nature: The Role of
Scatology in Modern German Literature. Massechsiséthiversity of Massachusetts
Press 1986, S. 138Ebenda, S. 141 - 142.

% Heinz, Ludwig ArnoldVon Unvollendeten, Literarische Portras. 131.

! Rollfinke, Dieter/ Rollfinke, Jacqueline: The Calf Human Nature: The Role of
Scatology in Modern German Literature. Massechsiséthiversity of Massachusetts
Press 1986, S. 144 - 145.
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meisten Menschen, die sie beleidigten. Rahel werd &ind mehr wert als z.B. die
None, die das Kloster fihrt. Ein weiteres nichtéglliches Verhalten von Leni war
ihre Hausdekoration. Bilder, die ihre Wande schrtéickwaren Fotos mit genau
beschriebenen Koérperteilen. Solche scharmlose wndare Affirmation war
selbstverstandlich schlecht empfangen von raffierggesellschaft.

Ein weiteres Bild ihrer Hemmungslosigkeit ist digu&tion, die auf 40er Jahre
zuruckgreift.

In Margarets Apartment hat sich das Klo verstdpénis Bruder Heinrich und
ihr Cousin Erhard Schweigert haben paar mal vetseshrei zu machen. Leni hat
einfach ihre Hand dort reingesteckt und nahm defelAder das Klo verstopft hat,
raus. Danach hat sie es in den Milleimer geworfgas die anderen Gaste
wunderte und zugleich ekelte. Nach dem Geschehesichéhre Hande gewaschen
und hat Uber die Manner einen Witz gemacht. Lettéahlte auch diese Geschichte
mit dem Zweck, dem Verfasser klar zu machen, das hach seinem Cousin so
wie sie nach dem Apfel gegriffen hat — mutig unanhaingslos. Die Affare hat
nur 3 Tage gedauétt

Die Hoyser und die ganze Gesellschaft haben Leaibalten flir unakzeptabel
gehalten. Sie hat ihren Job aufgegeben, Auslanitieen\Wohnung gemietet und
einen tirkischen Mudllmann, Mehmet zu ihrem Leberisiga gemacht. Sie war
stolz auf ihren Sohn Lev und er hat auch in ddségungsfirma gearbeitet. Das
Komische daran ist, dass der schlimmste Vorwunf, sie ihr machten, war ihre
Gleichgiiltigkeit den materialen Gitern entgegerlfstisches, materiales Denken
der Hoyser ihren engen Buros, war nach der MeinuamgB6ll ein Beweis dafir,
dass umso mehr wir unseres Leben kontrollierentodsshlimmer verschmutzen
wir es. Es ist wie eine schone Maske fir innereacky sowie in Oscar Wild's
Dorian Greys Portrat

Der Verfasser stellt ein Paradox dar. Er meint, wetr auf unseren Instinkt
horen, werden wir mehr zivilisiert. Andere Menschdre blind die Diktatur der
moralischen und konventionellen Gesellschaft folgeerhalten sich mehr wie
Tiere. Leni Pfeiffer, Bélls Marchenprinzessin, atkiiden angeborenen Wert von
Wirde und der Allgemeinheit.

In erster Linie kann man auch tber Leni AuReresitmi@rgessen. Es ist ein
grolRes Thema dieses Buches. Auf der ersten Seitesie schon im Alter von 48
Jahren vorgestellt. Sie hat 68,8 kg gewiegt. Lemiiteh Augen, die zwischen
dunkelblau und schwarz waren. Ihre Haare warermteiergrauend, buschig und
blond. Ihre Frisur hat wie ein Helm ausgesehen.

Lenis Haarschnitt halt man flr unmodisch, aberSftibuld dafir tragt ein alter
Spiegel, der in ihrer Wohnung steht. Er zerrsptedab Aussehen so, dass man

22 Boll Heinrich, Gruppenbild mit DameS. 86.
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besser aussieht. Sie hatte Beine, die weder Seéiafioch Krampfader zeigten.
Leni konnte sich einen Minirock anziehen und dasdeuwicht schlecht aussehen.
Frau Pfeiffer mag aber anspruchslose Kleidungjhien Korper nicht sehr zeigen
und zieht sich immer noch so wie vor 1942. Sie baygt Jacken oder Blusen. So
sieht Leni aus in dem Moment, wo der Leser sie kararnt’.

Noch ein wichtiger Teil im Lenis Leben und Charaktést die Metaphysik.
Leni kennt genau zwei Gebete: das Vaterunser uretMaria, die sie oft still
spricht und einige Elemente des Rosenkranzes. Wwarde von Rahel biologisch
erzogen. Ein Beispiel dafir ist, dass Leni in ihRationalitdt nicht verstehen
konnte, die Bedeutung der Annahme von Leib ChriSte hat sich auf eine
sinnenfrohe Erfahrung gerichtet, in sensorischemm.9ie Enttauschung hat dazu
gefuihrt, dass sie es fast ausgespuckt hat. DidsatiBn weist auf ein anderes
Aspekt Lenis Charakters hin, d.h. ihre au3ergewéhalSinnlichkeit.

Am Ende des Romans wird zur Hilfe das Helft-Lenierkitee ins Leben
gerufen, welches ihre Freunde und Nachbarn gegtimadeen. Sie wollten Lenis
Zwangsraumung verhindern. Endlich ist das geheiwohlis Wesen der Leni
Pfeiffer zu begreifen. Darum mag sich der Verfasgmh so sehr bemuhen, die
Dokumente zum Sprechen zu bringen und die Fakteheslich zu ordnen. Das
Unfassbare an Person ist, dass die Figur sich iifserUmwelt auswirkt.

Eines von Lenis Betriebsgeheimnissen besteht vdamgnan darin, dass sie die
Kataster des Realen schlicht und einfach ignorieus Grinden, die wir nicht
kennen, schenkt Leni den Imperativen des Realid@usGehdr. Ihr Leben findet
irgendwie aufRerhalb der riesigen Zweck-Mittel-Masehder Welt statt. Tief in ihr
findet eine eigensinnige Evidenz statt. Mehr karanrbeim besten Willen nicht
uber die Grinde ihrer Handlungen sagen. Und sairrgich vielleicht ihr Hang
zum Unwahrscheinlichen und auch Sorglé3en

Schlussbemerkungen

Die Frauen von BOoll, die Figuren, die er darstditipen immer interessanten
Charakter. Im Vergleich zu frlheren Werken von Bdlient man, dass die
Entwicklung in eine bestimmte Richtung geht. Dudah drei Frauenfiguren: Leni,
die Nonne Rahel und Margret, entwickelt Béll selvpie des Weiblichen im
Sinne seiner ,Frankfurter Vorlesungen* fort. DiesgBrauengruppenbild”
verkdrpert seine Trinitat des Weiblichen.

Boll beschreibt woméglich typische M&nnerphantasidie von einer ewig
schonen und jugendlich bleibenden Frau handelrsckreibt dem Aussehen von
Frauen gewisse Wichtigkeit zu, sowohl er moglichese etwas anderes erreichen
will, er halt das fur einen Irrsinn - die erotisah@ualitdten von Frauen altersmaRig
zu begrenzen.

24 Boll Heinrich: Gruppenbild mit DameS. 7.
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Boll schrieb, dass Leni schon als junge Frau haufig auf ihr AuBeres
reduziert wird. Als sie mit sechzehn Jahren begrinivater gearbeitet hat, der ihre
Wirkung auf Manner bemerkt hat, wurde sie zu gefsiattien Besprechungen
hingezogen.

Leni existiert nur als ein Bildteil. Ohne ihre Bekaen und Feinde, wurde sie
niemand kennen und niemand wurde bemerken wieedpsis ist.?®

Daruber hinaus zeigt Boll die Verurteilung einenschuldigen* Frau durch
ihre Umwelt auf. Lenis Lebenswandel wirkt provoeied.

Die Umwelt wird mehr fur sie zum Bildrahmen. Ised¥ervollstandigung die
sie zum Leben braucht. Am Romanende helfen allei ranTausch fur ihre
Selbstlosigkeit.
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