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AESTHETIC DISTANCE IN WILLIAM GOLDMAN’S NOVEL
THE PRINCESS BRIDE

Introduction

The proposed paper deals with the concept of aestdestance and its
representation in contemporary art and literatlifee term is relatively new in
literary theory, and therefore it requires to betflooked at from the perspective of
its opposite, i.e. aesthetic illusion, which hasrbenore frequently discussed.
Aesthetic illusion refers to a particular pleasleafeeling of being imaginatively
and emotionally involved in a represented worldethier it is a literary world or
any other artistic world. Logically, aesthetic diste stands for a state of being
constantly and in various ways reminded of the thett there is a difference
between reality and fiction, and that the literaugrk (or any other work of art) the
readers try to penetrate into is a pure fictioat this not real at all.

In the paper, | briefly introduce the basic knovgedf aesthetic illusion and
then focus on the concept of aesthetic distangocealy at the example of John
Barth’s short storyost in the Funhousgl968). The main part of the paper deals
with William Goldman’s novelThe Princess Bridg¢1973), in which the author
employs several distancing tools, via which hek&ithe minds of the readers who
are trying to get engaged in the story. My aimasahalyse various techniques,
either on a larger or on a smaller scale, whichatltbor uses to create the effect of
aesthetic distance, thanks to which he masterfuliaks aesthetic illusion. From
the perspective of a reader, | look at the passageésh are affected by these
distancing tools and try to explain how readers hmifgel about the author’s
strategy of making them continuously aware of tbgtibus character of the story.

What is aesthetic illusion?

Have you ever experienced a moment of being mgnsadd imaginatively
drawn into the world created by a work of literattinat you were reading? Do you
remember the images occurring in your mind whildof@ing the journey of the
characters or you trying to do your best while mivyour internal directions to the
characters about what they should or should nat dwat particular situation? And
what about seeing a painting or a photograph opectacular countryside, or
listening to Vivaldi’'sThe Four Seasorand feeling the warmth in your heart, the
peacefulness of your soul and your imagination toiog? If your answers to these
questions is positive, you may have experiencedesthetic illusion, or a moment
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of a pleasurable feeling which happens when younangersed in the work of art
that you are in a close contact with for a cerfariod of time.

Werner Wolf (2013:6) characterises aesthetic iflasasa response to an
artefact which results in a certain state of miiithe artefacts that are responsible
for the creation of an illusion vary to a greatesit They can be films, literary
texts, musical compositions, songs, paintings, pgatgs, photographs or even
architecture. When we perceive these artefacta fartain period of time, we may
feel indifferent toward them, or we may feel emoétly moved by them. The fact
whether we care or do not care about what we s, touch or feel depends
heavily on the artefact’s ability to guide our inmagion to create mental
representations of what the artefact wants to evark@ — what is even more
important — it also depends on our personal expee beliefs and characteristics.
It is believed that the more life experiences weehahe better we can emotionally
relate to what the artefacts represent. When afigwur imagination to create the
Images activated by the representations, we may, siy, smile, laugh, become
relaxed, calm, comfortable or even nervous, sttessexious and tense. This being
said, it should be acknowledged that the momenibadfig emotionally moved,
either positively or negatively, is one of the miosportant features of illusion.

Aesthetic illusion has been around for a considgriimg time, though it has
never been as interesting for literary scientistsdaring these days, when it is
studied in connection to its opposite, aesthestadice. However, it is believed that
aesthetic illusion was first defined by Aristotiehis still highly acclaime@oetics
(1902:23), in which he defines tragedy as

an imitation of an action that is serious, completsnd of a certain
magnitude; in language embellished with each kihértistic ornament,
the several kinds being found in separate parthefplay; in the form of
action, not of narrative; through pity and fear exffing the proper
purgation of these emotions.

This purgation of emotions (or catharsis) can therexplained as a relief of
emotions by spectators who are watching a tragethygbperformed on the stage.
Aristotle’s argument is that, since we are madedbthe emotions of pity and fear
for the characters, then we openly release thedads in the auditorium. This
would not be achieved if the play performed on #tage did not allow the
spectators to get emotionally, psychologically erehtally immersed in it. In other
words, the spectators need to experience a monemsthetic illusion in order to
get emotionally attached to the characters and ecpently express feelings
corresponding with the characters” feelings.

Apart from its immersive feature (as defined bystatle), aesthetic illusion
serves as a tool for short-term distraction frora thal world surrounding the
person who experiences it. According to Mellman@1@®72), this feature links
aesthetic illusion to the act of playing, since lelplaying, people (and animals
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alike) forget about the world around them and esdirtheir attention and
imagination to things which seem more pleasurabtee engaging and sometimes
even more serious than the real ones. The plaiéation, Mellman believes, is to
develop and maintain motor skills, but also tordist the playing individuals from
the reality surrounding them. And there lies tim& Ibetween playing and aesthetic
illusion — they both end up in involvement in a@adary world. Mellmann’s view
on the qualitative connection between the actslafipg and immersion is very
similar to, and probably based on, Freud's claksitaly Creative Writers and
Daydreaming(1992), in which Freud compares the way creatixigevg build their
fictional worlds to the way children engage in @ajde claims that both groups
have at least one thing in common: they pay thdireattention to the creation of
their worlds while letting the real world pass oumtside their minds. In Freud’s
own words,it would be wrong to think he [i.e. the child] doest take that world
seriously; on the contrary, he takes his play vegyiously and he expends large
amounts of emotion on it. The opposite of playoiswhat is serious but what is
real (Freud 1992:36).

What is aesthetic distance?

Aesthetic distance is generally understood as fipesite of aesthetic illusion,
i.e. a state of being constantly and in varioussvaminded of the fact that there is
a difference between reality and fiction, and ttet literary work (or any other
work of art) the readers are trying to penetrate is a pure fiction; that it is not
real at all. In order to do so, an author of ddistorks deliberately uses such
techniques and tools, which more or less hinder rdeipient in experiencing
a pleasurable mental state of aesthetic illusioenegally speaking, authors and
creators of the works of art, be it a literary textpainting, a film or a sculpture,
want their recipients to get involved in the worltiey create and therefore they
use various techniques that can possibly make dbipients identified with the
worlds they portray. In literature, for instancayimg the readers lost in the book is
usually considered a successful storytelling. Havevhere are also authors —
especially the postmodern ones — who deliberatedglbthe illusion and increase
the distance between the readers and the construsbelds, for the sake of
focusing the readers” attention on other aspedtsedfstories.

One of the most popular ways of breaking the itlosis reminding the
recipients that the story they are reading is aat.This can be done, for example,
by commenting on the fictitiousness of the charaote events, or by commenting
on the process of writing the book as such. Thaniggie known as metafiction,
which presents the work of art as a pure artethetys a thick borderline between
fact and fiction by constantly making the readessu@ of the book being a work
of fiction. John Barth’s short stotyost in the Funhousevhich was published in
1968, can be viewed as one of the best illustratadrthis technique. In it, Barth’s
narrator follows a teenage boy’s day in a funhoAs#rose and his family, joined
by his secret love Magda, visit Ocean City in Mand to spend a fun
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Independence Day while World War Il rages in thelldioHowever, Ambrose’s
experiences in the funhouse cannot be viewed amdie focus of the narrator — as
it usually does in literary pieces — but servea &dase upon which he can comment
on the process of creating a story. At one poiitér groviding a brief description
of Magda’s background, the narrator inserts a camemng on the use of initials or
blanks directly into the text (Barth 1980:69-70):

Initials, blanks, or both were often substituted foroper names in
nineteenth-century fiction to enhance the illusadrreality. It is as if the
author felt it necessary to delete the names faisoas of tact or legal
liability. Interestingly, as with other aspectsreflism, it is an illusion that
is being enhanced, by purely artificial means

The reference to language (or in other cases tomgex) used in the process of
writing a fictional work, resembles what we canitglly find in a book on literary
theory. Barth’s narrator is aware of the fact thatstory is being written and often
addresses the issues of story-writing. He alsoalewehat happens to Ambrose
(which can be predicted from the title as well)esaV times before he even enters
the Ocean City’s attraction, which means that thditional narrative pattern of
a dramatic storyline is broken, as the ending mlesdhe crisis part. The narrator
also provides several possible endings of Ambrodeisin the funhouse, which
only adds to further confusion of the reader. ttlesar that Barth wants to play with
his readers, to get them literally lost in the wtdthough not in the way
“traditional” authors want them to) just like Amis@got lost in the funhouse. And,
interestingly, by referring to the principles ofitiyg an immersive story, he ends
up with its complete opposite — a story which dis&s the readers from the
characters and their experiences and breaks tlsoifl they might have achieved
if the additional commentaries were omitted from storyline.

Speaking of the connection between aesthetic diusind aesthetic distance,
| believe that they cannot exist separately, beftheed to cooperate in a way.
In other words, their cooperation is vital sinceaathor cannot break an illusion if
it is not there at all. Therefore at first, he beseeds to draw the recipients into
the world which is being constructed (and thus terea illusion), only to remind
them — usually at a place where they do not expexttall — that everything they
read about is pure fiction. This is exactly whatrd®arth does in his short story.
His narrator first introduces us to the fictionadnid of Ambrose and Magda, and
thus plants a seed of gradually growing illusionlydo suddenly jump into it and
return us back to the reality of creating the stovkiich — as a result — makes the
readers move between real and fictitious worlds thind experience an aesthetic
distance. Metareferentiality, used by Barth and ynather postmodern writers, is
therefore an effective tool of creating a distant#ether by direct addressing of
the recipients or by examining the elements ofdicin the process of writing the
story, a metafictional work of art always forceg tlecipients to think about the
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nature of constructing a representational worldtemd of focusing on the
characters or events in it, not speaking abouingegimotionally attached to them.

Goldman and aesthetic distance

Thanks to his widely popular fantasy romance noUké Princess Bride
published in 1973, William Goldman can easily makato the list of the best
creators of aesthetic distance. His book employeraé distancing techniques or
elements which happen to (intentionally) distrdw teaders from getting fully
involved in the constructed fairy tale-like world the beautiful Buttercup, brave
Westley and evil Prince Humperdinck, but at theeséime, the author’s humorous
style of writing turns the book into an unforgeteateading experience.

In The Princess BrideGoldman builds a complex world typical for faigles.

It does not lack princes and princesses, giantsraagic, or the primary feature of
the genre: the fight between good and evil. Howewelike most of the fairy tales,
we do not know whether evil is defeated in the esmke the book is open-ended.
But despite that, the world ofhe Princess Bridéhas it all: fencing, fighting,
torture, poison, true love, hate, revenge, giattgnters, bad men, good men,
beautifulest ladies, snakes, spiders, beasts, shaszapes, lies, truths, passion
and miraclegGoldman 2008: backcover). It all contributes higao the immense
pleasure of reading the story about Buttercup arebtldly, as well as getting
imaginatively involved in the protagonists” strugfbr love and happiness.

Goldman presents his novel as an abridged verdi® ®orgenstern’s “The
Princess Bride, A Classic Tale of True Love and HHidventure”. In the
Introduction to the abridged version, Goldman veritthat Morgenstern was
a famous Florinese writer who moved to America &atdr died in New York
(2008:8). He mentions that Morgenstern’s book, tvihis father used to read him
each night, drew him into the world of Buttercupnsoch, that he forgot about his
aversion to literaturei-or the first time in my life, | became activelyeirested in
a book. Me the sports fanatic, me the game freakthe only ten-year-old in
lllinois with a hate on for the alphabet wanted koow what happened next
(2008:9). He writes that he never read the bookskifn because he always
associated the story with his father’s voice, lutManted his own son to read it to
find out if he liked the book as well. When his gold him that he could not get
past the first chapter, Goldman decided to findwly. To his great surprise, he
learned thatMorgenstern wasn’t writing any children’s book; Wwas writing
a kind of satiric history of his country [i.e. Fioi and the decline of the monarchy
in Western civilization. But my father only read the action stuff, the good parts.
He never bothered with the serious side at(2008:29). That is why Goldman
decided to abridge the book and republish it ire ‘lood parts” version.

This motive might be very interesting, but it iscamplete fabrication since
when searching the Internet to find out more aldbartgenstern, the readers might
learn that there was never an author of that nam®ok entitled “The Princess
Bride, A Classic Tale of True Love and High Adveamtunever existed and the
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countries named Florin and Guilder are nowhereetdooind in reality, no matter
how skilled in geography they are. Most of what diehn writes about in his
Introduction is fictional — including some factsoalb his own life. For example, he
claims that his wife is Helen and they have an @oly. In reality, Goldman’s wife
is called llene and they have two daughters. Gofdrieerefore intentionally
misleads the readers while they do not even rebbseg misled and continues in
this pattern throughout the book. The fictionaM®rgenstern and the original text
of The Princess Bridare just devices invented by Goldman to trickréeeders and
to use as the tools of his meta-referential intersti

At many places throughout the book, Goldman infgsruthe narration to
provide commentary on Morgenstern’s writing styMhen we, however, bear in
mind that Morgenstern is Goldman himself, the autbomments on his own
writing style. This is where the metafictional feats of the story are employed.
The author simply stops the narration to expresat\h thinks about certain tools
that Morgenstern used while writing the originaloko(which is now being
abridged) or sometimes even to criticise what hekth Morgenstern’s version
lacks or overuses. For example, he begins the dedlwapter with a commentary
on the central feature of Morgenstern’s versionchldéns that it was more about
description of the Florinese history than aboutoactThe original chapter 2, he
says, contains sixty-six pages on the history efFlorinese crown and mentions
Prince Humperdinck only in the last few pages. W&aldman writes in the
commentary on the issue is the following (2008:65):

Why would a master of narrative stop his narratiead before it has much
chance to begin generating? No known answer. 8Hin guess is that for
Morgenstern, the real narrative was not Buttercupd ahe remarkable

things she endures, but, rather; the history ofrti@archy and other such
stuff. When this version comes out, | expect evi@nynese scholar alive to
slaughter me. (Columbia University has not only teading Florinese

experts in America, but also direct ties to the Néwark Times Book
Review. | can’t help that, and | only hope theyeusthnd my intentions
here are in no way meant to be destructive of Mastgrn’s vision.)

Goldman often accompanies his remarks with cerdgivices to the readers
about how to avoid being disturbed from the stotyew Morgenstern employs
illogical or unnatural devices in his book, for exale contradictory realia
(2008:41-42).

My intrusion here is because of the way Morgenstses parentheses. The
copy editor at Harcourt kept filling the margins thfe galley proofs with
questions: "How can it [the country of Florin] before Europe but after
Paris?” And "How is it possible this happens befgleanour when glamour
is an ancient concept? See “glamer” in the Oxfordglish Dictionary.”
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And eventually: "I am going crazy. What am | to enaf these

parentheses? When does this book take place? { dodérstand anything.
Hellllppppp!!!” [...] | couldn’t help her. Either M@enstern meant them
seriously or he didn’t. [...] Or maybe it was juseé thuthor’s way of telling

the reader stylistically that “this isn’t real; itever happened.” [...] All |

can suggest to you is, if the parentheses bugdanit read them.

Goldman always interrupts the story in a clearlyiceable manner: he writes
his commentaries in italics and usually starts withis is me Me again or
Interruption formulas. The interruptions are therefore visuatiarked and the
readers know when they occur, but they still semgea major distancing tool.
Whenever a commentary happens to be, the readeiastantly brought back to
reality and, no matter how intensive their expareenf aesthetic illusion is, they
have to face a shorter or longer aside on how Muwtgen’s work was written or
what changes Goldman had to make to prepare thegalrversion they have in
their hands. The author speaks directly to theeesadjives them advice on what to
focus on or what to omit if they want to, or evesksfor their activity to find out
more about Buttercup’s adventures. The last mesdiease occurs in chapter 5, in
which Buttercup is kidnapped by three assassinglgladter the announcement of
her engagement to Prince Humperdinck and her belavestley (believed to be
dead at the time), disguised as the man in blamkessher and reveals his true
identity. Morgenstern omits the scene of their remnand continues in the
description of their escape through the lethal Bweamp. However, the omission
of the reunion scene was what bothered Goldman wchmthat he decided to
complete it with his own version (2008:171-172):

| think it was unfair not to show the reunion. Swrote one of my own,
what | felt Buttercup and Westley might have shid, Hiram, my editor,
felt that made me just as unfair as Morgensterrehdfr you're going to
abridge a book in the author’s own words, you cauotaround sticking
your own in. That was Hiram’s point, and we realgnt round and round,
arguing over, | guess, a period of a month, in parghrough letters, on
the phone. [...] But | got Hiram to agree that Harcowould at least print
up my scene [...] —it’s all of three pages; big deal

He then asks the readers who want to read it te\arietter to his publishing
house asking for the reunion scene. In order ttk tthe readers even more,
Goldman even provides an address of the publishouge and gives details on
what exactly to do in that case.

Through his many commentaries and asides, Goldnanomly makes the
readers feel like they have to be active in orddully grasp the story, but he also
makes them aware of the fact that what they amdinganow is a complete fiction.
He takes care that the readers do not engage adiletures of his characters too
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much, so that they are able to go on in their ligak. When we, however, read
a story, our aim is to be fully re-centred into theginary world that lies inside
our minds. We intentionally seek the ways of igngrthe world around us, and
literature is one of them. That is why when Goldrmamers into the fairy-tale
world which we use as an escape from reality, wiiadly feel somehow

disappointed or deceived. In other words, we ateatiowed to enjoy the scene
which we so vividly imagine in our minds, and canhelp ourselves but laugh
about the way the author fooled us again.

In this regard, one of the exemplary moments wresthetic distance is
employed perfectly, is the author’s deliberate ramgeinto the dramatic scene and
revealing what is going to happen. When Buttersugdnapped by three assassins
in chapter 5, she tries to save her life by jumgdnagn the boat that takes her to
certain death into the sea full of sharks. The a@d do not pay attention to her at
first, but one of the assassins tells her that wtheg feel blood, they attack. Then
he cuts himself and pours the blood into the ska.sharks attack... This scene is
written is such a dramatic way that we find ouresholding breath and silently
praying that Buttercup suffers no harm. Howevermeahere back in our
imagination, the images of dead heroine appearn ébe@ugh we feel that
Buttercup, being the central character in the bdals, no right to die so soon (or
even at all). We want to know what happens afterstiarks attack her, if and how
she survives and what happens next. We turn the foaiggad on, but instead of the
continuation of the story, we find there the aute@ommentary, in which we read
(2008:96):She does not get eaten by the sharks at this fimgYou looked like
you were getting too involved and bothered so Lgfm | would let you relax
What such an entering into the scene causes caneted as lowering of the
pleasure of reading since when something majdnérptot is revealed sooner than
the plot would do so itself, the feelings naturalsociated with dramatic scenes —
thrill, tension, distress or expectation — are broloefore they would naturally
reach their peak. In his commentary, Goldman writest he revealed that
Buttercup would survive the shark attack because rdaders were too much
involved in her fate. That is what happens wherthagis illusion takes place.
What Goldman did in this specific case, was thatidenot allow the illusion to
take effect, and therefore achieved its oppos#esthetic distance.

Goldman enters into the plot several times throughle novel, and always
does so in the way that readers” imagination amghgement in the characters’
journey is disrupted. In chapter 6, which speakalwdit happens during the months
prior to the wedding of Buttercup and Prince Hurdp®k, he reveals the
oncoming plot in the following way (2008:210):

There’s a lot of bad stuff coming up, torture yeualready been prepared
for, but there’s worse. There’s death coming ugd,\au better understand
this: some of the wrong people die. Be ready tdr.iff The wrong people
die, some of them, and the reason is this; lifads fair. Forget all the
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garbage your parents put out. Remember Morgenstéou’ll be a lot
happier.

What happens next in the story, is that Prince Handipck secretly imprisons
Westley in his Zoo of Death, where he becomes gecblf Count Rugen’s
experiment with the torturous Machine. And when tButup calls the Prince
a coward, Goldman — in yet another aside — prembtueveals that the remark
makes Humperdinck so enraged that he kills Westidythe Machine.

Apart from the revelation of the upcoming scend® teader’'s aesthetic
illusion is also challenged by fake plot. The Princess BrideGoldman uses
a technique which we generally know from films. e a scene where
something horrible happens. The scene lasts acplantitime and then, suddenly,
a protagonist wakes up and realises that all thigbie things were just a dream.
A very similar scene happens in Goldman’s novekigh we have no idea that the
events described there happen only in Buttercuggand (or rather a nightmare).
The author sets the scene in the following way 82204-205):

The King was dead. [...] And Prince Humperdinck bezaforty-five days
before the wedding, King of Florin, and that chath@werything. [...] And
before her lovely eyes, Humperdinck changed frommaen of fear and
action to one of frenzied wisdom, because he hagtat all straight now
before any other country dared interfere with tb&ufe of Florin, so the
wedding, when it actually took place, was a tinyngh and brief,
sandwiched in between a ministers” meeting andastrry crisis

Two pages later (2008:20@uttercup woke up screaming. She was in her bed.
Alone. Safe. The wedding was still sixty days awaygl approximately ten pages
later, Goldman provides a very short aside, in Wwie writes:You thought his
[Humperdinck’s] father was dead but that was in fage-out, don’t forget —
Morgenstern was just edging into the nightmare sege, so don’t be confused
(2008:222). As a result, not only does it take ré@ders a moment to realise that
they have been incredibly tricked by the authot,ibalso means that nothing has
changed in the story at all. The King of Florinstdll alive, his son cares about
nothing but hunting and Buttercup lives in secrapédnof Westley coming to save
her from marriage without love. The story continteefollow its original direction,
but because an alternative has been so overtlyedifé is demanding to restart our
imagination so that it works as before. Fake ptats therefore be inarguably listed
among the numerous distancing tools, since the mbroé realisation that
something described did not really happen in tbeysteturns the readers back to
reality where they have to take some time to mntaid imaginatively relocate
their minds into the fictional world again.

A similar situation happens when Goldman stopsntieation to explain the
meaning or tracks the history of certain concepid e&ealia that exist in his
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constructed world. For example, in chapter 1, wBerttercup realises that she
loves Westley by getting jealous when Westley speéad much time with another
woman, the author inserts a paragraph explainiaghtbtory of jealousy into the
story (2008:51):

Flailing and thrashing, Buttercup wept and tossed gpaced and wept
some more, and there have been three cases olggakince David of
Galilee was first afflicted with the emotion whendould no longer stand
the fact that his neighbour Saul’s cactus outshioiseown. (Originally,
jealousy pertained solely to plants, other peoptestus or ginkgoes, or,
later, when there was grass, grass, which is whgndo this day, we say
that someone is green with jealousy.) Buttercup&e gated a close fourth
on the all-time list

The discursion that the author uses here has argodary character. It traces
the history of jealousy back to the biblical timasd even provides a linguistic
explanation of why we say that someone is greeh jelousy (which we more
recently know as "to be green with envy’, sinceyeswsynonymous to jealousy).
To provide more examples, in chapter 5, where Buifeand Westley attempt to
run away together through the so-called Florin/@aril Fire Swamp, Goldman
explains what fire swamps actually mean (2008:176):

Fire swamps are, of course, entirely misnamed. [Sifhply, there are
swamps which contain a large percentage of sulpgimar other gas bubbles
that burst continually into flame. They are covereith lush giant trees
that shadow the ground, making the flame burstsmsearticularly
dramatic. Because they are dark, they are almostags quite moist,
thereby attracting the standard insect and alligatommunity that prefers
a moist climate

No matter how true the explanations are, one tlisgnot be denied — such
discursions completely oppose the style in whiglyfeales are typically written.
We have been acquainted with the world of fairggasince our early childhood,
and therefore we all bear in our minds certain itjgalassociated with fairy tales.
We feel that fairy tales transfer us to a totalfyedent world which cannot exist in
reality. It is the world of magic, courage, loveaticonquers all, and the fight
between goodness and evil. That is why disturltiméyadition with something that
exists in our world distances us from the imaginaoyld of fairy tales and throws
us back to reality. Goldman knows what effect thge wf (documentary)
explanations has, but he still fills the story wittany of them. He does so on
purpose, because he does not want us to be totvéavin the fates of Buttercup
and Westley, but rather to bear in mind that whatread is pure fiction.
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Apart from distancing tools which take place ora@ér scale — metafictional
commentaries or entering into the scene to revéalt s going to happen Fhe
Princess Bridealso contains several minor distancing tools whialthough
occupying a much smaller scale, have a similarccefeaesthetic distance. Among
them, one can notice the following ones: modern@geepts in fairy-tale world,
allusion to other fairy tales or literary works, miening famous (historical)
figures or events and mentioning existing countakthe world. It has been noted
above that the world of classical fairy tales isyvgpecific in terms of its setting,
time, characters, conflict and ending. The exawetis usually not mentioned (it is
often a long time ago) and the location is somewtmyond the woods, beyond
the seas and beyond high mountains. The charastecsly divided into good and
bad, fight against each other using either theis wr swords, until the happy
ending is achieved at the end. This is a typic#lepa that we have been used to
since we were children. Therefore any smaller mgdaviolation of it seems to be
out of the genre. In other words, it stands ounsieh that we cannot neglect it.

Goldman’s novel, while being classified as a faate, contains a lot of these
violating tools. To illustrate, the use of modegeaconcepts is so evident
throughout the novel that it is difficult to conti@ reading without reflecting on
how it is possible that they exist in the fairyetakorld. When the Count and
Countess of Florin visit the farm where Butterciyes, Westley, a farm boy, is
wearing torn blue jeans (2008:47). When Westleyadspto America to seek
fortune, broken-hearted Buttercup sips cocoa tmadwn her nerves (2008:62).
Later on, a golf ball is mentioned (2008:283), elaters drink coffee (2008:287) or
fight in a billiard room (2008:306). Why do thesedern elements attract our
attention so much? While on the one hark Princess Brideould be viewed as
a modern fairy tale, on the other hand, the classiedieval features used in it
(fencing, castles, kings and princes, magical restion or the existence of giants)
continuously persuade us about its old-fashionearachter. Therefore we may
claim that such things as cocoa, coffee or billiaage nothing to do in a fairy tale
like The Princess BrideThe use of these modern elements is, howevedn@ol's
another way of detracting our imaginative skillsnfr the story, because while we
ponder over existential possibility or impossilyildf the abovementioned elements
in the story, we lose the illusive ties to the gtitself and thus get distanced from
what we read and try to imaginatively and mentadliocate to. This is exactly
what happens in chapter 5, where the charactereafilk, a Turkish man of
incredible strength hired to kidnap and kill Butigp, is introduced. We read about
his childhood problems — he was constantly madeofuby other children — and
his growing up. Interestingly, all these descripioremarkably resemble our
modern life. Fezzik was born in hospital, wheretdx took care of him and his
mother. He was a baby of extraordinary weight ageight, and he grew up to be
something like a giant. However, his charactedstid not match his frightening
appearance — he did not want to fight other childmed that is why they called him
a coward.By the time he reached kindergarten, [...] he wassize of a normal
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man [...], and all the other children made his lifesemable. At first, naturally, they
were scared to death [...], but once they found autwas chicken, well, they
weren’t about to let an opportunity like that getay (2008:139). What the
narrator describes here, is undeniably an act dfibg, something which we
commonly associate with our modern age, even thbudliiing must have existed
forever, although it was never mentioned so ovartlglassical fairy tales. When
Fezzik's father decided to teach his son how tofifight, Fezzik discovered his
special weapon and quickly became a champion imbgo¥ven though this sport
is not mentioned straightforward in the text, itimglicated by many allusions
(2008:143):

They had his first professional match in the vilagf Sandiki, on
a steaming-hot Sunday. Fezzik’s parents had abtertime getting him
into the ring. They were absolutely confident otary, because they have
worked very hard. They had taught Fezzik for tl@ed years before they
mutually agreed that he was ready. Fezzik's fatterdled tactics and
ring strategy, while his mother was more in chagjediet and training,
and they had never been happier

Another interesting distancing tools used by Goldrimahis novel are several
allusions to other fairy tales or literary piec&ne of the most eye-catching
allusions is found at the beginning of chapterr8which Prince Humperdinck
chooses a suitable wife. Naturally, his old and kviegher and “evil” stepmother
try to advise him on which young lady would be Hest one. The allusion here is
connected to the character of the evil stepmot@eeen Bella (2008:71):

She was easily the most beloved person in the &ing@nd had been
married to the King long before he began mumblfignce Humperdinck
was but a child then, and since the only stepmetherknew were the evil
ones from stories, he always called Bella thatBr S.” for short

What strikes the readers” attention in the quatagahat the Prince himself is
aware of how stepmothers are usually portrayedlassical fairy tales. Such
a perception, however, takes readers out of thg,stonce once again, they keep
wondering how it is possible that a character ifaigy tale knows about what
happens in other fairy tales. In fact, throughdw $tory, there are several other
cases when we notice that characters know abmgghir concepts which do not
typically occur in fairy tales. They are presengexla natural part of their world,
even though they are more commonly associated thittknowledge of a modern
man. For example, in chapter 5, one of the threasains named Inogo Montoya,
a skilled swordsman, owns an exceptional six-fingesword, which ishe greatest
sword since Excalibuf2008:112), the legendary sword of King Arthur.féw
pages later, the name of the famous artist LeonaaloVinci is mentioned
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(2008:135), or Fezzik fights at the Olympic Games$sreece and in various other
European countries, including Bulgaria, YugoslaGaechoslovakia and Romania
(2008:146). The characters also know about Auatrafid its original history as
a British colony for prisoners (2008:15Australia, as everyone knows, is peopled
with criminals as Vizzini, a man of admirable brain skills, ces.

Conclusion

Goldman’s The Princess Brideis not only an amazing romance and
adventurous novel, but it is a bountiful sourceafous distancing tools. As it was
analysed above, the author uses many different wlysreating the effect of
aesthetic distance, whether these are the majos enelike metafictional
commentaries on the process of creating the bo@hwring into the story during
its dramatic peak to reveal what is going to hapjeemot happen) — or minor ones
— like tricking the readers with fake plots or dilug to other fairy tales or literary
works. What makes the novel so interesting, antiabty so popular all around the
world, is the way the author mixes the passages e readers have a chance to
experience aesthetic illusion with the passagestwigliably destroy the illusion
and throw the readers back to their own reality emthe reality of the writing
process of the book. On the one hand, Goldman egeatcomplex world with
stable rules and principles and psychologically glex characters, which
undeniably helps the readers to clearly imagine thorld in their minds, to
understand why the characters act in a certain avaly even to sympathise with
them. On the other hand, the distancing tools tisedighout the book constantly
remind the readers of the fact that the story tleegl and even imagine to be a part
of is utterly fictional. The author himself wants warn the readers to keep
a healthy mind when approaching the story, sottieat do not fall head over heels
into the represented fairy-tale world. He does i lolirectly in the commentaries,
when he claims that he wants to relax them as dis fhat the story has involved
their being too much, but also in many indirect svélyroughout the story, when
he, for example, advices to neglect certain defiies of the narrative.

The entire novel is designed to play with the resd® constantly cooperate
with them, and even to trick them while they do nedlise being tricked. It is
a one-of-the-kind story, which, moreover, is a @kss research source of
interaction between aesthetic illusion and distance
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A CRITICAL REVIEW OF CONTEMPORARY AMERICAN SOCIETY IN
KURT VONNEGUT'S FICTION

Abstract
The paper aims at analysing the unusual methods Konnegut used to

criticise the contemporary state of humanity in tefohis most famous books,
Slaughterhouse-Five, or The Children's Crusade: WlyEDance With Death and
Breakfast of Champions, or Goodbye Blue Monday. Shieject appears as
noteworthy and significant since the directionla# tivilization’s development and
its destructive effects on society and the nateralironment have always been
a subject of heated debate. Furthermore the aushoriginal techniques and style
are worth a deeper consideration. The paper laysagicular emphasis on the
author’s reflections on today’s American commeilizied modern society, as well
as the mistakes of the nation’s past.

Key words: Kurt Vonnegut, criticisms of modern society, Amtan society,
contemporary fiction.

Introduction. Summary and public reception of Slaughterhouse-Five and
Breakfast of Champions

Slaughterhouse-Fivés a post-modern anti-war science fiction novehiok
was published during the peak of the protest aga\nserican involvement in
Vietnam, in 1969. Its realistic part describes Sexond World War, particularly
the allied firebombing of Dresden in February 1945, event that the writer
personally witnessed and survived. After the wamefican society wasn't well
informed about the event, despite the fact thaettient of the destruction and the
number of civilian casualties were comparable toséhcaused by the nuclear
attacks on Hiroshima and Nagasaki. The novel at® & fictitious part, which
describes life of the protagonist Billy Pilgrim aftand before the war, with
a number of science fiction elements.

Slaughterhouse-Fives considered one of the most important and gseate
works of Kurt Vonnegut. According to Monica Loebogb 1979: 5):

Before the publication of Slaughterhouse-Five 969, Kurt Vonnegut Jr.,
was an author virtually unknown to wide reading lmbSlaughterhouse-
Five is his sixth novel and has earned him recagmiamong the public as



22 A CRITICAL REVIEW OF CONTEMPORARY AMERICAN SOCIETY IN KURT....

well as the critics. (...) “Slaughterhouse-Five” fideen translated into
twenty languages. The total sale of all Vonneghtsks runs into many
millions. Slaughterhouse-Five alone has sold ovar &nd a half million
copies in the U.S.

Kurt Vonnegut devoted chapter oneSiaiughterhouse-Fe/to the problem of
his attitude towards wars and other matters hehdioon this book and also
described the laborious process of writing it. Etlesugh when he got back home
from the war he thought it would be easy to wisiace all he had to do was report
what he had seen, it turned out to be difficultnasadequate words to describe the
massacre came to his mind. He did not finish thekwatil 1969, a quarter-century
after the destruction of the city. Vonnegut trtednake the part about the war as
realistic as possible. He shared the feelings nfespeople he talked to during the
process of writing, who said that most books ahddfipresenting this topic show
war as an attractive and adventurous experiencenwhfact they are fought by
young men at the end of their adolescence, wha giéee killed or become crippled
and witness a lot of violence and horror, whichastructive to their mental health.
That is also why he addéthe Children's Crusade: A Duty-Dance With Detth
the title.

The book received mixed reviews, neverthelesseanytkar of its publication it
was nominated for a Nebula Award (presented eaeh lyg the Science Fiction
and Fantasy Writers of America- SFWA) and a Hugaafdvfor best novel. It also
appeared on the list of the 100 best English-lagguzovels prepared by critics
Lev Grossman and Richard Lacayo TameMagazine.

After writing his masterpiece novel about Dresd&umnnegut lost major
inspiration and entered a period of experimentiity wther forms. His next great
novel, Breakfast of Championsvasn’'t published until 1973. In its preface, the
author described the book as his fiftieth birthgagsent to himself- summing up
his past life and achievements. LaterByeakfast of Champiortsecame one of the
author’s bestselling books. It describes the ugsdown of two main characters,
Kilgore Trout, an unsuccessful science fiction ariand a self-made rich man,
Pontiac dealer Dwayne Hoover. The main action fesusn Trout’s adventurous
travel to an art festival, where he is supposegive a speech, preparations for the
event and the happening itself. The other protajpbiwayne Hoover, although
well-to-do and seemingly sane, without arousing ghspicion of his co-workers
and lover, is slowly going mad. After several dt&of mental illness, he finally
runs amok at the gathering, after reading and \aatiea book written by Kilgore
in the form of a letter from the Creator of the Brse informing the reader that he
was the only human with free will while all the etk were robots. The book
contains plot summaries of numerous books writterthe fictional author and
abounds in Vonnegut’s own illustrations.
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Both novels must be considered as the author’s sustessful works. They
not only made Kurt Vonnegut famous and recognizédmthey were published,
but are also still popular today, since they contdéas that are up-to-date.

The author’s stylistic devices and literary technigies

In both books Kurt Vonnegut used many postmodemlistents unusual for
contemporary literature. Even though both bookseomserious matters, they are
full of comical elements and black humour. The authakes fun of serious topics
such as war and the destruction of the naturalrenwient and therefore provides
the reader with entertainment and amusement, hilieasame time also provokes
serious contemplation of the problems presented.

Since Slaughterhouse-Fivecontains both autobiographical and fictional
elements, Kurt Vonnegut introduced two principlerasors. One is the actual
author himself and the other impersonal, seemimgiyniscient. The former
describes the factual side of the story, the aigheperience during the war and
the process of writing the book, while the lattae delongs to the fictional side of
the story, describing the life of protagonist Bifyigrim. Those two are elements
joined by technique of intrusion, a sudden entramdther narrator. In the first and
last chapters, which serve as prologue and epildgolnegut uses the first person
to narrate and leaves the reader in no doubt thet, iin fact, himself, as he
mentions many autobiographical details.

The author reveals the climax of the story, thetlde an American soldier
who was executed for stealing a teapot after singithe firebombing of Dresden,
on the fourth page already. He also mentions &l rtiajor themes in the first
chapter. This dispenses the plot and negates Hpesse traditional for novels.

As far as the treatment of time is concerned, Vgahesed a very innovative
technique irSlaughterhouse-FivdHe made the protagonist, Billy Pilgrim ‘unstuck
in time’, in the sense that he travels back andhfan time, visiting random
moments of his life, also reliving them. When theghar introduces Billy Pilgrim
in the second chapter, he writes (Vonnegut 1985: 23

‘He has seen his birth and death many times, hs,sayd pays random
visits to all the events in between.

He says.

Billy is spastic in time, has no control over whéeeis going next, and the
trips aren’t necessarily fun. He is in a constatdats of stage fright, he
says, because he never knows what part of hikdifis going to have to act
in next.’

Vonnegut keeps on repeating that these are onlghgacter’s claims, he also
hints in other ways that this might be merely Bdlymagination or an effect of
mental illness, that was intensified with a hegdrinduring a plane crash. That
might suggest that the author just wanted to hapeetext to use flashback and
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flash-forward techniques while making the book elmasdb comprehend for an
average reader at the same time. Another unusuatepb of time from

Slaughterhouse-Fivis connected with the way creatures from an imagipkanet,

Tralfamadore, perceive the world. Their conceptludes a thesis namely
(Vonnegut 1985: 27):

‘All moments, past, present, and future, alwaysehexisted, always will
exist. The Tralfamadorians can look at all the efiéiht moments just the
way we can look at a stretch of the Rocky Mountdmsinstance. They
can see how permanent all the moments are, and daeylook at any
moment that interest them.’

This means that they could see in four dimensitires fourth being time, and
pitied terrestrials for only being able to seetiree. One of the consequences of
such an idea is their way of comprehending death nasexistent. For
Tralfamadorians each moment lasts forever. Thezefbey do not see death as
tragedy or the end of existence. This concept sdente adapted by Vonnegut
himself, he comments on every deattSiaughter-Fivewith the expression ‘so it
goes’, no matter whether he writes about someoree great importance or fleas,
lice and bacteria, as if their lives and deathsevegually insignificant.

Vonnegut's protagonists often share features acid feom their life similar to
the author himself. Both Billy Pilgrim fronslaughterhouse-Fivand the writer
were born in 1922, he also had nearly same poagikonnegut (six feet and three
inches, gaunt), they shade the entire war expeariendad been captured and
survived the firebombing in a meat locker. Dwayneotr fromBreakfast of
Championss a car dealer, while Kurt Vonnegut owned a S#eddership. Kilgore
Trout, the other protagonist of the book, is a moefiction writer, who uses his
stories to indirectly criticize the nature of theciety people live in, which is an
obvious reference to the author's style. He algwesents Vonnegut's fear of
remaining unrecognized as a serious artist andgbkibeled solely a science-
fiction writer. Indeed, until the publication dblaughterhouse-Fiveto make
a living, he had to take other jobs just like Kilgdrout.

There is one particularly non-standard yet quitegdient techniqgue among
contemporary writers, Vonnegut uses in many of misvels, including both
Slaughterhouse-FivandBreakfast of Championsie refers to numerous different
literary sources by either quoting them or makiligszgons. Every time he does it,
however, it seems to implement a certain purposmeNof those references are
aleatory. It can be said th@taughterhouse-Fivis based on them to a high degree.
Two main types of such sources invoked in this h@an be distinguished -
historical and fictitious.

Examples of the former are historical sources abmSecond World War and
Dresden,. He purposely gives wide, well documentd@drmation about the
extraordinary beauty of the city and its remarkadehitecture before the war,
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confronting it with a quite precise description thie extent of the destruction
caused by the 1945 bombing. The clear aim of tbrgrontation is to emphasize
the tragedy and cruelty of this military actionnenessary in the author’s opinion.
Vonnegut tries to convince the reader that evekésthat prove that humanity is
unable to learn any lessons from history. He suggéeat history repeats itself and
people do not learn from it, mentioning a similavastation of the same city
during the Seven Years' War (1756-1763).

Quoted historical sources also have another purfdssy verify which events
in Slaughterhouse-Fivare factual, note made up by the author. It makeasier
for the reader to distinguish between the two woitdVonnegut's books, reality
and fiction. For the same reason the author oftentions he witnessed some of
the events personally.

Another kind of sources referred to by the authrerthe fictitious ones, which
he created himself while, quoting from them ashiéyt had been published and
recognized. This category includes mainly Kilgoreodt's novels, which are
present in botlSlaughterhouse-Fivand Breakfast of ChampionsThese novels
summarized in Vonnegut's books serve the purposeefforcing the central
themes or they highlight certain aspects of Ameriaues already hinted at in the
novels, in an indirect way which requires some ¢iuand individual
interpretation.

In general, it must be stressed that the simple andirst glance, amusing
fables of Vonnegut's novels is, in fact a very geptated stylistic construction of
a skilled and brilliant author. Not a sentenceheré without a purpose or by
chance and can be analyzed on many different levels

“Do as | say, not as | do.” Double standards in th&JSA regarding human rights

A significant part of Vonnegut's texts, particujailaughterhouse-Fivand
Breakfast of Championsis devoted to criticism of the hypocrisy typicaf
developed countries. Officially governments, cdosns and laws proclaim
humanitarian values. It is always stressed thea¢ ttie ‘free world’ is obeying
principles of democracy, human rights and equalitbgt individual rights are
essential for its economic and social principlesth® same time the values are, in
fact, openly or unofficially violated with the sump or consent of governments,
mass media and public opinion.

Examples of such double standards were easily foyritie author in his own
country playing the role of the world leader of wibg human rights and high
ethics. The United States of America, long afterM/@Var Il continued to practise
racial segregation with no open regret for beinglazery center in the past. The
Indian minority was kept in preservations in ungtable economic and social
conditions and a large part of the population (al&ite) of that country suffered
poverty.

Even though slavery and racial segregation araddem by law, black people
are still often are paid less, live in isolated ttpeeand are treated worse than white



26 A CRITICAL REVIEW OF CONTEMPORARY AMERICAN SOCIETY IN KURT....

people. A lot of time must pass before they wilvdaequal chances for good
education.

Kurt Vonnegut deals with problems of inequalityjustice and discrimination
in his own, very specific way. Without criticisinigem openly, he demonstrates all
the evil of the abuse of human rights in real dcana political life by the symbolic
and ironic, often unrealistic situations of hisdes.

A perfect example of poverty in the wealthiest ortis one of the soldiers
transported and kept by the Germans in the sameagar as Billy, the
Slaughterhouse-Fivprotagonist. He is a significant character, sime@eminds the
reader that some people, here represented by adssmerson, have to bear even
worse conditions and suffer greater hunger in thearyday life in times of peace
despite being members of a the richest societiyarwiorld.

In the same novel, Vonnegut also quotes a ficttigiet absorbing and
meaningful monograph about the American nation,tteni by one of his
reoccurring characters, Howard W. Campbell. A pait deals with the subject of
poverty (Vonnegut 1985: 129):

It is in fact a crime for an American to be poovea though America is
a nation of poor. Every other nation has folk itemhs of men who were
poor but extremely wise and virtuous, and therefole estimable than
anyone with power and gold. No such tales are lbgldhe American poor.
They mock themselves and glorify their betters. Weanest eating
or drinking establishment, owned by a man who mskif poor, is very
likely to have a sign on its wall asking this cruglestion: “If you're
so smart, why ain’t you rich?”

This fragment indicates an important problem plytiaaused by the short
tradition of the American nations. The poor, whofatt work for capitalists’
wealth, are treated with no respect and have |direseeem. The only folk tale is
the American Dream about self-made men, howeven ¢weugh Billy Pilgrim
from Slaughterhouse-Fivand Dwayne Hoover, the protagonist Brfeakfast of
Championsare examples of such people, it did not make theppy as will be
discussed in next chapters. People imagine thheif were valuable and talented
they would automatically become rich, which is always the case. According to
the monograph, it leads to further negative out@nnegut 1985: 129):

Americans, like human beings everywhere, believeyntlings that are
obviously untrue. Their most destructive untrutlthiat it is very easy for
any American to make money. They will not acknayddtw in fact hard
is to come by, and, therefore, those who have neeynblame and blame
themselves. This inward blame has been a treaswurethe rich and

powerful, who have had to do less for their poarblcly and privately,

than any other ruling class since, say, Napoledinies.
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Apparently, it is in the best interest of peopleowmbhossess many material
goods, to make people feel it is natural that there poor part of society and that
nobody is responsible for this fact. In that wagytlllo not have to provide any care
for the lower classes and so make them dependetitetmemployer. In order to
lead a normal life people are practically forcedake loans and pay them off for
most of their lives. Additionally, their working nditions are usually unfavourable
- the work is stressful and people are often tckat® someone worse by their
supervisors. Ultimately, the capitalistic system ba considered a modern version
of slavery. Vonnegut broaches this subject in tih& thapter of Breakfast of
Champions, where he presents his cogitations ohighery of America (Vonnegut
1992: 11):

Actually, the sea pirates who had the most to db tie creation of the
new government owned human slaves. They used hiiags for

machinery, and, even after slavery was eliminateeause it was so
embarrassing, they and their descendants contintaetthink of ordinary

human beings as machines.

Vonnegut also alludes to the tradition of hypocrsgrted by the Founding
Fathers and continues until this day. He mentidmegt tone of Breakfast of
Champions characters attended a school namedTdftenas Jefferson, who was
one of the greatest theoreticians on the subjebtinfan liberty, while at the same
owning slaves. Then again, this time directly, ba pages ofn These Timebke
bashes the mendacity of American politicians, dafigaepublicans claiming they
are Christians (Vonnegut 1992: 11):

How about Jesus’ Sermon on the Mount, the Beastide

Blessed are the meek, for they shall inherit thetEa

Blessed are the merciful, for they shall obtain eyer

Blessed are the peacemakers, for they shall bed#lle children of God.

And so on.

Not exactly planks in a Republican platform. Naaby Donald Rumsfeld
or Dick Cheney stuff.

For some reason, the most vocal Christians amongey&r mention the
Beatitudes. But, often with tears in their eyegytemand that the Ten
Commandments be posted in public buildings. Arcbofse that's Moses,
not Jesus. | haven't heard one of them demand ttt&tSermon on the
Mount, the Beatitudes, be posted anywhere.

“Blessed are the merciful” in a courtroom? “Blessedre the
peacemakers” in the Pentagon? Give me a break!



28 A CRITICAL REVIEW OF CONTEMPORARY AMERICAN SOCIETY IN KURT....

In the same article he also criticizes severalrothatters. One of them is how
politicians claim that they fight the drugs, whilwo of the most addictive and
destructive substances, ethyl alcohol and nicaieeperfectly legal.

The picture of contemporary America given by Vorutegs radical and
controversial. Many evils of the country are exagtgr and generalized in his books
and articles to draw the reader’s attention toagemroblems. Nevertheless it forces
him to rethink common truths and slogans and seae aiearly, not only what can be
noticed at first sight the dark sides of presentaddife with its rat race.

“If we don’t end war, war will end us”. Condemnation of war fought for
national and individual profit

From the very beginning of his best known nov@hughterhouse-FiveKurt
Vonnegut makes clear that he has pacifist viewsttaadbook contains anti-war ideas.
He does not, however, believe that one day walscedse and people will live in
peace. The author clearly states that in the fitshpter, where he presents
considerations directly, in form of first personmation, unlike in the rest of the book.

Because most people are prone to taking for grameat they hear in the
media, propaganda makes wars look justified andorezble in the eyes of
societies. A good example can be Billy Pilgrim'sias&®obert, who as a teenager
used to be rebellious. He was condemned by hidyfand surroundings for being
an alcoholic and standing out from the crowd with &ppearance and views, but
after he straightened out and became a soldietalneed to be approved and even
admired for actually being trained and paid to ikifocent people in Vietham.

Most characters frorBlaughterhouse-Fivare soldiers whom Billy encounters
during the war, in a diversity of ranks - from m@igs to officers as well as
nationalities - Americans, Germans, British anddrarss. They are all pitiful both
in appearance and behaviour, most of them are @miqueople thrown into a war
they have neither caused nor wanted. The majofithase who survive, veterans,
are not taken care of by the state and often bedwneeless and have problems
with their mental health because of what they hexgerienced and seen. When
Billy ends up in a psychiatric hospital, he shasesoom with another former
soldier, Eliot Rosewater, one of Vonnegut's reagrcharacters. They both found
life worthless and meaningless and suffered a bi@ak.

The next time Billy is in hospital, after sufferimghead injury in a plane crash,
he encounters an ex-soldier once more. This timis Professor Rumford of
Harvard University, a multi-millionaire from birtlsuccessful writer and a retired
brigadier general. Vonnegut used this charactamimver another ugly side of
war and ways the American government manipulategeto Just like Vonnegut
during his research about the Dresden bombing Bsagesfor writing
Slaughterhouse-FiveProfessor Rumford encountered difficulties while was
gathering information on the same subject. Shanvedinlevents are kept secret and
disregarded by the officials to avoid indignatipmtests and loss of support.
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When Vonnegut reaches the contemporary historshefUnited State in the
first, introductory chapter oBreakfast of Championshe exposes how in his
opinion the United States of America abuse itstarii strength to intimidate and
toe into line the rest of the world (Vonnegut 1992):

When Dwayne Hoover and Kilgore Trout met each ofteir country was
by far the richest and most powerful country on glanet. It had the food
and minerals and machinery, and it disciplined otheuntries by
threatening to shoot big rockets at them or to dthimgs on them from
airplanes.

He later expressed this view directly, as redastoin These Timeg§/onnegut
2004):

But | know now that there is not a chance in hélAmerica’s becoming
humane and reasonable. Because power corruptsngsahsolute power
corrupts absolutely. Human beings are chimpanzdes get crazy drunk
on power. By saying that our leaders are power-#rahimpanzees, am |
in danger of wrecking the morale of our soldieghfing and dying in the
Middle East? Their morale, like so many bodiesglisady shot to pieces.
They are being treated, as | never was, like toysch kid got for
Christmas.

Later on in his article he also exposes how, indpision, the wars in Iraq
and Afghanistan are fought for the resource the Wgae economy is based on-
fuel under the cover of fighting terrorism and ralgehow the media joined the
propaganda. He compares Iragis who are ungratefldringing them democracy
with the Indians, who felt similarly about the Epeans colonizing America under
the pretext of sharing Christianity. Once more Kéiohnegut implies how history
repeats itself and how people believe in similas lind made up ideologies which
are used as excuses for crimes committed.

Criticism of commercialized human relations relatedto destructive influence
of money upon family and social relations

To quote a Liza Minnelli song from the famous fiabaret it is ‘money that
makes the world go round’. Since the industrialofetion, the market economy
has developed its social relations for more thamtwndred years ndw

! Cabaret is a 1972 musical film directed by Bobseasnd starring Liza Minnelli, Michael
York and Joel Grey. The film is set in Berlin dgithe Weimar Republic in 1931, under
the ominous presence of the growing Nazi Party.
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Man doesn’t need to produce anything for himselll. #is needs can be
satisfied with goods and services that are solthermarket. The only condition to
use them is to have sufficient money to pay theirkat price.

The market economy is the most dynamic system lavawn. It has changed
the whole human civilisation in a comparatively gshaeriod of time. It may be
illustrated by comparing of XIX century horse coaglith present space
technology, the internet system and molecular aetie engineering.

Together with the unprecedented material progréss,new system brought
deep, not always positive changes in family and iasocrelations.
Commercialization of human relations leads to aplasion of individualism
breaking traditional family and local communal Bve~or many people market
freedom means loneliness and helplessness thgbriessed in the novels analyzed
here.

In the commercialized world, individuals often tafgeeat measures that are
a far cry from decency and morality, to achieveegpected position and wealth.
Billy Pilgrim, the protagonist ofSlaughterhouse-Fiveean serve as a perfect
example. After his return from the war, he gradsidie@m School of Optometry
and marries the extremely unattractive Valencia bWer In his eyes, her
imperfections are outweighed by the fact that la¢ihdr owns the school, is rich
and will ensure him a good position in his businéts uses Valencia to climb up
socially and financially, even though he is nothapith her. She is a symbol of
the weaknesses of capitalism - weak people witldeals can sell out to power
and money, just like Billy Pilgrim. Vonnegut (1986t9) summarized it that way:

He had been rewarded for marrying a girl nobodyhis right mind would
have married. his father-in-law had given him a niBwck Roadmaster,
an all-electric home, and had made him manageri®fniost prosperous
office, his llium office, where Billy could expdot make at least thirty
thousand dollars a year. That was good. His fatlias only a barber.

To deal with his loveless family situation, Billgtreats to a fantasy world and
creates a character, Montana Wildhack, who may dmigelestial love, sex and
fertility, a dream of troubled unhappy men, repreeé by theSlaughterhouse-Five
protagonist. In many ways the twenty-year-old ggrNMalencia’s opposite. She is
attractive and affectionate. In his imaginationsdlyBescapes his real life and
dreams about everything it is lacking. The comfmitmade up Montana also
allowed him to confront his Dresden experience &eé been unable to face with
Valencia. Billy refused to answer his wife’s quess about his experiences during
the war, but he tells his imaginary lover all abibwtith great detail.

Billy does not show much affection to his childether. He does not know his
son Robert and shows no interest in getting to khisw since he suspects there is
not much to know about him, which shows the lackose and contact in this
average middle-class family.
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Billy's daughter, Barbara repeats the pattern af jparents and marries an
optometrist, who, again, is set up in the busir®sdis father-in-law. She also
represents the hypocrisy of the middle class acki ¢d love in her family. After
Billy’s brain injury, she does not accept his et¢derbehaviour, thinks he is senile
and treats him like a baby who only causes trouble.

The family story of Billy expresses the hopelessnes a life deprived of
feelings and positive emotions, based upon marketiples. Marriage treated as
business inevitably leads to loneliness.

Professor Rumfoord, aforementioned in the previahapter, is another
example of how wealth attracts life partners. At #ge of seventy, still healthy and
virile, he shows off his wealth with his beautififth wife, Lily. She is another
example that power and money can more or less lypuag attractive girl, who
then might be used by her husband to demonstrajgobéncy publicly. Sometimes
not being very bright, such women unwittingly seomy as a compliment and
a servant to their husbands, obviously enticedib®yrtoney and position.

Generally Vonnegut's characters frolaughterhouse-Fivéend to sacrifice
their personal happiness to achieve professionatess, wealth and assurance,
which are essential in the contemporary world. €hier no place for emotions
where the choice of husband or wife is, concertiegr riches and connections are
what matters. The author reminds the reader of whatild really be important in
our lives. Even after achieving apparent successlttv and having a family,
a person can still be lonely, isolated and unhappy.

One of Kilgore Trout’s novels summarized $taughterhouse-Fiverhe Big
Board, ridicules the importance of money in human lifetdlis a story of two
people kidnapped to another planet, who are tolthby kidnappers that they can
invest a sum of money in the stock market and naafartune. Aliens watch their
extreme reactions when they show the couple ohltiags a fake market board for
amusement. The story exposes how seriously peaerhoney.

The main idea of Kurt Vonnegut regarding familyatedns is that wealth and
position cannot substitute mutual feelings and tstdading.

Destructive influence of contemporary society on arage, sensitive
individuals

Vonnegut uses his characters to display or reptesertain ideas that
contribute to the general message of his novelty Bilgrim, the protagonist of
Slaughterhouse-Fivean be considered one such illustrations, he spn®ur
levels touched on in this book: the private, militafantasy as well as the
autobiographic, since the reader can think of himsyonymous with Vonnegut
during the part of the book about Dresden.

Billy’s private life is sorrowful. His misery stad in his family home during
childhood. His father tried to bring him up in acha fashion, teach him strength
and aggression to fight for survival. This alma=t ko his son’s death when he
threw him into deep water assuming he would sinhgdyn to swim that way. His
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mother, on the other hand, represents spirituabtygy and emptiness. She had
a problem deciding which religion she identifiedhwiuntil she found a gruesome
crucifix presenting Christ’s wounds in great detaila gift shop and placed it on
her son’s wall. It introduced Billy to human cryelat a very young age and
reminded him of it every day. She also stronglypsufed Billy’s decision to marry
Valencia, emphasizing material profits.

The adult Billy does not have any life ideologyk&imost people nowadays,
he simply tries to fit into society by doing well school, marrying the right person
and climbing up the social ladder. Thus, he candmesidered a modern Everyman.
His surname, Pilgrim, might be used by Vonneguhwitirpose; Billy’'s aim might
be to draw the attention of the reader to the vi®rithd man’s inclination to
cruelty and inhumanity. The protagonist $faughterhouse-Fiveleals with his
problems passively, quietly and inwardly, in a ndolent and absent-minded
manner- ignores them or escapes into day dreaMmgnegut calls it ‘the simplest
way’. His pacifism and tolerance makes for an er&eontrast to the dominating
forces in society. Sometimes quietly weeps, formgda thinking about the
cripples, who are often forced to take to their bad then deprived of income.

According to Monica Loeb (1979), the author of artdugh analysis of the
book:

In other words, Billy is capable of crying and peatity feels for a suffering
mankind. This is how he resembles Christ descrihékde Christmas carol
that constitutes the book’s epigraph. Vonnegut arpll that although
Billy cried very little, “he often saw things worttrying about”. Note
however, that this was the only respect in whichrésembles Christ.
Vonnegut emphasizes this by saying: “in that respdeast, he resembles
the Christ of the carol.

There are many further references to the Bible amdilarities between
Vonnegut's protagonist froi8laughterhouse-Fivand Christ. For example as Billy
time travels, he dies and then comes back to tjgra when latrines are being
built in the prisoner camp he hears ‘Golgotha ssund he feels like he is being
crucified jammed in with other soldiers into a baxdOnce again, Vonnegut seems
to use this character, his creation, to draw owen#ibn to the downfall of
humanity.

Billy’s loneliness and isolation is emphasized l®cammendations of his
doctor, who advises him to use the massage modhiésdred in order to relax. He
has no close friends to talk to about his problams frustrations. To find sincere
approval he has to escape, in his imaginatiorantalien planet where he is kept in
a zoo by aliens, admired and appreciated.

In Breakfast of Championthere are two more examples of individuals who
had problems with adjusting to the surroundingitgahowever different their
reasons may be. The first protagonist, Dwayne Hqovas a successful and rich
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Pontiac dealer. Despite his financial well-beingwas unhappy and going insane,
similarly to Billy Pilgrim from Slaughterhouse-FiveVonnegut describes his
madness in a satirical way as his body manufagjurémtain unbalanced chemicals
that affect his mind. Yet another parallel with IBils his unhappy private life,
Dwayne’s wife committed suicide and his only friemds a pet dog called Sparky.
People around him were not close enough to nofedlhess, at least not until it
was too late. He had a mistress, his secretaryafiert his beloved one’s death he
was too afraid of being hurt again to let anyoneciese to him.

Kilgore Trout, on the other hand, was an extremeifulfilled person, both
professionally and personally. He was an unreceghiartist, a science fiction
writer. Kilgore’s problem was that despite havingliant ideas, his works lacked
clear style and were hard to read. Just like Vouahethe fictional author used
indirect ways to discuss different problems. Trewhvironmentalist views prove
his sensitivity and concern about the human cidlan destroying the planet. The
protagonist was poor and lonely. Having no famhys only friend was a pet
parakeet, similar to Dwayne Hoover's case. One @digr being accidentally
discovered and invited to an art festival by infitiel Eliot Rosewater, he decides
to go. His intention is to show the participantswhaiserable he is, being
a representative of all the people who had devttent lives to art, yet still were
unrecognized and poor. To make his living, Trourkgoas a window fitter. He
does the job on his own, therefore has no colleagoen work, which only adds to
his lack of social relations.

Is the love of money the root of all evil? The negiae influence of greed
in society and media

In Breakfast of Championd/onnegut described the Americans as greedy and
unable to share their success with others, evdimies of peace, contrasting the
capitalistic system with communism. He describes plolitical system as one
where a person has to grab as much as possibleadash@nto his possessions. He
thinks that it is the reason of greed and most lgeape not willing to use their
success to help the section of society that suffens poverty, even if their
fortunes are too large to be spent. According tmnégut, the system could be
opposed by communist theories, which state thaplpeshould be more equal
when money is considered. He criticizes how costlgn basic needs are in the
USA. He gives an example Breakfast of Champion®\ young girl has to work
hard to pay off the bills left by her father wheediof cancer. He makes a bitter
comment that getting sick is one of the most expenthings a person could do,
bearing in mind the expensive health care.

Since media such as radio, television and newspapave to be profit
oriented, their owners have to make sure theyctas broad a group of customers
as possible. This makes them less reliable asqufently makes them misinterpret
news and create scandals from trivial events opgag to be more attractive.
Vonnegut mocks this subject Breakfast of Championg\fter Kilgore Trout had
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been robbed during his journey to the arts festikial jokingly told aNew York
Postreporter that for all he knows the culprits may he humans and originate
from Pluto. The very next day the story appeare@ inewspaper undd?luto
Bandits Kidnap Pailand it begun to spread. Reporters started to dstepten for
any new information on The Pluto Gang, so they bemalook for it. All this
started to spread panic in New York, despite thoe tlaat there were many more
serious and genuine threats.

Art: modern. Language: out of date. A critique

Undoubtedly one of the most difficult professiomsprosper in is an artist.
There are numerous immeasurable factors that dabiolat failure or success, such
as the subjectivity of critics and audience anditimgossibility of predicting future
fashions and trends. All that can be simply bedawn to luck. Vonnegut raises
this topic inBreakfast of Championsising one of Trout's stories. It tells about
a planet, where once a year citizens submitted svoflart to the government and
were given numbers. Then a wheel is spun and stiogpa number, pointing the
winner. The lucky person in this story turned @ubé a man who painted the first
picture in his life, presenting his cat. He was @led equivalent of one billion
dollars and a place of honor in the National Ggllarhere people lined up in miles
to see such a valuable exhibit. All the other pag# were thrown into a giant
bonfire, since the wheel decided they were worthles

To picture this problem, Vonnegut used a chara®®aho Karabekian, who
was also invited to the arts festival. He was aimmitist painter, whose works were
very simple, but had mysterious titles. Vonnegwegian example of a painting
entitled ‘The Temptation of Saint Anthony’, whicbrsisted of nothing more than
green wall paint field and an orange vertical stnpade from reflecting tape. He
was hated by people for getting a lot of money ddittle work until he explained
his ridiculous theory about his work at the Midla@idy Arts Festival (Vonnegut
1992: 221):

“I now give you my word of honor,” he went on, “the picture your city
owns shows everything about life which truly matterith nothing left out.
It is a picture of awareness of every animal. Ithe immaterial core of
every animal - the <l am> to which all messages sent. It is all that is
alive in any of us — in a mouse, in a deer, in aktal waitress. It is
unwavering and pure, no matter what preposterougeatire may befall
us. A sacred picture of Saint Anthony alone is wesical, unwavering
band of light. If a cockroach were near him, or @cktail waitress, the
picture would show two such bands of light. Our eemass is all that is
alive and maybe sacred in any of us. Everything elsout us is dead
machinery”.
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After this speech, feelings of the audience towdhis painting dramatically
changed and everyone admired the genius of RalebkKkian.

Vonnegut also dislikes contemporary writers whotevold fashioned novels.
In order not to criticize anyone directly, he irduwes another character, who
attend the arts festival- a female writer Beatk@edsler. This is what he has to
say about her works (Vonnegut 1992:209):

| thought Beatrice Keedsler had joined hands witheo old-fashioned

storytellers to make people believe that life healding characters, minor
characters, significant details, insignificant didathat it had lessons to be
learned, tests to be passed, and a beginning, dleidnd end.

In the author’s opinion such an approach is urggaliAccording to him the
educational system partially bears the blame fehsusituation, as schools teach
many things that are unnecessary and out of daepl® are told to use the
language of English aristocrats from the beginnifighe XIX century. In his
opinion the reading list should contain fewer boaksut distant times and people
and more novels comprehensible for the averagepehs his own books he never
uses sophisticated language taught in schools asdusses relevant and
contemporary matters.

Can a nation divided against itself stand? Lack ofinity and brotherhood
in the USA

There are numerous mostly indirect indicationshef hegative aspect of the
diversity of cultures, nations, beliefs and racebath of the analyzed novels.

During the war Billy Pilgrim fronSlaughterhouse-Fiverould have beun killed
by a fellow American, Roland Weary, if it was naot fenemy German soldiers.
While he was being beaten heavily, ironically theri@ans captured him and his
companion and therefore prevented what was intetulbd a homicide.

When they were being transported as the Prisorfidféao and in the German
camp, American soldiers were standing out amongrotfations as extremely
impolite, quarrelsome and completely lacking in mpassion, sympathy and
helpfulness towards one another. This may be cadedewith the American
nation’s history: a nation formed from differentrmgrant groups possesses no
uniformity of religion or traditions. It was furtheleepened with the Civil War,
where often even members of the same family hddjtd on the enemy’s sides.
Howard W. Campbell warned the Germans about Ameicesoners of war in this
way (1985: 130):

A prison administrator dealing with captured Amaricenlisted men for
the first time should be warned: expect no brothéove, even between
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brothers. There will be no cohesion between the&viddals. Each will be
a sulky child who often wishes he were dead.

Conclusions

It is not very easy to review Kurt Vonnegut's naeelhis author is some sort
of intellectual phenomenon in contemporary literattHe was an active member
of the American society: soldier, salesman, huskemdl father, successful writer
and deeply unhappy individual. Readers of his palibns can find his
observations, problems and considerations in them.

Most of his conclusions are pessimistic. Therenatemany illusions about the
present state and future of humanity. Vonnegut'ssage is sad but not very
original. Many other authors, often more preciselg much more deeply, criticize
the evils lurking in market societies. One can feuth ideas in literature starting
from the XIX century writers like Charles Dickens ¥ictor Hugo. Vonnegut's
observations concerning the commercialization,adcand economic inequalities,
lack of ethics, atomization of society and totahdbness are quite commonly
exposed by many other authors and can one corthiglartruism.

At the same time the way of introducing and distgsghe obvious problems
in this author’s novels is quite specific. He maggmgo present difficult and sad
aspects of life, usually avoided by mass readers very attractive form. His
stories, though gloomy, are so brilliant and fullaospecial sort of humour that
they can be read simply for amusement. Some lephistiwated readers can
admire the plot and sense of humour. More condiglgreople pay more attention
to the author’s language, techniques used to getrieissage through and very
original illustrations. This diversity helped Kuvonnegut to achieve quite wide
popularity among readers and high valuation ofgssional critics.

His positive program is nevertheless rated pooiticizing the dark sides of
contemporary wealth and democracy he is unabledpgse any realistic methods
of correcting them. His naive belief in idealissiocial and political concepts such
as communist egalitarianism or sophisticated catlons of other planets in fact
show no real alternative. Historical experiencevptbthat the role of writers,
politicians, intellectuals, philosophers and prdphén changing social and
economic relations is objectively limited. Everyé societies are led to a better
and brighter future the experiments end with biggesmaller failures or even
crashes.

Nonetheless the novels analyzed above must be dswaedi a valuable
contribution to progressive social ideas and effdfurt Vonnegut, in exposing his
thoughts and civilization problems in an attractfeem, helped many readers to
find their way to non-commercialized literature.
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GHOST-LORE IN THE SELECTED POEMS BY ROSAMUND MARRIO TT
WATSON

Abstract

The article is an attempt to close-read and analyiseee poems by the
Victorian author Rosamund Marriott Watson (1860-1P1Its aim is to study
particular characteristics of the poems about ghasith specific attention paid to
the language and images by which the poetess nirantiae tension between the
world of the living and the world of the dead. T8tady shows how the imagery
related to ghosts expresses deepest human londamgpurpose, identity and
meaning. Analysed poems include ‘The Prodigal Sorie Open Door’, and
‘Revenant’.

My own experiences, together with the facts whiehd led to search out as
a result of them — as well as the analyses of sistsrrespected in their fields who
had also given careful attention to data in onerare of the psi areas — enabled
me to affirm life after death as the “natural” tharto expect of the human psyche,
which already seems to be in eternal (fReke 1969: 174).

The dead have no existence other than that whigkiimg imagine for them
(Schmitt 1998: 1).

Introduction

| have started the analysis pbetry about ghosts with a quotation from the
book of non-fiction for a specific reason. The refeee comes from the
autobiographical narrative of an American Episcdpahop James Pike (1913-
1969). In his vivid account bishop Pike describeatapormal activity which
followed his son’s suicide in 1966. The detailghed bishop’s multifarious activity
of examining his son’s ‘return’ notwithstandingpélieve the above quote from
The Other Siddfirst published in 1968) convincingly illustratesan’s deep and
universal interest in the ghosts and the paranorfnphrticular reason which | had
in mind in choosing the quote and thus suggestmgening discourse of the
article is the relatedness and ‘presence’ of sti@mpmena in the manactuallife
world. The bishop evidently wrote his book convitdcthat what happened,
happened in thactual world and not in his imagination. In other wordse can
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see the lure of ‘literary’ or ‘fictional’ ghosts alrectly related to the unique place
they occupy in our cultural memory. By ‘the unigplace’ | mean the creative
interspace between that what is experienced agedléand that what belongs to
‘the imaginary®.

Following this dichotomy, David Appelbaum thinksith

[tthe ghost is a non-acoustical replication of theice put in writing that
reading (out loud, ‘silently’) encounters, a sonfacsimile. Reintroduced in
writing, the voice, eviscerated, depleted of iteath, and made a subvocal wraith
duplicates the real exterior articulation of spee€@f course, no original exists to
be replicated; there is only the existence of thmtion. Repetition without origin,
the source infinitely removg@009:13).

Man'’s fascination with the uncanny, irrational anglsterious has always been
reflected in art, music and literature (see Blardo,P. — Peeren, E. 2013). The
need to verbalize the ungraspable has been prieséime mankind’s thought and
closely related to the search for the life’'s eseeammd meaning. The realm of ghosts
seems especially rich in its potential to reveahimaesires, fears, obsessions and
passions. These fantastic visitors from the beyomiess not only one’s horrors of
solitude, the wonder of death, nothingness andiéis@re for the past but they also
show the power of the mind to shape the presehtyre@n the other hand, ghosts
may equally arise from the depths within the mimel;oming the evidence of one’s
absence of rationality, self-delusion and disturbtade, if not insanity. Therefore,
the second quote the article starts with describslightly different aspect, which
is, what ghosts as imaginary beings stand for apdesent in a psychological
discourse of thesecular culture. As it is shown below, study of ghostsalso
exploration of the mystery of human identity, eraptl patterns, longings and
desires which arenrelatedto the realm of the supernatural and which speak —
using poetic/ figurative language - about the coowliof theearthly man.

It is not my intention to ponder here the scieatifalidity or the delusion of the
belief in ghosts and outstanding psychic experignioet one has to admit that such
beliefs do exist among various cultures including ours arstifaation with the
‘world beyond’ is deeply ingrained in our social mary.

! To such discourse belongs, for instance, the &ssibn’ made by a famous surrealist
painter Leonora Carrington (1917-2011) in her witaw with Paul de AngelisFrom

a young age, and | believe this happened to mamplpe!l used to have very strange
experiences with all sorts of ghosts, visions anbeio things that were generally
condemned by Orthodox Christian{gvailable at
http://www.locusgraphic.com/carrint.html).
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What is a ghost, really?asks Daniel Appelbaum and suggests the following
answer:

The ghostly defiance of boundaries between life dewth, presence and
absence, truth and illusion, being and non-beikg-lvise defies thevhat
question, as well as thghy and thehow. Spectral ethereality gives ghosts
escape velocity from the plane of reality, and lgmges easy assumptions
about substance, solidity, gravity, ground, andcplaSuch terms define
a foundational reality to which philosophy as Westenetaphysics is
committed, a commitment expressed through grammédsamantics, logic
and categorie$2009: 2).

Apparitions, ghosts, specters and spirits are dimed and they are
philosophically, spiritually and aesthetically apfieg. As has been pointed out by
M. P. Blanco and E. Peeren,

[tihe ghost, even when turned into a conceptuakpiedr, remains a figure
of unruliness pointing to the tangibly ambiguoushil¢/it has insight to

offer, especially in those matters that are comwyardnsidered not to
matter and into the ambiguous itself, its own sats discourse or
epistemology is never stable, as the ghost alsstmus the formation of
knowledge itself and specifically invokes whatlaeed outside it, excluded
from perception and, consequently, from both thehiae as the depository
of the sanctioned, acknowledged past and politiesttee (re)imagined

present and futuré2013:9).

The ‘presence’ of ghosts provides us with the mdiontological and
epistemological juxtapositions. Inhabiting the wiofin-between’, they make us
aware of our own mortality and the ultimate comuhitof death all of us must face
one day. Their ‘reality’ and existence outside titg/sical reality becomes the
answer to the ultimate question man asks abowitkence for the life after death.
As Paul Edwards writes,

[i]t can hardly be denied that a philosophy whiclintains that the world
is morally meaningful, that death is not the enuid &hat human beings —
or at least some of them — will have another chascemotionally more
satisfying than naturalisrfl.997:1).

According to M. P. Blanco and E. Peeren, the ghoptrateas a powerful
metaphor for encounters with disturbing forms dfeshesq2013:3). | believe that
ghosts express simultaneously man’s ultimate sphtéearful uncertainty and
doubt, and the pleasures of yearning. As a mysteritorce and irrational
phenomenon, ghosts stand for what we are mostdafifaand question what we
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know and what we are capable of knowing. The plessaf yearning are also of
the two-fold nature. First, it is the man’s yeagior immortality (yearning for the
infinite future); secondly, it is yearning for thmast as the ghosts’ stories often
express the desire for what once was. This ambiguwouw uncertain nature is
typical of ghosts and inspires many questions, vdngs and interpretations.

The present study close-reads and analyses thexaspabout ghosts by the
Victorian author Rosamund Marriott Watson (1860-)9&nd its aim is to deal
with particular characteristics of the texts whdpecific attention is paid to the
language and images by which the poetess mairtteengnsion between the world
of the living and the world of the dead. The life Rosamund Marriott Watson
embodies many sentiments of the fin-de-siecle \éa&iously known as Rose Ball,
Mrs. G. F. Armytage, Graham R. Tomson and RosanMadiott Watson, her
wide interests (poetry, criticism, literary essagd, and fashion) and arresting life
story (which includes three marriages) made helN Womanpar excellence
An active participant in literary London, Watson svacquainted with many
famous representatives of cultural life of the tirmeluding Edith Nesbit (1858-
1924), Mona Caird (1854-1932), Amy Levy (1861-1888lice Meynell (1847-
1922), Thomas Hardy (1840-1928) and Oscar Wild&41800). Although her
personality and life were indeed interesting, myaan here is not to follow
Watson’s biographical traces, neither to offeradmeg which would place the texts
within the context of her marital or literary fffeThe study is grounded in the
‘poetic’ framework and the texts are examined thiouthe methodology
appropriate for the study of literature.

Rosamund Marriott Watson’s ghost-lore

It is important to point out that although the méinus is on three poems (‘The
Prodigal Son’, ‘The Open Door’ and ‘Revenant’) bgsamund Marriott Watson,
these do not represent Watson'’s complete ‘ghostillofhe poems have been
chosen as typical works in which ghosts play a majole and which,
simultaneously, stand for three different poetiscdurses. Through a thorough
examination of the texts, | will try to illustrabow their speakers, atmosphere and
imagery, all related to ghosts, verbalize and esgtbe deepest human longings for
purpose, for identity and for meaning. Each poenll Wée studied as the
‘imaginary’ world per seand my attempt is to present three separate ‘ttiggieor
three states of mind rather than to search fofeghtures of consistency and unity
in the author’s portrayal of ghosts. The questiongdl be concerned with include:

2 This article is, first and foremost, an attemptstady and explore the ghost-lore in
selected poems by the often overlooked Victoriart@ss. For detailed biographical
information see Linda K. Hughe&raham R.: Rosamund Marriott Wats@005.

% Other poems about ghosts include, for examplee ‘Blind Ghost’, ‘D’Outre Tombe’
(Beyond the Grave), D’Outremer (From Afar), ‘Farm the Links’, ‘The Ghosts’, ‘God’s
Acre’, ‘The Haunted Palace’ and ‘The House Desalate



42 GHOST-LORE IN THE SELECTED POEMS BY ROSAMUND MARRIOTT W/AON

What are the distinct features of Watson's ghost@wllities? Are they passive or
vibrantly alive? Do they fit and represent the abigi acceptable behaviour
patterns? Are they sensitive and warm-hearted,diulbving concern or do the
spectres place heavy emotional demands on thoseseHmeing haunted?

‘The Prodigal Son’: a story of forgiveness and cormation

‘The Prodigal Son’ concerns a very special formretirn. The anonymous
speaker surrenders to the mysterious, unexplaingdie@verwhelming force which
propels him back home after the period of aliemaffom everything and everyone
he must have felt affection for in the past, inahgdhis beloved, parents and
animals. The poem thus consists of a series ofesiyg encounters between the
man and his relatives. First, he meets his formmee,|then his mother and, finally,
his dear dog.

The allusion to the New Testament parable suggdststhe man’s return
might be motivated by the sense of loss and longmgvell as by the pain and
weariness of life. In the original story, the pmali son asks for his inheritance
before his father dies; he leaves his home andewadt his fortune. After realizing
that hogs have better food than he eats, he detmdesurn and repent his sins. On
his coming back, the humbled son begs to be hised aervant, but instead of
reminding him of his faults, the father warmly warees the child back and makes
a feast to celebrate his return.

Similarly to the Biblical pretext, Watson’s prodigson comes back in order to
heal the strains of a broken heart. It appearshb&dd to pick up the threads of his
old life and draw some comfort from return, butastyely enough, neither his
beloved nor his mother gives any sign of being awarhis presence. The man
aims at consolidating his relationships but he iemalien and unwanted. As the
most marked characteristic of his identity is nevealed until the very end,
a reader suspects that people whom the man mesdlg ignore him and therefore
each encounter evokes deep sadness and minglasrtbgphere of loneliness with
sorrow. Ignorance seems worse than rejection. bBadgt only after he caresses
his dog does the man (and the reader, too) makemibs&t unsettling (self-)
discovery which explains why all people behavedfd® were not present. The
prodigal son is a ghost:

| stroked his tawny head,
But he cowered back from me, and crouched in terror
Whining and shivering, though I still caressed him,
Murmuring fond words, familiar, foolish phrases
He once would leap to hear —

Then suddenly —
| knew — ay, then | knew in very surety
That | was dead1912:177)
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The fact that the prodigal son’s identity becomasvkn through the animal
companion can be seen as Watson'’s ironic wink atBlblical pretext. In her
poem, there is neither place for a heart-breaketgrn, loving and welcoming
father, nor for a happy end. We are in the worleneha ghostioesexist but he is
unaware of his own identity unless he is being nelad of it. After the final
revelation, the reader returns to the questioraaitial motivation for the son’s
return. Similarly to the ‘Revenant’ discussed beloine speaker of ‘The Prodigal
Son’ keeps silent about his past. We never learatwient wrong or what
the cause of his leaving was at first place. Thetenes of the nature of his former
intimate relationships remain unexposed. We mayothgsize — following
the New Testament hint — that the return has sangetio do with the speaker’s
father, although it is the mother, not the fath@hom the lost son begs for
forgiveness:

I went in and passed athwart the chamber
To the square hearth-nook where my mother sat,
Propped in her high-winged chair.
Weeping, | bowed my head upon her knees:
“Forgive me, | have come at last,” | said;
“l am come back, to leave you nevermore.”
Yet she replied not, only sighed and shifted
The seam she sewed on nearer to the light,
And then | saw it was a shroud she wrough®12:176-177)

As | wrote before, unlike in the New Testament \ston Watson’s ‘parable’
the son’s return does not cause a warm welcomewell by a feast, but there
comes a double realization of death: his fathend kis own. We never learn for
whom the mother sews a shroud: is it for her huglmarfor the son? Has the dead
son come ‘intuitively’ to attend the father’'s fuakt Or is it actually the son’s
funeral?

If the latter be true, the story of return becomestory of farewell as well. The
ghost as a speaker of this graveyard poem repseaelittk between the past and
the present. He becomes a reminder of one’s miyreatid its limits and expresses
rather sadly the truth of ‘dead’ relationships. Hitempts to revive them ends in
a failure since, somewhat cynically, the only beimat recognizes him is a dog.

‘The Open Door’: A story of grief and consolation

The setting of ‘The Open Door’ reminds one of Pd&fse Raven’. Similarly
to the classic 19century ghost poem, Watson’s text of seven staiszast in the
bleak December night,
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When the low flame whispers and the white ash sinks
When all about the chamber shadows troop and follow
As drowsier yet the hearth’s red watchlight blind€12:267)

Unlike Poe’s poem where the warmth of the fireplaceziness and velvet
curtains contrast with the windy world outside, Tine Open Door’the fire lies
dead(1912:267) and the bareness and coldness of #ue phirrors the harshness
of the weather outside.

The speaker of the poem is a mother who had losddneghter and still has not
reconciled with the sudden loss of her child. Altgb we suspect that in reality the
mother never stopped mourning, the weather of tesgmt night, so very much
like in the night when the child disappeared, resithe woman’s great anxiety.
Fettered with the vivid memories of the ill-fateigmt, the mother tries to convince
herself that her lost daughter has returned to. [Bhe speaks repeatedly to herself
(O listen for her step1912:267) and addresses herself in the monologue of
disturbing appeals and questionedve the door upon the laichean deeper in
the settle-corner lest she find ydo you hear the hinge of the oaken press behind
you? Do you hear the light, light foot, the faint swétghter?,1912:267).

We read a confession if not a passionate delirifia grieving woman whose
despair, inactivity, weariness and withdrawal frbf@ are the direct result of the
loss and existential pangs of conscience: shedfale a responsible guardian,
unable to protect her child against the dangeigetiing lost at night. The poem’s
title as well as one of the appedledve the door upon the latch912:267) draws
our attention to the image of the open door pravgka question whether the
woman forgot to leave the door opened in the nightirl disappeared.

Alike Coleridge’s tortured spirit in ‘The Pains 8feep’ Watson’s mother feels
that all seemed guilt, remorse or w@&816), yet unlike Coleridge’s obviously
innocent victim of the nightmare, the mother’'s gggdems more justified. The text
bears the meaning of intense blame, penance anohesification, but also of the
fatal attraction of the past which binds the wontwn as heavy chains. The
mother’s attempt to assure herself that her daudtee come back and happy
then serves as an emotional corollary to anxidtyifghe presence of the ultimate
unknown of what really happened that night.

At least three interesting points can be made atieutmphasis on silence and
the sense of hearing in ‘The Open Door'. Firstligrse is crucially important for
the mother so that she can actudtigar the child coming. If shehears her
daughter, shavill open the door and let her beloved child in. Thaadtually the
story that we read about. Mother's reenactmenhefscenario of the ill-disposed
night clearly suggests her need to cope with ttet pad the ghost’s visit can be
interpreted as a wish-fulfillment of an emotionadigturbed woman whose state of
mind borders the psychological disorder.

The poem’s ambiguous diction provokes us to hesitdtat should be accepted
as happening on the conscious (rational) level whdt on the subconscious
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(irrational) level. The ghost may not be necesgapiesent’ and the hauntings -
a mere fantasy of distress and suffering - takeepjast in the woman’s mind. In
other words, hours and days of darkness appeav® tulminated in her pouring
out the agony of an endless misery and unbearabtelfpis important to note,
however, that the speaker’s appealing discouraeldsessed as much to herself as
it is to the poem'’s listener(s). The woman hauttgtier guilt invites to experience
and share the sense of loss with her, she asHistidr@er to cross the door-step and
enter the enclosed space of the room which oncddilad to provide a shelter for
the beloved being. She appeals to hear what shieezarDo you hear the hinge of
the oaken press behind ydudo you hear the light, light foot, the faint sweet
laughter?(1912:267) and her questions infer that shecertainly hear the hinge,
the steps and the laughter of the child. Of coumse’s ‘active presence’ and
‘involvement’ are precisely delineated: the listeisecordially welcomed to share
the mother’s night, yet the tension between thegaree and absence is perpetually
maintained. You are allowed to be there, on thelitmm that your presence is like
the presence of the invisible ghost. Only througthspresence/absence and losses
of ‘corporeality’ may the spiritual gains of conattbn and inner peace be
achieved.

Secondly, ‘hearing’ and ‘listening’ are contrasteith ‘seeing’ in the text. The
woman ‘wants’ to rely exclusively on the sense eéfing and pleads us to do so
too, because she is evidently afraid to ‘look’ &ek’. As the saying goes ‘seeing
is believing'. If shedid look the magic might disappear, the daughter would tur
into a mere figment of imagination and by seeingthing’ the mother would
definitely strip herself of the hope to be in thegence of her child again. The
mother chooses ‘not to look’ and keeps her hopas,abven though by that
decision she opts for passive and enduring sufferin

Finally, there is also the woman’s urgency to kdepplaceper seas quiet as
possible. Paradoxically, it is not the mother @& ‘who should be ‘afraid’ of the
ghost — the daughter’s intangible spirit does retksattention - but, on the
contrary, it is the little child who might get sedrif anyone is preseritean deeper
in the settle-corner lest she find you Find and grow fearsome, too afraid to stay
(1912:267) For that reason, ‘we’ must be quiet, ‘unseen’, ‘g’ so that the
child may come and play safely. There is a strikitmntrast between the
‘supposed’ safety of the room and the dangers efatlitside world the little girl
had been exposed to. It cannot be overlooked, henvélvat these images belong
certainly to the past and the present room/ hoasembles a much more eerie
resting place. Time had obviously stopped for tloenman - the daughter’s toys are
still there untouched - and the only haven she firay is in the safety of her
fantasy. The mention of the toys seems fairly $igamt as it foregrounds the
absence of actual physical contact so significanahy warm relationship between
a vulnerable child and a caring parent. The mdtlasrevidently suspended the real
world and chosen instead to punish herself by oezation in the dwelling of dust
and ashes oppressive closeness and darkness ¢f lbddc a strong resemblance to
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the lifeless grave. On the other hand, by willingbmission to the life in the
atmosphere of torture, confinement and horror,atempts to provide the ‘final’
safe shelter for the daughter and offer her thesbahe can ‘eternally’ rest in,
replacing the anonymity and distance of an unknamnsh shadowy resting place.

‘Revenant’: A story of longing and consolation

The speaker of ‘Revenant’ is a ghost who returrnbedhouse it had once lived
in. Similarly to ‘The Open Door’, the sense of spaalbeit very different in each
poem, is crucial for our reading of the ghost'sture’ and informs our
interpretation of the text.

The poem details the ghost’s intimate knowledgeaod immersion in the
place. He is an unusually receptive spectator lorgsoshapes and the aesthetics of
the natural as well as the human-made world:

The lilac hedge, the lupins’ spires of blue,
The old embowering trees that shrined the lawns,
The dark recesses of the cloistered ye1 2:280)

The ghost seems to have been urged to come badhebyleasant and
attractive power of the memories. His wanderingth@spacious garden and in the
big, charming house follow the same trajectory @atixad used to experience in his
mortal life. Seen from this angle, ‘Revenant’ siglgeghe reenactment of the past
similar to the mother’s desire to imitate the happgs of the past night in ‘The
Open Door'.

It is interesting to observe how the descriptiortted place in the first three
stanzas turns into a personal story of a being e/lasyings and associations with
the place are essentially human. Not only ‘niced aptimistically sentimental
memories are evoked, but the ghost remembers thefaveted fullness of the
human condition, including the commonplace and syméalities of life:

The old house was so full of joy and grief,
Of beaconing hopes, of cold, half-imaged fears;
Was ever harvested so strange a sheaf,
Golden with gladness, dun and grey with tegs®12:280)

While we are naturally intrigued to knomhy the ghost returns, we never learn
the particularities ohis story. The last two stanzas of the poem shiftaitention
again, as it becomes clear that the house is phesemabited byglad new
dwellers by our ancient hearth,/ Who come and gere/lonce we came and went
(1912:280). The ghost, however, does not feel teinisnvy towards them, he
simply harmlessly desires to ‘be’ and ‘stay’ anowys at the beloved place, like
the speaker of Alexander Pope@de on Solitude
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Thus let me live, unseen, unknown;
Thus unlamented let me dye;
Steal from the world, and not a stone
Tell where | lye(1700)

According to Linda K. Hughes,

Baudelaire’sLes Fleurs du Mahnd Pater’'s vampiric La Gioconda had made
the revenant a defining figure of decadence. It wbs® a resonant topic for
a woman poet whose still-living body had castwitf tead identities, and Graham
R. was to return to revenants in several worksubimut her caree(2005: 95).

Contrary to the depraved nature of a ‘typical’ mrevet, the anonymous speaker
of the poem is not a decadent figure after all. isi@mot a revengeful ghost or
a phantom threatening people or causing an alatna lguiet, modest fellow of
sensitive nature who does not hurt and whom we thsgimpathise with and feel
sorry for. Described athe poor ghos{1912:280), this vulnerable being does not
wish to engage in and he is not to form any clasguaintance but longs instead to
belong permanently where his past is. Although ¢ime@st wishes to remain
a constant companion and the house to become hisapent residence, his
presence will be literally ‘fleeting’ and not fobte.

It is interesting to observe how the poet’s dictrepeatedly draws attention to
the kinesthetic imagery. There are several words expressions which denote
movement, such amiigrant birds haunts my pilgrim thoughts go wandering
I pass | mount come and goandlet the poor ghost pagd912:280). The choice of
words, including the poem’s title throws a partaruight on the ghost's character
and functions as a deliberate attempt to juxtaplsehreat of change and decay
with the constancy the ghost seeks. By his ‘su¢agkssturn, the revenant ‘walks’
fromthe past (and symbolicallgto the past) and he is content because he finds the
things as they used to be. Similarly to the chhdg of ‘The Open Door’ and the
prodigal son, the poem echoes the motif of thermeta one’s ‘final’ home, the
search fothe permanent end of life’s trangiiughes 2005:116).

Poems as longings for purpose, identity and meaning

Although my attempt here is not to trace any caestsy in Watson’s depiction
of ghosts, there are certain features which afléhghosts’ share. As hinted above,
the discourse of each poem (re)presents a limimad between life and death, the
uncanny states in which the boundaries betweedehd and the living are erased
and in which the past and the present cannot blghdivided. In all three cases
there is an intense longing for a safe place ap#iisg the union. The characters
are wounded, vulnerable and weakened; they alesirdm alienation, experience
exclusion and pose a question whether the pastbeaiburied. We find out,
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eventually, that their past could not be put firrolyt of mind and the consolation
they are seeking is not to be found.

It is telling that none of the three ‘stories’ tomplete’ and their open endings
leave us wondering - quite pessimistically - abth# possible resolutions to
internal suffering which nothing could seeminglg@age. The attempts to exorcise
the past are evidently unsuccessful. Ghosts insthdied poems are disquieting
phenomena who transcend the space-time continudnalaeit having distinctive
personalities, they clearly share the longingpimpose, identity and meaning. All
ghosts appear to be unable to rest for certairnsasomething has gone wrong in
the past and their order of life has been disturligd true that they do not provoke
horrific suspense or terror, but they express sablmaelancholic longings for the
past.

The purpose of their present existence is deteinyeobtaining consolation
and comfort. In ‘The Prodigal Son’, the quest fjorpose is related to the man’s
‘resuscitation’ of dead relationships. In ‘The OpBpoor’, it is the loss of the
daughter whose corpse lies at the unknown placehandsummoning’ becomes
the crux of mother’s life. In ‘Revenant’, the gheseks consolation in the return to
his beloved house. In this case, the sense andienpe of the place and the past
he had been longing for are also shaped by formerah relationshipgull of joy
and grief{1912:280).

The ghosts’ identities are firmly situated in thentext of their quests for
purpose. They do not ask explicit ontological gieest about the nature of being,
existence and reality and their personality traiesfirmly rooted in the past. While
‘The Open Door’ presents a deep inward conflictaobereaving and desolate
mother and can be read as a study of paralysisy@hplogical study of obsession
par excellencetwo other analysed texts belong to the so cgltesihumous poetry
the speakers of which are ghosts. Interestingsjr identity is revealed at the very
end which only further highlights the juxtapositiohthe world of the mortal man
and the world of the spirits. Without mentioning tiword ‘ghost’, the poems might
well be about mortal men. The humanity of ghostmieed very prominent and
pronounced.

While | understand purpose as the ‘concrete’ reprgion of ghosts’
motivation, meaning is purely metaphysical and syggesonal. As far as this
aspect is concerned, what truly matters for thesgh@and motivation which
activates them are both related to redemption dafividual beings. Their
meaningful existence is primarily regulated by thieagmented, displaced and
incomplete selves. Incompleteness is of inner pagygnerated by emotional losses
they suffer from. Unless these wounds of the heset healed, the process of
finding the spiritual peace will never take place.

When one reads poetry about ghosts, it becomesmviklat there are as many
unique individuals in the world of the shadows lagré are in the world of the
living. We encounter beautiful, friendly and faithspirits as well as the wicked,
threatening and fearful ones, visually attractine active provocateurs as well as
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slightly mundane and passive beings. Some of tlemain silent presences, while
others address us their requests and pleas. Gbestypgives voices to these
invisible and immaterial beings and teaches us twle perceptive of that which
is not. The texts are endowed with a particularitsiaility in which the voices of
bliss often merge with those of damnation. What sthedied poems have in
common is the tension between the real and theaynifee natural versus the
supernatural, and the mundane versus the fant#tstg.the poetry in which the
living and the dead cohabit. In Watson’s texts, ploet becomes the transmitter
between the living and the dead and provides tieal\ahords for them.

Epilogue

When Rosamund Marriott Watson died in 1911, heband was so devastated
that he could not attend the funeralnor did he evertvigr grave (Hughes
2005:304). Two years after his beloved wife’s delthrriott Watson publishean
account of his ongoing relationship with Rosamumeugh a mediunfHughes
2005:312). The sessions based on automatic writiith Mrs. Norman and
Rosamund’s ‘messages’ from the beyond were ‘sufidessd brought Watson
desired consolation so that he could write convigigi: | have no shadow of doubt
that my wife survives in another state, and tha¢ &las communicated to me
through the automatic writing of Mrs. NormdkVatson 1913:171). It is indeed
noticeable how thactual life world mirrored the imaginary (and vice verga}his
case and how the fictional landscapes of Rosamuintigination inhabited by
ghosts ‘materialized’ after her death in the huskmeffort to get in touch with his
love.

While we may say that the only time the ghosts @sss$s the past and the only
‘appropriate’ space for them is a grave, theirstdirepresentations constantly
remind us of theiractual presence and significance. Although ghosts prisnari
represent a diminished and displaced sense ofelhetweir frequent ‘appearance’
in verbal art becomes the evidence that they embaodyanityin a very concrete,
thought-provoking and sometimes even challenging wa
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DIE REFORMATION IN DEM EHEMALIGEN KREISRADOM IM 16.
UND 17. JAHRHUNDERT

Die Bezeichnung ,Region Radom*“ ist ein historiscBegriff, der sich auf das
Gebiet des ehemaligen Kreises Radom bezieht. S&ierzen setzen: die Linie
Nowe Miasto an der Pilica, Glowaczow, der Flussldet Radomka, Wista,
Kamienna, Garb Gielniowski und der Niederflusslaeai Drzewiczka. An den
Réandern der Region liegen also solche Ortschaften Ryczywot, Kozienice,
Sieciechow, Janowiec, Solec, Baltéw, Brodyeékie, Skarysko-Kamienna,
Przysucha, Klwéw. In der zweiten Halfte des 16.rlahderts existierten auf
diesem Territorium 613 Ansiedlungen, darunter 22dg&t, darunter 5 Stadte mit
einer Bevolkerungsrate von mehr als 1000 Menschebh—Kozienice, Radom,
Zwolen, ltza und Szydtowiec. Ihre Gesamtflache betrug dandd &nf.

Die wirtschaftliche Entwicklung dieser dicht bewetein Gebiete mit Ubergewicht
von unfruchtbaren Boden, wo sich der Radomer Urwaid Ubergangsgebiet
zwischen Kleinpolen und Masowien) ausstreckte, wuwdn den zahlreichen
fremden vernichtenden Einfallen gehemmt. Die Folgwar eine
Besiedelungsverspatung auf diesem Territorium, derm Ende des 16.
Jahrhunderts gehorten diese Gebiete zu den schvemibdelten — von ca. 10 bis
15 Menschen pro 1km(Guldon/Zieliiski 1995:8). Trotzdem fand hier die
Reformation eine grof3e Schar von Beflirwortern, deadom bildete als eine alte
Burg und ein Kommunikationsknotenpunkt schon ab dermen Mittelalter ein
wichtiges Verwaltungszentrum. Den Durchfluss von geligiosen Neuigkeiten®
begulnstigte seine geografische Lage in der Nahedearbedeutenden Nord- Std-
und Ost-West-Handelswegen. Eben dank dem hieruferlden Osthandelsweg
verweilten die zwischen Krakau und Vilna reisend®lonarchen von der
Jagiellonen-Dynastie sowie ihre Familienmitgliedéirauf dem Radomer Schloss
(Piatkowski 2000:33).

Eine sehr wichtige Rolle bei der Wahrnehmung dereneldeen spielte in dieser
Hinsicht der Hof vom Koénig Zygmunt August, der sidmaufig in der
Kreishauptstadt aufhielt und dessen Gesellschaftnem der Reformation
gegenuber gunstig war. Der EvangeliumverbreiteKngis Radom war angeblich
die zu den Hoflingen des Konigs gehdrende FamiligsdWicz, die dafir von
Andrzej Trzecieski in seiner ,Elegie vom wachsen@ntestantismus in Polen”
(,Elegia o wzrgcie protestantyzmu w Polsce”) aus dem Jahr 1556bgefurde.
Bei der Verbreitung des Protestantismus zeichnete Isedeutend das an dem
durch Radom verlaufenden Thorn-Lemberg-Handelsveégpgne Opatéw aus, das
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noch im 17. Jahrhundert eine protestantische Stiiéze Der durch verschiedene
Verwandtschaften mit dem Lubliner und Sandomiefmdel verbundene Adel aus
Radom besuchte hier die Woiwodschaftstage (Urban66:B). Die
Reformationsideen drangen in den Kreis Radom auch dem Nordteil der
Woiwodschaft Krakau ein, wo sie relativ frih, desghon in den 20er Jahren des
16. Jahrhunderts, auftauchten — zuerst unter detsaeen Patriziern in Krakau
und anschlieBend unter der Universitatsjugend, wazch der aus der Region
Radom stammende Professor Jakub aasbéitrug (Kaczor 1996:126).

Es darf nicht auBer Acht gelassen werden, das®rdten Leiter der frihen
polnischen Reformation eben aus der Region Rad@mrsten. Sie wirkten
dennoch auf3erhalb ihrer Grenzen: Jakub aasitt Kleinpolen und Jan Seklucjan
in GroRRpolen. Jakub ausz#f (Zwolski 1988:80) (1490-1542) war der erste
offensichtliche Macher und Verbreiter der reformestthen Bewegung und
zugleich einer der hervorragendsten Vertreter adoriation auf dem polnischen
Territorium. Er studierte an der Krakauer Akademim, er 1516 Magister der
freien Kinste, Dozent und ordentlicher Professorrdeu Henryk Barycz
(1935:102) kommentiert:

Er hatte zweifellos den Doktortitel erlangt und deflatz in der Reihe
seiner Kollegen — aulRerordentlichen Professorerolyeken, wenn er nicht
die neuen religiosen Stromungen kennen gelerne hétd unter ihrem
Einfluss zu einem unerschrockenen Apostel und K&mg@és neuen
Glaubens geworden wére

Beschenkt mit einer untadeligen Aussprache undemesthnet gebildet, wofir er
von Modrzewski und Tomicki gelobt wurde, trat erllep Mut in der St.-
Stephanuskirche auf, indem er die bisherige kictieliOrdnung in Frage stellte
und angriff. Weiter organisierte er einen Kreis vamhangern Luthers in Krakau,
zu dem Jan und Andrzej Trzecieski, Bernard Wojewodlakub Przytuski und
Mikotaj Rej gehorten (Wojak 1977:23). In seinen Amaungen war er eher ein
linksorthodoxer Lutheraner, d.h. er zog die koipbd Arbeit den theologischen
Erwégungen vor (Urban 1991:14). Als 1528 vor descivbflichen Strafgericht
gegen ihn ein Prozess gefuhrt wurde, wo man ihnzdfet vorwarf, leugnete er
alles. Zum zweiten Mal wurde er 1534 verklagt, eigligte aber weiter eifrig seine
Ansichten, die dennoch fir ,unrechtmaRig und keseéf erklart wurden. In die
Enge getrieben verpflichtete er sich in einem voiscBof festgelegten Termin,
seine Ansichten zu widerrufen und die lutheraniscRegeln abzuschworen. Es
sollte vor der ganzen Universitat, die sich in dg&ischofskurie sammelte,
stattfinden. Jakub meldete sich jedoch zum gekidi@digermin nicht und flichtete
nach Breslau. Daher wurde er von der romischenhiirals Ketzer verbannt,
versuchte aber trotzdem den neuen Glauben weiteredoreiten, indem er im
ganzen Land eine Sammlung seiner auf Polnisch gebelmen Predigten
versandte (Barycz 1935:103).
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Nach Wactaw Urbans Forschungen starb er 1555 inoligskie Gory in Schlesien,
wo er den Rest seines Lebens verbrachte. Jakubzaugyenannt ,ka”) wurde
noch um die Wende des 16. und 17. Jahrhunderterdtr Held der polnischen
Reformation genannt (Urban 1991:15). Auch AndrzgicE Modrzewski schatzte
seinen Beitrag hoch, indem er Jakub als einen &ialgr Reformationsbewegung
in Polen vorstellte (Zwolski 1988:81). Trotz derdBéigung des #Ha aus Krakau
ist es der Katholischen Kirche nicht gelungen, séaat zu zerstéren, wovon die
Tatsache zeugt, dass die Mehrheit wichtiger Refoomsmacher an der Krakauer
Akademie gerade zur Zeit seiner Aktivitat studieddn. in den Jahren 1528-1535.
Auf diese Art und Weise gab es da unter anderehnes8chiiler ias wie: Jan und
Andrzej Trzecieski, Szymon Zacjuszak) aus Proszowice, Jan (Koinczyk) aus
Kozmin, Wawrzyniec Discordia (Niezgoda) aus Przasnyszraham Kulwiec,
Feliks Cruciger (Krzyak), Marcin Glossa aus Mhock, Marcin Kurek aus
Proszowice, Marcin aus Opoczno, Andrzej Samuel Whkiotaj Rej (Barycz
1935:105). Jakub ubte jedoch keine grofRe Auswirkand) die Jagiellonen-
Akademie aus, die nie als ein reformatorischer iBioRolens galt, im Gegensatz
zu den groRten Universitaten in der Schweiz ur8achsen.

Jan Seklucjan (um 1510-1578) war Theologe und Bstalier, aber vor allem
ein geschickter Herausgeber, dank dessen InitialigeStadt Konigsberg, durch
eine reichliche Kolportage der religidsen Literatzumm Zentrum der Reformation
wurde, das auf den Jagiellonen-Staat ausstrahlteosniign 1980:15).
Falschlicherweise wurde ihm die Herkunft aus Bydgaszugeschrieben, was der
Autor seiner ausfuhrlichen Monographie, |. Watshki, bewiesen und der
Philologe Sprachwissenschaftler Stanistaw Rospoedtatigt hat. Auch die
ortliche Analyse seines Namens weist deutlich aihes Herkunft in Siekluki,
einem Dorf bei Radom hin. Diese Abstammung besdtigauch die
charakteristischen Merkmale der Mundart in seinehrifen (Rospond 1949: 7).
1536 fing Seklucjan das Studium an der nicht weih Wittenberg entfernten
Leipziger Universitdt an, wo er ,baccalaureat amtiy d.h. den ersten
Universitatsgrad erlangte. Dort wurde er fir ditommatorische Idee gewonnen,
was sofort nach seiner Ankunft in Posen deutlichhdeu Hier wurde er Anfang
1539 Zollschreiber und zugleich als ein ungewotndiktiver Prediger, Ubersetzer,
Drucker, Kolporter und Buchhandler berihmt (Waiski 1906:82). So aulerte
sich Pfarrer I. Warntiski (1906:7):

Die Person und Aktivitat von Seklucjan steht ineeitiberaus engen
Verbindung zu den Anfangen der Reformation in Gotdp Er trug dazu
im groRen Malie bei, dass der Entziindungsherd desnn@laubens, der
aus Deutschland nach Posen von Hagendorf gebraantley sich immer
weiter glihend ausbreitete und endlich zu BegirmHterrschaftszeit von
Zygmunt August mit einer hellen Flamme in die H8hboss und den
ganzen Westteil des Landes umfasste.
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Ins Bewusstsein der kirchlichen Macht gelangte Biesorgnis, dass Seklucjan
Initiator der Reformationsbewegungen in Posenveeiiir er vom Posener Bischof
Sebastian Branicki vor das Strafgericht gestelltdeuWarmnski 1906:45). Das
Urteil, dank der Fursprache von Seklucjans guteukden — der Magnatenfamilie
Gorek zwar gelindert, gebot ihm die ,ketzerischehler* feierlich und 6ffentlich
zu widerrufen und abzuschworen, was Seklucjan geitzen Versprechungen nicht
tat, indem er auf unterschiedliche Art und WeissdiWiderrufung mied und sich
um sie druckte (Warmski 1906:64). Solche Konsequenzen wie Ausschluss au
der Kirche, Beschlagnahme seines Vermdgens odereenslangliche Haftstrafe
zwangen ihn zur Flucht. Deshalb nutzte er den Zwdsaufenthalt des Herzog
Albrechts bei dem Posener Burgvogt Andrzej Goérka and entkam am 18.
Nowember 1543 nach Konigsberg (Waiiski 1906:77). Immerhin nicht lange
danach kehrte er ins Land zurick, Uberzeugt dadass er die Mdoglichkeit
bekdme, von seinen Vorwirfen vor dem Konig aufgrudds von den
Landtagsabgeordneten im Landtag in Piotrkow Trylskhaam 25. Januar 1544
erlangten Geleitbriefes entlastet zu werden. Lenede er vom Koénig in Audienz
nicht empfangen (Wojak 1977:34). Nach diesem Eigigarweilte Seklucjan eine
Zeit lang in Polen in einem Versteck, wo er seinrl\|8ekenntnis” (,Wyznanie®)
schrieb, das die erste ausfuihrliche Grundlage undle§ung des polnischen
Protestantismus war (Warfiski 1906:84). Nachdem er das Werk herausgegeben
hatte, war er gezwungen, wieder eine UnterkunKamigsberg zu suchen, wo er
an der Konigsberger Akademie zu studieren anfing) zugleich Prediger fir die
dort wohnende polnische Exilbevolkerung wurde, wafilvom Herzog Albrecht
ein niedriges Gehalt bekam (Warski 1906:171). Er entwickelte dort aber vor
allem eine breite schriftstellerische Aktivitat ugab viele Biicher und andere
Schriften heraus, was sich in Form von den erstenkéh in polnischer Sprache
niederschlug und den anderen reformatorischeneskatholischen Verlegern und
Herausgebern ein Beispiel gab. Das grofte VerdiSeslucjans ist aber die
Herausgabe der ersten gedruckten polnischen Ubengetles Neuen Testaments
1553 (die Ubersetzung von Stanistaw Murzynowskiloja 1977:156). Fir die
Reformationsanhanger, dem Prinzip der Autoritat @atteswort im Bereich der
Lehre und des christlichen Lebens gemalR, war digel@bersetzung in die
Landessprache der einzig richtige Weg zur Kirchesmeerung.

Obwohl die aus der Region Radom stammenden PiomiereReformation
schon in den 20er und 30er Jahren agierten, higteigentliche Entwicklung des
Protestantismus im Kreis Radom ihre Bliite erst ddes 16. Jahrhunderts. Das
typische Zeichen des Kirchenzerfalls in dieser Ze#tren die weltlichen und
meistens Uberhaupt nicht in ihren Pfarrgemeindesidierenden Pfarrer. Eine
solche Situation fand auch in Zwaléum 1570) statt, wo ein seinen Pfarrkindern
vollig unbekannter Poet, Jan Kochanowski, Pfarrar. \ér wankte aber zwischen
dem Katholizismus und dem Protestantismus, demvolite sich nie den Zwangen
ergeben, die priesterliche Ordination anzunehmerziehtete endlich um 1575 auf
die geistlichen Profite und heiratete eine ,aufgeid Frau“ — die Kalvinistin
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Dorota Podlodowska (Rtkowski/Pietrzyk 2002:50). Die Kirche in Zwdlewar
inzwischen vernachlassigt und der hier arbeitenttanStanistaw aus Bartodzieje
zeugte mit irgendeiner Frau Kindgirban 1991:4). Ahnlich wie in ganz Polen
spielte auch in der Region Radom bei der Reformatierbreitung der
Interessenkonflikt zwischen den Adligen und dens@iehen eine grof3e Rolle.
Aus diesem Grund wurde hier der Kalvinismus zum id@renden Bekenntnis.
Wenn man die Tatsache nicht aus den Augen verlass der Adels- und
Magnatenlandbesitz Uber 60% der Kreisfliche austeaehird der Erfolg der
reformatorischen Bewegung auf diesem Gebiet déuttiuldon/Zielhski 1995:8).
In den 50er und 60er Jahren des 16. Jahrhundagtben hier massenweise die
ersten kalvinischen Kirchengemeinden zu entsteHeer Adel nutzte das
Patronatsrecht und die ihn schiitzenden Privilegrah beseitigte aus den Kirchen
Bilder und Skulpturen. Anstelle von katholischeniligen Messen organisierte
man protestantische Gottesdienste, zu denen Gebieder, Bibellesen und -
erwagen zahlten (Pasek 1995:51). Dementgegen $@&semerkwirdig, dass in der
bischéflichen Visitation im Dekanat Radom 1570 reine geringe Zahl der
Protestanten erwahnt wurde. Neben den lakonisclwamientaren zum Verhalten
der sich um die Zehntenzahlung und Festenbeactduinckenden Adligen, die
meinen, dass sie alles durfemurden dort als Ketzer beim Namen nur ein gewisse
Herr Przykuleja aus der Pfarrei Skaryszew, tukasactowski aus der Pfarrei
Zwolen und die Frau von Walenty Dzik aus der Pfarrei Klaw&tpocina
angefuhrt (Urban 1991:43).

Wie Jan Lubaski (1907:24) angibt:

Die Radomer Gegend der damaligen Epoche sollte rastmmendoni
vollig katholisch gewesen sein. Diese Behauptuhgist aber fragwirdig,
denn der Kammerherr voretézyce — Stanistaw Lasocki, Fursprecher der
hiesigen Protestanten versuchte, Commendoni emgddé9 im Namen
der Sandomierzer und Radomer Ritterschaft den Képgmunt August zu
Uberzeugen, dass die Radomer Umgebung voll vonBeé#ennern des
neuen Glaubens ist und die Protestanten sogar itemenen Distrikt
Radom haben.

Die erste protestantische Kirchengemeinde in diesRegion war
hochstwahrscheinlich die Gemeinde in Kiwdw, die wimem der ersten aus dem
Adel stammenden kleinpolnischen Protestanten, delfiner Burgvogt, Stanistaw
Zbaski, 1550 gegrindet wurde. Diese kalvinische Gedwiexistierte gewiss ein
paar Jahrzehnte, aber die genauen Daten ihreshBastesind nicht vorhanden
(Merczyng 1904:56). Vor dem Jahr 1559 entstand airvd kalvinische Gemeinde
in Przytyk (Kaczor 1996:130), von den Sohnen StawisPodlodowskis, dem
Schwiegervater von Jan Kochanowski, gegrindet. Nfinister (kalvinischer
Seelsorger) war der aus Schlesien stammende, dabemiatholische Pfarrer
Daniel Bielinski. Die Podlodowskis grindeten auch andere Gereaind.a. um
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1560 in Skrzysk und 1565 in Wrzos (Urban 1991:9). Der Ministaesdr
Gemeinde war Wojciech Rzymski, dann Wojciech Wobdeski, 1570 vom
Generalkonzil in Sandomierz zum Pastor ernannt Z8ad996:130). Um 1560
entstand mithilfe des Sandomierzer Landrates Andfedej an der Stelle der
katholischen Kirche die Gemeinde in Zdziechow. Banilie Zkyski grindete die
Gemeinde in Gony und, nach Jedisk brachten den Protestantismus die Erben
Jedliaskis und ihre aus Rotrussland stammenden Verwandt&tanistaw und
Maciej Bal, die von dem arianischen SchriftsteBgazm Otwinowski in die Schar
der christlichen Helden gerechnet wurden (Merczy@§4:55).

Jedlirsk, dessen Patronen die Jéskis und im 17. Jahrhundert nach ihnen
erbenden Gorajskis waren, verdient hier zweifeboge besondere Behandlung,
denn es war der lebhafteste protestantische QueinRegion. Ein betrachtlicher
Teil des Burgertums konvertierte hier namlich zuralvihismus und die in
Jedlinsk anséRigen Schotten, die die Mdoglichkeit nutztemgebunden an den
kalvinischen religiésen Riten teilzunehmen, stdtefir die Gemeinde 1619 die bis
heute erhalten gebliebene Glocke als Ausdruck iBrankbarkeit fur die hier
herrschende Konfessionsfreiheit (Kaczor 1996:1B&).der Gemeinde wirkte die
einzige im Kreis Radom protestantische Oberscldiéeso genannte ,Akademie*,
die sowohl die adlige, als auch die plebejischeedddesuchen konnte. Sie stellte,
nach Pfarrer Whiewski, ein groRes Gebaude in der Nahe von dechirdar
(Wisniewski 1911:83). Die Zahl der sich hier bildend&imgen betrug ca. 50.
Unter den adligen Schilern trifft man 1611 die Namé&odlodowski,
Suligostowski und Brzozowski (Kaczor 1996:131). 16&urde der schlesische
Poet Andreas Calagius Rektor der Akademie. Er bedafiir von Frau Gorajska
ein sicheres Gehalt in der Hohe von 20 Zloty, adé®arstand ihm ein Haus mit
einem Garten zur Verfligung. Der Prazeptor war Seimiler Elias Netwig, der in
seinem ,musaeum*“ — einer Statte fur intellektueNebeit in Jedlanka, einem
anderthalb Kilometer von Jeflik entfernten Dorf, wohnte. In der Jésker
Schule entstand 1589 die fur die Zwecke der daeraligniversitaten gedruckte
Zeichnung des Weltallschemas — ,piramida mirabitimindi, die von den
schopferischen Ambitionen der Akademie zeugt s(Wéwski 1911:84). Hohe
Anforderungen stellte man an die hier verwaltendiénister, die gewohnlich
missraten waren. Der erste von ihnen, der seinehBh ab 1561 tat, der Italiener
Giorgio Niger, war verhasst und wurde vom Volk getdéAuch die zwei nachsten
Minister verlie3en die Stadt in Schande: 1611 wuvitikotaj Orlicz um das Amt
gebracht, denn er tolerierte die Aufsehen erregersixuellen Affaren seiner
Gattin. 1617 wurde auch vom Posten wegen schledRtdas Jakub Biskupski
beseitigt.

Nach 1561 entstand die Gemeinde in Szydiowiec,loetgit vom Szydtowiecer
Landbesitzer, dem Grafen Mikotaj Radziwit dem Sehzen. Ihr Minister war
Adam Petri (Kaczor 1996:134). Ungeféahr zu derselbeih entstand die Gemeinde
in Lipsko, gestiftet von der Familie Glacki und die Gemeinde in Sienno — von
Sebastian Sieniski. Diese Gemeinde Uberlebte mit Sicherheit bisdea 20er
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Jahren des 17. Jahrhunderts, denn es ist einerafion vorhanden, dass 1624 hier
Pawet Bochnicki Pastor war. Wahrscheinlich exigtieliese Gemeinde viel langer
und am langsten von allen Kirchengemeinden derdregind zwar méglich, dass
noch bis Mitte des 18. Jahrhunderts, als sie uBtstrebungen vom o6rtlichen
Pfarrer Szembek und dem Bischof Zaluski den Kaktkaliwieder abgegeben
wurde (Urban 1991:13). Zur Wende des 16. und des Jahrhunderts
funktionierten hier jedoch nebeneinander zwei Rfam: die katholische und die
kalvinische. Angeblich gab es auch eine kalvinisckechengemeinde in
Czarnocin (Gemeinde Radzandw, Pfarrei Bukowno)rigetet in den 60er Jahren
vom Erben Mikolaj Szpot, und die Gemeinde in Potlgagrindet in den 60-70 er
Jahren vom Landbesitzer Maciej Szymonowicz (KadZ®86:131). Spater, denn
1589 entstand die Gemeinde in Olekséw, wo Jan Grsewlen Vikar Wojciech
aus Konice von seinem Amt enthob und an seineeStelken kalvinischen Minister
einfihrte (Urban 1991:7). Bis Mitte des Jahres 1588 hier seine
Seelsorgerpflichten Pfarrer Pawet €iski, dann Piotr Milicius, Jan Cluencius und
Jakub Dzieranowski. Spater, um 1628, entstand die Gemeind8Luiigostow
(Pfarrei Klwow), gegriindet gewiss von der Familidigstowski. Pfarrer Walenty
Gracjan Krahski war hier Pastor, nach ihm Pfarrer Daniel Rab®r(Merczyng
1904:76). Man weil3 auch von der Gemeinde in Gutéw in Zakrzéw, die
wahrscheinlich von Podlodowski gestiftet wurdem Oabaiski erwahnt unter den
,Kirchen der helvetischen Konfessionen* auch diem@mden in Jasionéw,
Jasionno, Radzanéw, Solec und Ryki (Lfflo 1907:25). Dennoch sind keine
Daten vorhanden, die auf die Existenz einer pratgisichen Kirchengemeinde in
Radom hinweisen wirden. Es sollte hier aber betentlen, dass Radom zu jener
Zeit eine Kleinstadt war mit einer vergleichbaremvBlkerungszahl wie die
benachbarten Stadte Szydlowiec, Zwiolend Skaryszew ¢&dirzejewicz 1961:14).
Trotz mangelnder Informationen tber die hiesige €iade hatte diese Stadt starke
Verbindungen mit dem Protestantismus, denn schodum 1559 trat hier der
teczycer Kammerherr Stanistaw Lasocki im Namen derzga Ritterschaft der
Kreise Radom und Sandomierz mit einer Rede vor Hémig auf, in der er die
Privilegien der katholischen Geistlichen scharfigierte. Die Quellen beschreiben
unterschiedliche 6konomische Streitigkeiten zwiscldem Birgertum und den
Geistlichen, z.B. die Vertreibung der Bernhardineen aus dem Kloster von
einem gewissen Radomer Blrger Stanistaw 1568(Kac2@6:132). In der zweiten
Halfte des 16. Jhs. trifft man unter den Radomendtaten auf solche eifrigen
Reformationsanhanger wie der Freund von AndrzejcErilodrzewski — Jan
Lutomirski, der Schwiegervater von Jan Kochanovalé Czarnolas — Grzegorz
Podlodowski oder der Woiwode von Rawa — Stanistasst@mski. Die Anregung
dazu konnte fur sie das zu dieser Zeit herausgegeWéerk von Andrzej Frycz
Modrzewski ,O naprawie Rzeczypospolitej” sein, nagdbssen Prinzipien die
Kirchenreformation eine wichtige Voraussetzungdés Staatsreformenprogramm
sein sollte (Wojak 1977:76). Der oben erwéhnte kand>ostomski, eifriger
Bekenner des Kalvinismus, war Initiator von zweingoessen der polnischen
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Andersglaubigen in Radom im September 1591 und mbrdar 1592 und
unternahm noch direkt vor seinem Tod Anstrengung@ndie Einberufung des
dritten Kongresses, der im Februar 1599 stattfindelite (Urban 1991:8). lhr
Zweck war die innere Vereinigung der reformierteant@inden hinsichtlich der
schlechten Lage, in der sich alle polnischen Pratésn befanden. Die
Zusammenkunft der Protestanten in Radom im Septerhb81 war eine der
wichtigsten Manifestationen der Adligen gegen diafkssionelle Intoleranz. Den
direkten Impuls aber gab dem Kongress die Verscmmgiin Krakau am 23. Mai
1591, wo eines der Krakauer kalvinischen Kircheégele geplindert und
verbrannt wurde. Wahrend der Tagungen in dem Rado8whloss wurde
beschlossen, eine Vertretung auf den koniglicheh doschicken, um vor dem
Koénig Zygmunt Ill. Wasa eine Bestrafung der Zerstdwon protestantischen
Kirchen zu fordern und ihn an die Notwendigkeit flésdlichen Zusammenlebens
aller Glaubigen von verschiedenen Religionen zaonerin (Urban 1991:18). Am 2.
Februar 1592 fand hingegen, so Likki, in Radom ein Kongress der Protestanten
mit dem Ziel statt, den Warschauer Beschluss Uieekdnfessionsgleichwertigkeit
aus dem Jahr 1573 zu erneuerngWéwski 1911:196).

So wie in ganz Polen, so auch in der Region Raddasste die Reformation
bis zur Haélfte des 16. Jhs. das Birgertum und d#gl.AJnd als im dritten Viertel
des Jahrhunderts man glauben konnte, dass sieadize gsesellschaft ,erreicht*
und ihr alle Gesellschaftsstdnde folgen werden, lemunversehens zu einer
Spaltung in der kalvinischen Kirche (Tazbir 1996:210bwohl der
Antitrinitarismus in Polen bisher vereinzelt waelang es ihm, diesen Wunsch zu
streichen und wie es sich spater herausstellter infther. Der Ausléser dieses
Missstandes waren Arianer, die nach ihrem Gottetiednis das Dogma von der
Dreieinigkeit Gottes, das auf dem Konzil in Nicé&b3Jeschlossen wurde, nicht
anerkannten oder als Irrlehre bezeichneten. DiemgeBung brachte zahlreiche
Konflikte im Rahmen des ganzen Protestantismus amgGund trug in hohem
Mal3e zur Abschwachung und im Endeffekt zum Unteggder Reformation in
Polen bei (Kosman 1980:39). Der HauptvertreterAteaner in der Region Radom
war Daniel Bielfski, der ehemalige kalvinische Minister der Kirchemeinde in
Przytyk, Autor von gesellschaftlichen Publikationedie beziglich ihrer allzu
radikalen Weltanschauungen von den Vertretern Kidgrfessionen abgelehnt und
zerstort wurden. Hochstwahrscheinlich  fuhrte er deéwechsel der
Kirchengemeinde in Szydiowiec von Kkalvinisch zu aaisch herbei. Die
Kirchengemeinden von den so genannten ,PolniscédeBn” — eines arianischen
Zweiges — entstanden in Skfizk, Szydiowiec, Wsola und Owadow, das zur
Tochter und spéater zur Enkelin von Jan Kochanowskiorte. Man weil3 nichts
Genaues von den arianischen Einflissen in @&dliW. Urban verweist hier auf
eine Kirchengemeinde der Polnischen Bruder (Urb@&91B). Jan Wierusz
Kowalski schlie3t andererseits irgendwelche ar@masEinflisse in der Jedtiker
Akademie aus (Kowalski 1986:24). Die hiesige Kirckennte im Besitz der
Polnischen Bruder jedoch nicht langer als bis li@ieében, als der Kalvinist Stefan
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Czarnota zum Minister der Kirche ernannt wurde. Ddissverstandnis, dass
Jedlihsk das arianische Zentrum dieser Region gewesen isei darauf
zurtckzufuhren, dass die Leute die Kalvinisten umggaprachlich falsch Arianer
nannten. Die Namenmischung resultierte aus der régizo gegeniber den
reformierten Konfessionen, denn fir die Katholikearen alle Nichtkatholiken
Abtriinnige, egal ob Kalvinisten oder Arianer (Kosni®80:16).

Obwohl sich im Kreis Radom keine Jesuiten ansiedaedter auch es zu keinen
religiogsen Unruhen kam, verursachten die Zwiste eihalb der
Reformationskirchen, dass viele Protestanten s&de des 16. Jhs. begannen,
zum Katholizismus zuriickzukehren (Urban 1991:12% Wende des 16. und des
17. Jhs. zeigt eine erkennbare Neige der RadoméorRation (Merczyng
1904:10). Schon um 1570 stellten die RadziwiltsSiydtowiec die katholischen
Messen wieder her und Ende des 17. Jhs. wurdeniowdac der Katholizismus
wieder zum Hauptbekenntnis durch Mikotaj Mniszekd uitanistaw Tarto. In
Lipsko gab Mikotaj Olenicki, der spatere Burgvogt in Radom, den Kalvinism
auf und begann eine katholische Kirche zu bauerRrirytyk konvertierten die
Podlodowskis teilweise zur romischen Kirche zurickie restlichen
protestantischen Gemeinden dieser Region fielerAafang des 17. Jhs. In den
Jahren 1600-1603 verschwanden die Gemeinden innGaiekséw, Wrzos und
Gutowo (Urban 1991:12). Die kalvinische KircheJedlinsk hatte ihr Ende 1630,
denn der Erbe von Jefltk, der Sandomierzer Burgvogt und Schwiegersohn von
Jan Kochanowski — Stanistaw Witkowski gab eben edie3ahr die Kirche den
Katholiken zuriick. Ab diesem Moment wurde die ifestler Akademie auf
katholische Art und Weise regiert und gegeniberRieiormationsanhangern und
gegenuber den hier ansassigen  Schotten wurden reglispde
Propagandamafnahmen getroffen. Der Pfarrer Michalovizski berief 1632
zusammen mit dem Stiftherrn Witowski die St.-Ann@idBerschaft zur
Bekdmpfung der Reformation ein. Alle diese Bestngjan flhrten zu grofRen
Ergebnissen in Form von allmahlichen Bekehrungen Katholizismus, bis sich
schlieBBlich zwischen 1647 und 1650 der letzte heesirotestant bekehrte — der
schottische Kaufmann Kilian Willim (Whiewski 1911:83). Nach dem Untergang
der Jedihsker Gemeinde blieben in der Region nur 3 Kirchdraleen, dennoch
Uberdauerten auch diese nicht lange: 1637 fieKiliehe in Jankowice und 1651
die Kirche in Suligostow (Pfarrei Klwow) (Urban 1B93). Am langsten, denn bis
zur Halfte des 18. Jhs. uberlebte angeblich die &bsae in Sienno.

Mitte des 18. Jhs. waren die Protestanten verdinmedl verstreut. Eine
Ausnahme bildete hier die Ortschaft Kozienice, vimeebetrachtliche Zahl von
Kalvinisten sowie Lutheranern wohnte. Angeblichséerte hier eine zahlreiche
Gruppe von Mitgliedern der evangelisch-augsburgiacKirche, darunter gab es
O0konomische Beamte und die hier stationierendehsgsthen Soldaten. Zu den
Ausnahmen gehdrte auch eine lutheranische Gemaiftsah Przysucha, wo
Anfang des 18. Jhs. sich viele Handwerker deutsetegkunft ansiedelten, vor
allem Schmiede und Waffenhersteller. Sie hatten38eBesitztimer. Aus der hier
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ansassigen Familie stammte der prominente Ethnbgidpsiker und Komponist

Oskar Kolberg. Die Evangelischen aus Przysucharlagen wahrscheinlich einer
allmahlichen Assimilierung, indem sie als Konfessigruppe in der zweiten Halfte
des 19. Jhs. verschwanden. Eine ziemlich groRemaméang von Lutheranern gab
es auch in Drzewica bei Przysucha (Kaczor 1996:1Kht leicht fiel es der

rémischen Kirche in Szydtowiec, die Protestanterbeseitigen, denn man findet
noch in der zweiten Haélfte des 18. Jhs. in der Bayigcer Pfarrei die so

genannten ,Akatholiken. In den Kirchenblichern wargeder Fall einer

Konversion als ein besonderes Ereignis verzeiof@atdon/Zielixski 1994:46).

In der Zeit der gréfiten Reformationsentwicklundy. dn den 70er Jahren des
16. Jhs., gab es im Kreis Radom Uber 20 protest#i Kirchengemeinden. Sie
bildeten sozusagen eine Konfessionsinsel in dererifdder Radomka und
Drzewiczka, wo die meisten von ihnen lebten: vome@s- Gory, Jedlisk,
Gutowo, PrzytykZakrzow, Zdziechow, Wrzos, Potkanna, Skisko, Suligostow,
Klwéw und noch ein paar andere Gemeinden, die zugeiskOpoczno gehdrten.
Von den Gebieten, wo sich die Reformation in Kleilem entwickelte, waren sie
mit den koniglichen und bischéflichen Landbesitzéiimabgegrenzt. Der Rest war
stellenweise an der Weichsel verstreut (Sienno,skap Janowiec) (Urban
1991:14). Der Radomer Protestantismus spielte Jedaine grof3e Rolle in der
polnischen Reformationsbewegung und hatte aul3eriemen erkennbaren
Einfluss auf die Entwicklungsrichtung der Reforroatiin Kleinpolen, denn die
wichtigsten Entschlisse, die eine Bedeutung fir Skehicksal hatten, wurden
auBerhalb des Kreises Radom gefasst. Ein Ende déwidklung dieses
Bekenntnisses besiegelte hier, so wie in ganz Padllen Zwiespalt in der
kalvinischen Kirche. Die Radomer Reformation konntier Probe nicht
standhalten, die fur sie die antitrinitarische Bgweg war. lhre Errungenschaften
erwiesen sich als nicht dauerhaft. Nur die Wirkwagn den aus dieser Region
stammenden protestantischen Pionieren machte siéhde Dauer in der
Geschichte der polnischen Reformation bemerkbae &gierten immerhin
aul3erhalb des Gebiets ihrer kleinen Heimat. Ausedistirmischen Zeit ist nur die
1619 von den Schotten gestiftete Glocke in deHliibrig geblieben.
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JUDE AND HERITAGE CINEMA

Abstract

Film adaptations of the masterpieces of Englisbrditure have always been
one of the most distinctive characteristics of Esfgtinematography. The immense
popularity of these productions led to the emergeirt the 1980s of a new
cinematic genre referred to as ‘heritage’ or ‘natel’ cinema. Initially, heritage
productions focused on showcasing the lives oftglish elite at the turn of the
century. However, the aim of presenting an idealeshd therefore unreal image of
the English past, which had originally stood behimaitage productions, met with
strong criticism not only from scholars but alsorfr flmmakers.

Among the opponents of heritage cinema is Michaetathottom. One of his
films — “Jude”, based on Thomas Hardy’'s renownedealalude the Obscure, was
made in 1996 when the fashion for filming Hardyvesll as the fashion for
heritage productions in general was in full swifighis paper aims at analysing
Winterbottom’s adaptation in the prism of heritagjpema in order to prove that
despite his antagonism towards the genre, Wintéshotcreated a cinematic
masterpiece which is currently celebrated as anoitgmt example of heritage
productions.

Key words: heritage cinema, film adaptationdyde Thomas Hardy, Michael
Winterbottom.

Films which are set in the past have become a popuid culturally important
pillar of the British film industry. They belong #owide circle of what is called in
Britain “heritage” or “national cinema”. Startingoin the 1980s until now heritage
films have enjoyed unabated popularity. The terowdwver, appeared much earlier
and was first used in reference to the costume alsashthe 1940s. Later on in the
1980s owing to the huge success of films suciClaariots of Fire, Brideshead
Revisitedand Merchant Ivory’sadaptations of E.M Forster's prose edgRoom

! paradoxically, Merchant Ivory Productions was rafependent film company founded in
1961 in New York by an American director James yvand an Indian producer Ismail
Merchant. Both of them also frequently cooperat&th Wuth Prawer Jhabvala — the writer
born in Germany, educated in England and havindgskRdewish roots. At first they
produced films set in India, the USA, France, ChimaArgentina. However, their 1990s
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with a ViewandHowards Endthe concept has been redefined. From the mid1980s
onwards the label has been given to costume drémasvere argued to depict in
a nostalgic fashion some aspects of the Englishijgere the Second World War
and were adapted from canonical literary textsigiRe2012: 10). Andrew Higson
(1995: 4-5), one of the leading critics of heritddms, identifies four ways of
analysing the national cinema: the economic belgfirst one. It is connected,
Higson claims, “with the infrastructures of prodont distribution and exhibition
within a particular nation-state” as well as themotion of the movies abroad.
It also has to do with the size of the domestim fiharket and the attempts to
employ a mainly national work force. The secondeaspf analysis is “exhibition
and consumption”. Not without significance is a ran of foreign films,
especially American, appearing in a national markbee audience preferences in
the choice of a repertoire and the impact the firage on them show the scale of
“Americanization”. Such knowledge empowers the goweent to take steps
towards protecting the so called “nation’s cultwstnding”. The third perspective
is tightly connected with the previous one. Thenp@s to develop a strategy where
a wide group of films are given “the brand-nameaafional cinema” which would
also give the directors a feeling of connectionhwtie national culture. Finally,
national cinema can be analysed from the persgeofidistribution. It is within
this context to answer how the national charadeddpicted and what role the
films play in projecting the image of the natiorhelconcerns that arise here are
also connected with the idea of nationhood forgewugh the same language,
education and mass communication.

Films included in the heritage genre share someachexistics although the
popular opinion is that the concept itself has beseibject to constant negotiations
as it is still in the process of development. Thare some tendencies, however,
which are common to what we call heritage cinemaauays. First of all, the core
of the genre comprises films which are preoccupidith the upper and upper
middle classes between the Victorian and Edwardpochs until the breakout of
the Second World War. It is probably due to the fhat these periods are regarded
as central in the formation of the modern versibthe English national identity
(Higson 2003: 28). Second of all, most heritagedpotions are filmed in England
and feature lavish properties located in beautifubl surroundings. They are
usually inhabited by aristocrats who represent daire system of values and
behaviour codes. What is more, the niois-en-scénen the form of tasteful period
décor, costumes, and furnishings build the atmosphef the period and
reconstruct a historical moment which is thoughtemf national significance.

adaptations of English literature e.§he Bostonians, A Room with a View, Howards End,
The Remains of the Daprought them huge popularity and made them a gfaat long
tradition of literary adaptations in British cinemiBhe films soon gained a reputation of
tasteful cinema and were highly praised for thegus on traditional values, stability and
propriety.
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In delineating the stylistic criteria of heritaghris, it is necessary to remember
that the narratives are usually slow-paced, eptsadd de-dramatized and they
revolve around a few central characters. It createpace for the characters and
places to be more exposed. The work of the cansesow with a preference for
long takes rather than close-ups in order to emphdke aesthetic value of a film
— the setting and everything that completes itoAtbe camerawork which does
not usually show a character point of view, exploegen more ostentatiously the
mis-en-scénef the films. Therefore, it is impossible not tgree with Andrew
Higson (2003: 39) who says:

[heritage cinema] is not a cinema of story-tellinayt something more akin
to that mode of early film-making that Tom Gunnaadls the cinema of
attractions. In this case, the heritage films digpltheir self-conscious
artistry, their landscapes, their properties, theactors, and their
performance qualities, their clothes, and theireafiarchaic dialogue. The
gaze, therefore, is organized around props andrggtt— the look of the
observer at the tableau image — as much as itésiad character point of
view".

The aforementioned features constitute the fouadati heritage cinema. On
this foundation grew the fashion for these kindpafductions which reached its
peak in the 1990s. This glorious decade for &geitfilms included also filming
Thomas Hardy’'s prose. Within five years there apgeasix adaptations of his
novels and short stories starting from film versiarf Jude the Obscure Jude
(1996),The Scarlet Tuni€1997) based on a short stdrge Melancholy HusailV
versions offFar from the Madding Crow@ndTess of the d’Urbervilles both in
1998, the film adaptation cfhe Mayor of Casterbridgeeworked asThe Claim
(2000) and finally 2015 saw the latest film adaptatof Far From the Madding
Crowdby the same title.

Two of the aforementioned adaptations were directeg Michael
Winterbottom:Jude(1996) andrhe Claim(2000) The action of the latter is shifted
from the English rural countryside to California the 1860s. The latest
Winterbottom adaptation of Hardy i$rishna (2011) based orTess of the
d’Urbervilles. The action of the film is set in modern India wdhérishna (Tess)
has to deal with restrictions of her social stafes: Winterbottom,Trishna s,
above all, a love storythat develops between a peasant girl and a wealthy hotel
owner’'s son. When asked about the reasons of kisest in Thomas Hardy's
works, Winterbottom replied that he always apptedaardy’s skill in expressing
criticism of the Victorian society where the digsibetween the more and the less
privileged was very clear. He was also fascinatgdHardy’s ability to construct
complicated relations between the individual ane #wociety. These issues are
recurrent in all three adaptations. Hardy3ude however, belongs to
Winterbottom’s favourites that inspired and acconmigd him since his student
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years when he took the chance of adapting the néwelthe first time.
Winterbottom’s view on social injustice and the galaof the individual in the
society is similar to Hardy’'s. Hence, it makes frsort of an heir and continuator
of Hardy’s view of life.Jude (1996) appeared when heritage productions were in
full swing. Since 1980s many adaptations of therdity “greats” such as Austen,
Dickens or Forster appeared on the market ancsét moped that filming Hardy
could repeat the succesdudeis not the first adaptation of this novel. It haekn
filmed earlier filmed in the 1970s by Hugh DavidthvRobert Powell playing the
leading role. Nevertheless, the popularity of fibgnithe 19th century prose was one
of the symptoms of growing nostalgia after the gg&ichs, an escapist attempt to
show the picture of the better, simpler and happierld (Wtodek 2009: 47).
It may be that Michael Winterbottom has been irespioy the fashion for heritage
cinema, and adaptinjude he wanted to have a say in the heritage deb&e. T
critics argue about the place of the film in thdiovaal cinema. Cardude be

a representative of the heritage genre? What festwir it does it represent? How
does the film depict the past? These and othettiqneswill be discussed here.

The film tells the story of a stonemason whose rdgeaf a university career
are shuttered by the British social system, by, fatel by his own bad luck. Jude
enters an unsatisfactory marriage with Arabellamavho soon abandons him. He
moves to the city where he encounters his cousin Bho shares his contempt for
convention, and the two develop a romantic relatigm The lovers are forced to
keep their affair a secret from a disapproving dorl

The efforts of the international team working oe tiim paid off. The reviews
were rather flattering, praising the intensity athgt emotional depth of the
production thatincovers the soul of a novel and brings it todifethe screen The
filmmakers first turned to BBC for help in fundirte film. The BBC expecting
the production to fit the costume drama categomged) to invest £800 000. The
remaining amount of £5.7 million budget was contiddl by the Dutch Film
Company- PolyGram. A talented Iran-born scriptwritédossein Amini, the future
screenplay author of such heritage productionshesWings of the Dovend The
Four Featherswvrote the script

The Portuguese Eduardo Serra became the authtrmofisg cinematography.
Kate Winslet was given the role of Sue Bridehead @iristopher Eccleston
played Jude Fawley. The scenes were shot in the UWK-Edinburgh and on
location in_County Durhanmincluding Durham Cathedral, Durham City, Ushaw
College, Blanchland village and Beamish museum, amad — in France and
New Zealand. The film won four prestigious film adsincluding The Silver Frog
for Eduardo Serra for best cinematography at Canage in 1996, Best Actor
Award for Christopher Eccleston at Chicago Inteorat! Film Festival and two
awards for Michael Winterbottom: The Golden Hitckoat Dinard British Film
Festival and the award for the Best New Britishtieaat Edinburgh International

2 http://www.reelviews.net/movies/j/jude.html
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Film Festival. While Jude was rather successful at home, it passed almost
unnoticed on the American market. The internatior&dognition at various
festivals, however, proves its cultural value.

Considering the above mentioned arguments, it geiéisout saying that
Michael Winterbottom’s adaptation odude transcends mainstream heritage
cinema, among others, due to the fact that it waated by an international group
of filmmakers. While so many adaptations made 18i80s and 90s are so bright,
colourful, slow-paced and rich with a great numbémrops and period detail,
Winterbottom’s film is quite the opposite. Althouygludeis, according to Peter
Widdowson, “faithful” to the novel in many respects is gloomy, fast-paced and
vague as far as its time setting are concernedyMé#ternations have also been
made as to the number of characters and the laagpfaiipe film. A lot of minor
characters were removed and the language simplifled Anna Wiodarczyk-
Stachurska observes is language that represents cultusmthe dialogues in
Winterbottom’s film were modernized and devoid @$ iallusiveness. Such
simplification helped to reduce a cultural gap bew the characters and the
viewers and made the film more understandable tdemmo audience. A vivid
example of that measure is Jude and Sue’s coni@rsabout her religious
orthodoxy. While in the novel Jude declar¥su make me hate Christianity, or
mysticism, or Sacerdotalism, or whatever it maychbed, if that's which has
caused this deterioration in yo(Hardy 1995: 426), in the film, he simply states:
You make me hate Christianity and God and whatelger has reduced you to this
state. Therefore, in the book, Jude relies on the word fwt knowing exactly
what has happened to Sue. The film makes it simpleistianity and God are
responsible for Sue’s change. Finally, the endihthe film has been completely
changed (Niemeyer 2003: 167).

As explained by Andrew Higson, heritage film protiloies of the 1980s can be
seen as “ironic reflections” on the Thatcher erahilg&/ the Conservative
government was fighting to deconstruct the sastiadystems and while the Iron
Lady herself was advocating the return to “Victofiafamily values, the
filmmakers reacted against that policy and turreedrt earlier epoch — especially
the Edwardian era to show in a nostalgic way “aemstable past” (Niemeyer
2003: 167).

With respect to the aforesaid argumedtide goes beyond the scheme of
heritage cinema by its lack of sentimentality whggnds the viewer back to the
idealized pastludedoes not dazzle with nostalgic atmosphere andes ot show
the life of the elite upper classes. On the copfridre main hero rather struggles to
go beyond his status as a working class man anone@ member of the elite.
Furthermore,JJudedeviates from heritage cinema by the lack of shmproperties
or people wearing glamorous costumes. There axefeer scenes highlighting the
beauty of the landscape. The idyllic picture of tweintryside, especially in the
scenes with Jude and Arabella, is always disturlféee pair’'s first meeting
happens among the greenery of trees and meadowsbivits chirruping and
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a murmuring stream in the background. The thing $pails the encounter is the
piece of pig’'s flesh thrown at Jude by Arabella.olme of the consecutive scenes
they make love in a pigsty (Wiodek 2009: 47). Imeli with the lack of
sentimentality goes the choice of colours. Thersgein Judeis not bathed in rich
and sharp hues. Instead, the light is often dimtaedcolours rather subdued and
darkish. Grey, brown and green dominate. Many seme shot in autumn and
winter, it is often raining or snowing so the cayside looks rather unattractive
(Wilodek 2009: 47). The same happens with the pctfrthe cities. They are
usually represented as depressing. Christminsterexample, is dominated by
grey and blue, enlivened only by the crimson gowhshe Remembrance Day
paraders. However, as Andrew Higson contends, thex&ind of regularity which
the English past is depicted with. Modern timesameg the period before the
outbreak of the Il World War is has the so-calledntage quality” where
picturesque landscapes and stately homes with grattalges are surrounded with
green rolling hills. As opposed to that, Medievalds are depicted as gloomy and
wild with vast stone castles framed into an untaneediscape. Higson calls the
latter “dirty realism” contrasting the prettinesmd charm of the pre-modern past
with the harshness and filth of the medieval tinfegson 2011: 208-219).
Surprisingly enough, it seems thatthis sort of tidirealism” quality makes
Winterbottom’s more truthful and believable.

The camerawork typical of heritage cinema, whicltludes numerous
panoramas to highlight the aesthetic advantagebleogetting is rather limited in
Jude. Except for a few long takes e.g. the opening soghere little Jude is
walking across a vast stretch of ploughed land ptr@orama of Christminster that
he sees from the distance or deans and scholanisige@xford colleges for the
Remembrance Day procession, the film contains mlese-ups and shorter takes.
The use of those, however, is also common to paphlar heritage productions as
Sense and Sensibili(g995)orElizabeth(1998)

Some aspects dude however, prove how startlingly close to heritageema
the film is. One of them is the fidelity of Wintertbom’s film to Hardy’'s novel in
depicting the lives of working classes: shopkeepeachers or stonemasons and
the hardships of everyday living. Jude renovatesbolildings and churches. It is
a profession that Hardy's father and the authorskilfrused to practise. So while
describing the scenes Hardy draws heavily on his ewxperience. There are
a number of scenes showing Jude at work. He isrgamvames on tombstones,
renovates churches at Marygreen and later in Addbem. The hardship of
everyday life is from time to time buttered with ments of pleasure and
entertainment which is also shown in Winterbottofiile. There are, for example,
a few scenes showing main characters spendingdirium fares: first, it is Sue and
Jude after they have met for the first time, lab@y go to a fun fare together with
Jude’s son — Little Father Time and, finally, thggyto a fair not to entertain but to
work selling cookies that Sue has baked. Describiveglives of working classes
was not a practice used by filmmakers producingdge films in the 1980s but it
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emerged later, in the 1990s, in the so called “FPostcher” era. There appeared
variants of heritage cinema in the shape of alterar post-heritage productions
which started to develop in the early 1990s. Thegyresent new ways of talking
about the past and demonstrate less elite vergbns The point is to show
working and industrial classes as well as commesithich found their home in
Britain. The characters are more complex and |essirable. By depicting the
imperfections that relate to real life, post-hagi films become more believable.

Another aspect is Winterbottom’s interest in perfaghion. The filmmakers,
especially Janty Yates — a costume designedude reconstruct period styles and
the wardrobes of the characters. Costumes like'dunfeLittle Father Time’s
(Jude’s son), the village people’s or stonemasamsChristminster mark their
status and sometimes their impoverishment. SueeBhighd’'s costumes, however,
provide a special viewing pleasure. She changa® tiuite often which may be
somewhat surprising taking into consideration hiearfcial status. Her outfits,
however, are often symbolic. Until her engagemeith Wir Phillotson she is
usually dressed in pale costumes. A crimson diessshe is wearing as she tells
Jude of her matrimonial plans symbolises a newehaker life. The colour of the
dress, however, proves ironic since she firmly atsjener husband’s courtship
(Allison 1995: 37).

Most importantly, however, alongside all techniagpects confirmingudés
affiliation with heritage cinema is the truth abdbé past that the film brings to
light. By focusing on Jude and Sue, Winterbottoralke to show the couple turned
into outsiders oppressed by the reality they liveTihe very first scene proves the
point. Shot in black and white, analogous to th&t tiwo chapters of the novel, the
sequence is so re-arranged asgtablish the social hierarchy’s role in oppressing
Jude, and the false promise of hope it extgiNiesmeyer 2003: 173). The scene
shows young Jude feeding rooks instead of scahieghtaway for which he is
beaten by farmer Troutham who shouitsu’'ve gone up in the worlddis words
are relevant in the ensuing scene during Jude’sereation with Aunt Drusilla
who exclaims:Did he hit you? Shame on you for letting him! Hithér was my
father's journeyman!Within a short period of time two extremely impant
messages are conveyed concerning the understandlitie film. First of all,
Winterbottom indicates Jude’ loss of social statnd second of all, that loss puts
him in danger of further alienation whenever hailddake an attempt to “go up”
in the world.

As Paul Niemeyer (2003: 171) claims, Michael Wiht#étom makes
a successful attempt find adequate visual companions to Hardy’s writteord.
One of the examples proving the point are the scan€hristminster (Edinburgh)
where the university has a “forbidding quality”. &refore, Jude’s ambitions —
a poor stonemason’s ambitions to become a schalar to shutter over the thick
university walls which he used to restore. Wint¢itom seems to choose such
places as to show the sense of barrenness andadisio
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Along with visual fidelity between the novel ancetfilm comes the poignant
study of suffering presented with impressive sgalin the scene of the murder of
Sue and Jude’s children. The camera follows Judenwie enters the room to find
the corpses of the children. After putting themtloa bed, Jude bursts out crying.
Then the camera shifts to show Sue lying in a fqataition on the floor choking
with pain and grief. The sequence is painful andficdit to watch but
Winterbottom achieves the point. He shows thatdiniéering of those people is
real, and the death of the children causes unbleasaiffering (Niemeyer 2003:
172-173). The impression that stays is that it setirat the adaptation of Hardy’s
novel should look like.

All'in all, many critics analysingludeclaim that it is a successful adaptation of
Hardy although it was problematic to translate fioage to screeduderepresents
the style of Michael Winterbottom’s cinematic arys Although, the director
fights to escape the heritage framework, it is difficult to identify a string of
features that joindudewith the genre. First and foremost, the film hasorigins
in a canonical late Victorian novel by which fattis inseparably tied with the
national heritage. By its truthfulness to the naaedl its truthful representation of
the 19" century reality the film becomes a bridge betw#enepochs. It brings
the pictures of the T9century reality in front of the eyes of the moderewer
without unnecessary beautification of the past.tTh®avhy, although it cannot be
called asensu strictdneritage but rather a post-heritage produciiatieentered the
cycle of national cinema as a balance to all pteviproductions depicting mainly
the beauty of life in the privileged classes.
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CULTURAL SLAVERY IN THE CONTEXT OF VALUE ATTITUDES OF
CONTEMPORARY EUROPEAN SOCIETY

Introduction

Values have played a huge role in creation anddton of European cultural
space. Thanks to continuous search and evaludimope has been the stage for
ideological, cultural, social and religious uphdav&alues in general have had
a calming effect on the people, however, there abe times when values made
people conscious or worried, they motivated themctivity and made them united
(Brozik 2006: 115). Values can be found hidderhingphere of different historical
events influencing world affairs and they are asmsons for many conflicts. When
having a detailed look at the history of the terinjs interesting to follow
Whitehead (1970) who uses the teratuein order to define the inner reality of the
event. But, it is very difficult to view the worlds an event of values without
historical connection with tradition. Presence,ldqyand polarity of values can be
examined only during the process of life eventshigyindividual. Values cannot be
made similar to qualities, although they can benghp presented by individuals as
if they were values. Values can be performed ifomal, functional relations of
events, knowledge and ideas which are changed wtithonan effort.

Rapidly changing nature of values has become thsorefor their relative state.
Because of natural catastrophes or changes inicablitegimes, diametrically
different values have appeared in comparison teetlwchich were valid in the past,
before such changes occurred. Morris (1955) carohsidered to be the founding
father of the value fields theory. Following thigbry, values are interconnected
creating one complex unit and change in one areatismatically performed in
other areas, defining relative and changeable vakiteria. When trying to
measure values, we should think of the idea thainftividuals (acting in order to
satisfy their needs) values can be so diverse ahgthing can become a value
(Vaross, 1970)That is the reason why values are changing so fuisk people
learnt how to differentiate whole groups of valaesording to different functions
that the same thing can have during lifetime ofpgbeBrozik 2007: 8).

Values can be categorized into ethical, aesthetiglogical, legal, cultural, etc.
Every individual valuates on the basis of own adkits, norms and these valuations
can contradict the norms of other people,the.quality of functions different for
every individual. Elliot, an English literary sciest, found out in the second half of
the 19" century that the value of each new literary wdnkmges existing classical
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literary values to a certain extent. New literargrivcan emphasize the previous
values, revive them or overcome them. Morris (194)s it a changeable value
pole.

Value is the result of valuation. Nothing is of walper se, but the value can be
reached through the medium of process, the proacdsshuman activity.
Traditionally, the identification of values with mos is present in ethics. Valuation
viewpoint is performed via opinion which reflect®rponal experience. The
opinion presents mental approach towards valuedivittuals often acquire
opinions and patterns of others and follow thertheir own actions. It is important
to differentiate patterns and schemes of behawviowdéls of actions)Human
values are gained through experierééomola 1972: 206). An individual ascribes
the value according to the standards of groupewdfitiating what is ,good* and
.bad“ following the norms. All individuals (identés) have got their own system
of values which supplement the common system shaitd the environment,
socio-cultural group. Value system is defined byividuals’ relationship towards
the world, their position in the world as well &tationships with environment and
motives of their activities.

Cultural Values

When defining cultural values, we also have to take consideration different

social approaches. Some opinions, dating back éopthvious century, perceive
culture merely as a system of outcomes of humanmitgctnot acknowledging the

idea that culture is a permanent process. A veaypsbontrast can be visible when
asking questions about real world of values whighviewed in two polarities,

either as the world of value relations, or as thaldvof material and spiritual

culture.

Cultural values are permanently shaped and re-ghhpeevery society and
individual, being a member of the given societyeylare usually divided into two
basic categories: material and spiritual, howetlas, categorization is not finite,
whereas one and the same object or relationshifpeanewed as a part of both.
Cultural values are part of the world of values #mely are dependent on human
activity. Huge importance was attributed to ethnic, cultuaald religious values
because they dominate emotional feeling of naftomenova 2012: 98). When
defining the term cultural values, spiritual bagisulture and its values should be
taken into account.

Cultural values are very peculiar in their natukdany times, culture is
identified with art, but art is just one of the ttwhl forms.Art as a reflection of
culture, as a statement about cultural values, espnts in reality the complexity of
culture, but it cannot substitute or replace it amy way (Brozik 1984: 76).
Cultural values are considered to be the productsiltural activity of man which
is a characteristic quality, so it is not represdnbnly by quantity. Evaluation of
this activity takes place on the basis of resudtd, they do not have to be in the
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form of material products. Cultural value does negult from the moment of
individual creative activity.

Cultural need is the result of preferring certa@ues which are the product of
creative activity of man and which were promotedifgividuals as dominant in
their way of life.Cultural needs are conditions to interest that cobé described
as an active relationship of the common subjectatd# any value inevitable for
the creative way of bein@@Brozik 2007: 43). Signs which enable us iderditiion
of values should not be interchanged with valuassge Valuation is always the
process of comparison, but not every comparisealisation.

The experience with satisfying higher cultural rekzhds to ,personalization”
shaping individuals in a unique wadrt helps us to realize the meaning and value
of our own roles and all what is connected withnthéa valuegBrozik 2007: 67).
Culture is often perceived as a system of dutieslwtve must respect if we want
to live in society which accepted this system (r&)rm

Cultural norms are based on the system of rules. donnected with how to
realize values. Norms are specifically designediider to be able to measure
value. We suppose that values are anchored in ithe of people and their ideas.
They often become starting points and targets ahdm efforts. Therefore,
individuals find their way in life by recognizingnd focusing on values.

Cultural Slavery of Value Attitudes

Today’s society can be described as a civilizatigth high level of risks and
dangers - with a very visible crisis of trust argdponsibility, termed as a crisis of
values and approaches towards values. Values Hayedpa key role in evolution
of human society. However, there is still misuseéhaim in the period of technical
revolution, similarly, as it was in the past, whelues were misused by ideologies
opposing human rights and human dignity.

Today, this feeling has doubled because of inangasxtremism and terrorism. As
stated by Tondl (2010: 3)fhe increase of danger, its extent and impacalss
influenced by the fact that the standard of thetemporary society provides
incomparably larger and more serious extent of gisknd possibilities of all
available technical appliances misus@alues can also be found present in
seemingly unrelated individual performances. Thap de misused by radical
groups, spreading in virtual space, often the cafisenflicts.

Decisions of man are always choices between whpossible and tolerated.
This decision applies and respects certain valuesapproaches towards values
that are performed in society in the form of norfgery culture developed own
system of these norms as a precondition to ownends. Values and norms direct
society towards the so called civilized behaviavd@rov 2008). Ethical, social and
cultural norms are mutually connected with globalue and cultural atmosphere,
as well as with traditions, images and duties. €esms create functional borders
of the system that should not be violated.
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Tondl (2010) stresses the fact that values and siame bound to human
activity, determining the quality of these relascend disseminating them through
the medium of communicationt is about the processes of communication,
linguistic and non-linguistic forms of communicatiouse of social patterns,
preferred forms of human behavi¢fondl 2010: 6). Through the medium of
communication, understanding, adequate acceptartcpraper interpretation, it is
possible to disseminate values trouble free betvaféerent cultures. Respecting
differences in socially tolerated way is thus amvitable condition. There are
many ways how to make intercultural communicatiagier. One of them is to
admit the existence of exceptions while assumiag ¥ialue valid in society does
not have to be regarded as universal.

Different social patterns represent one of the nooshmon problems when
values of two different cultural groups crash. he tpast, the gender positions,
relationships and assigned tasks of individual memsbn society were clearly
determined, but today we face new non-standarduandual situations, connected
with global changes and technical development. dfbeg, we need to focus again
on values and their impact on individual or groahdwvior.

Because of this, we favor the idea that educatystes should be comprised
of complex knowledge about society, man and culiurine broadest extent. If in
the past, the education was influenced by fundamhédéology, today there has
been a new space opened (especially at secondagls@and universities), so that
this kind of knowledge can be introduced to stusi@m&n innovative way.

As it was mentioned before, the knowledge as aevaain be also misused and
manipulated. The knowledge as a value presupp@sespiion and valuation from
both points of view, positive and negative, leadiogindividual performance:
acceptance or unacceptance of situation, person,Teterant approach towards
values should lead to accepting permissive condifiszvhether the activity/person
is possible, allowed or at least toleratéidpays also today that many things
which are considered now as unacceptable, uns@tail often harmful, were
regarded as normal, standard and totally acceptable previous generations
(Tondl 2010: 12). We assume that there is a cohdiaramism in this process.

Development of values and attitudes towards thesnnlexer been trouble free
and from the historical point of view, it aroserfraonflict concepts which were
influenced by culture and civilization developmeneflected especially in creation
of cultural, artistic and technical artifacts. Thole development of human
knowledge has been accompanied by new requirert@mgsds culture and crisis.
Weber (2009) also differentiates two types of raldies, the one of purpose and
the one of value.

When taking into account attitudes towards values, also need to pay
attention to the possibility of searching for nemdabetter concepts. Values are
elements present in the process of decision-makiogt is important to integrate
them in the process of intercultural communicatiblowadays, we have been
facing new challenges in the sphere of individwdlugs of man. In the past, values
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were bound to religion and tied to close familytabrelationships. The individuals
were determined by their upbringing in family resyg in acquisition of such
concepts as honesty and truthfulness, being trsongfar pride when employed in
certain occupations. It was especially the humdidadty which was considered to
be a positive value.

Crisis and conflicts in contemporary society araially not conditioned by
differences in the level of civilization, it is nptimarily about ,the conflicts of
civilizations®, but about the conflicts of differemrientations towards values
(Tondl 2010: 18-19). This opinion is in oppositianthe statement of Huntingtona
(2001) who does not pay so much attention to vahproaches of societies, but he
views rather material side of civilization develogm

Scientific and intellectual isolationism, which datback to the i*gcentury, is
the problem of complex value approaches developmemngsts on very narrow
specialization limiting cross-cultural communicaticAs a result of this, there is
a certain amount of doubt created in the area afeséields and knowledge
relevance, whereby the mutual respect is missirgjue/ tasks and challenges
require interdisciplinary approach.

Generally, current European culture is more ofteant not indifferent,
characterized in abstract concepts such as freeglpmality, democracy, solidarity,
continuous development and open market. The sedcaliestern culture prefers
universality of cultural values, even though thisiversality does not reflect
operation and management of individual states. @iersity of systems leads to
acknowledgment of different values in different wts.

Today, there is also a cultural fragmentation agisnside of the states, where
parallel cultural worlds are creatddany people believe that luck can be found in
achieving freedom, in the shape of unlimited fomedbelieving that social justice
is only an expression of requirement to take shratais luck that is similar to the
lack of any duties, and that equality is synonymaitis the equal share in material
benefits enabling carefree lif®i Fabio 2009: 16). Society, which loses trusthia
future, is closed and isolated, leading to resignatind refusal of ideals of
freedom and equality.

Free society that is fragmented in this way dividesple into groups instead
of declared equality (into young, old, men/womeisatled, etc.). Freedom — one
of the basic democratic values is connected priynatith safety in today’s society
(protection from terrorist attacks). Protection sthte and unending conflicts,
however, destabilize the idea of freedom as a us@/@&alue.

Cultural Savery

The French renaissance philosopher Boétie (20h4his work of art calleddn
Voluntary Slaverycomes with the opinion that life without freedomnoot be
happy. According to him, the freedom of man is fadiby fearThose who are at
the bottormare afraid of power, whilgghose who are up“are afraid not to lose it.
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Theory of power was later on developed by own cptscef Hobbes and Weber
(2009).

Berd’'ajev (2000), who comes up with the philosophy of fihee, refuses
West-European rationalistic tradition and brings tpposite of the philosophy of
slaves. This theory is based on intuitive, up-taitsial perception of freedom,
whereas, freedom is not the only object of researble man should not be the
slave of his existence. Perception of personality &eedom is connected with
personal reason, will and activity(Berd'ajev 1997: 63). Freedom is performed
through active performance that is based on thisevdreedom, in a theoretical
way, without exertion of practice, can be contested

Current slavery is connected with the process oilaimation that can move to
social hypnosis, absorbing the man. Society of fr@@ple must not create the rule
of power and powerful, but it should lead to safija However, the man creates
slavery alone, as well as his dependency on sodieiyks to developing
civilization.

Civilization helped man to set free from the hegeynof natural powers.
Civilized man has been changing the world arouadkh to intellect, but there are
also side effects of his activities such as oppoasgxploitation, suffering of great
masses of people, which are excused by the vafugeilization. The great writers
like Tolstoi and Rousseau in their works of art mvirat civilization suppresses the
freedom and makes slaves of people while promismgncipation.

As far as development of society follows mater@sib, it suppresses to a great
extent the level of human life valu€he man feels as if he was crushed by this
huge variety, disintegration and conditionality @¥ilized world (Berd’ajev 1997:
97). Culture and civilization will always coexist in a certain way, civilization is
older and more genuine, culture was created [@itex.process of civilization takes
place especially on the level of collective idgntihowever, culture is more
individualized. Civilized man is not automaticalynonymous to cultural.

As it can be noticed in today’s society, civilipatican suppress culture, the
bearers of which can be made into slaves of othkreg, distanced from the core
values of original culture. Cultural styles oftenitate traditions, drawing on them
and introducing new, innovative elements. Up tihwg culture is based on the
quality of selection. That is why cultural elitenckead to aristocracy. That would
mean destruction and degradation of individual uwalt layers, and so culture
alone.

Culture is made up of creative activities of fregividuals, not slaves of
culture. The subjectivity of authors transcends the objectivity of world through
the medium of artistic creativity, whereas, the maiiteria is reflection of values
and perfection within the cultural norm. Howevemyaman can become slave of
cultural values that are enforced by higher authori

When dealing with the concept of cultural slavetys important to take into
account the relationship between freedom and atighdks early as in the 19
century, Mill (1995) indicates that freedom in sgi should be guaranteed by
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liberties and rights, as well as representativeugrthat should make efforts to
reach the so called common good of society. Howewgslaces where governing
elite exists, a considerable part of morality of thiven society arises out of own
interests and the feeling of superiority of thigee(Mill 1995: 13). Inequality in
social status reflects also the nonfunctional ggcie

The awareness of collective freedom is performeauth the medium of faith
in social authority that is not weakened by thd that e.g. in other places of the
world, or in a different country, this authoritydenounced. The man who accepts
authority connected with cultural environment, \ilh reservations, becomes
a slave. The freedom of thinking and opinion becauastituted by imitation and
acceptance of thoughts and opinions that are heltid authority. Such a man or
a group is very easily manipulated. It is oftenfpened in the form of different
cultural groups which promote ideological thouglfascism, etc.

The faith in freedom in society is interconnecteithvihe ideal of truthln
reality, the saying that the truth always wins opersecution is one of the untruths
that are being repeated by people until they becatiehé. Every experience
opposes this fact. History tells us a lot abouthsuases when truth gives way to
persecution. If it cannot be suppressed forevetan be muted for a long period
(Mill 1995: 31). It is very difficult to find theruth. The truth does not have to
represent the real truth, even though it is agogeby majority.

When talking about cultural slavery, it is importda suppress free thinking
because it is a threat to doctrines and ideolodgresomparison to acts, thinking
does not have borders given by cultural community i@ does not require power
necessarily in order to materialize. Plurality girdoons has got a better chance to
lead to progress than the only ideology, governingthe form of totality.
According to my point of view, Europe is bound hargdity for its progress and
versatility (Mill 1995: 67). HowevelEurope is going in the way of Chinese ideal,
to make everybody the saiill 1995: 67). Because of globalizing tendencies
have noticed this similarity in different culturesd their systems. The original
values cannot oppose the pressure and new trehés. Uhiqueness is gradually
replaced by uniformity.

Humbolt (2000) defines two inevitable conditiong fauman development:
freedom and variety of conditions. If these two ditions are not being
materialized, the result is mass, uniformity, artitraand artificiality, which are
responsible for the loss of values, weakening istreicture of cultural community
as well as cultural diversity. Following this omni society has got the right to be
sovereign, superior over individuals, but only dm tcondition that their free
development is allowed. Respecting general critevidid for all the people
equally, should enlighten the members of commualigut what they can await.
Sovereignty/authority can take neither individudtge will, nor the rights to do
their own decision-making.

We suppose that by acknowledging values of evatiyidual, the fight against
cultural slavery is possible. Today, this indivilfeeedom is threatened by
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extreme nationalism, new technologies, indust@gien or performance of
intolerance. Cultural system should enable indiglduo identify personal liberties
in the system which does not limit their developm&very culture is peculiar for
own customs, traditions, forming every individuala specific way. The negative
side appears when individuals become slaves ofsyiséeem, instead of gaining
knowledge and becoming open towards their idertitypugh the medium of
intercultural performance. Thus, the individualusds them and remains closed
within the uniform space around.
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EAST MEETS WEST — ON (IN)COMPATIBILITY OF CULTURES

Annotation

The article focuses on most up-to-date topic —ucaltdifferences between
“western”, Anglo-Saxon and European cultures andmigrants coming from
Islamic Eastern countries. The author examines iatubistorical, political,
religious and cultural differences. Attention isigao “visible differences",
concerning visual symbols of religion and lifestygpresented in English-written
literature (novels by Betty Mahmoody and Khaled4éas) and media. The article
also explores various social metaphors and ansveeggiestion whether these
cultures are compatible and whether acculturationcaltural pluralism can be
reached.

Key words: cultural (in)compatibility, Islam, Christianity, mericanisation,
globalisation, lifestyle, women, Betty Mahmoodyhd&ed Hosseini.

Introduction

Integrating Europe as an equivalent to multiculisna and religious diversity
of the United States of America, increasing madahinance of Asian countries
with spreading their cultures and religions andagng influence of Islam, has to
cope with the phenomenon of cultural pluralism,bgl@zation, Americanisation
and Islamisation. “European” culture is consideseda “western” culture based on
Christianity, American on pluralism, race tolerarare strong individuality, and
“Islamic” culture on male dominance, orthodox raigs belief and strict hierarchy
in society. If we look closer to these statementscan observe that they are only
stereotypes and generalizations about certain mdrthe world with common
cultural traits. The question that occurs is whettieere exists European and
Islamic culture. States of European Union have commalues such as human
dignity, peace, wealth of nations, freedom, demmgraquality etc™ However,
we cannot claim that they create European cultemalise each state has its own
traditions, conventions, customs and languageoiradiction to European values
are those of Islamic world such as hospitabilitgnerosity, blessing the family,
honour and collectivisn¥’! These values are more or less common for all ciesnt
with Islam as a national religion but they alsordi create one unified culture as
Islam is spread from south-east Asia (Malaysia,otesia), through south
(Afghanistan) and south-west Asia (Pakistan, Ir&im¢, Middle East (Iraq, Saudi
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Arabia) to North Africa (Egypt, Libya) and everywry keeps its own cultural
features. Considering this brief analysis, it isessary to re-evaluate thinking and
understanding of the term culture and the relatignbetween cultures.

Already mentioned phenomenon of globalization, Apgrization and
Islamisation is spread throughout mass media taatdiominant position in human
life. We live in the era of technologies, mass raeaid almost unlimited flow of
information. Information is often substituted fardwledge. People are disoriented
in the huge amount of information, they are gettongfused and it is difficult for
them to understand and select important informatigrerature and translations
from national literatures can provide better omioh in understanding specific
cultures, religions and philosophies. In additicegding literary works can enrich
our minds and souls.

The aim of this article is to provide insight inglamic culture and examine its
influence to other cultures throughout novels writin English with the setting in
Iran and Afghanistan. Even though the setting o tlovels is in different
countries, it has many common features. Both nodefsict problematic life of
women who live in the countries with Islam dominan€hey have to obey rules
that the Europeans, living in a liberal and openiety, often find mysterious,
unbelievable and in many cases difficult to underdt Therefore it is important to
focus on the skills of a good translator. If tramst wants to translate novels form
the exotic environment, we agree with the Slovakgtator Alojz Keniz, they have
to be skilful not only at foreign language and naotiongue, but the most
important is knowledge of both cultural environngenrt foreign and domestic.
(Keniz, 2008, p. 39) Another key role of a skilkeainslator is to interpret the way
of thinking in a particular culture. Thus, the tsktor becomes universal and
versatile professional. By translating to anotlerguage we enrich our literature,
culture and give space for a reader to understesilller differences of cultures.

Islamic Culture on Slovak Literary Market

At the turn of centuries we can observe spreadiwgnemore amount of
information about “eastern” cultures and custonmol&hops are getting saturated
with esoteric literature, American motivating boaks how to be successful and
more and more novels with Islamic topics are phliis

The novelNot without my daughteby Betty Mahmoody was first published in
1987. In Slovakia it was published two years aftelvet Revolution, in 1989, and
can be considered as a breaking novel becauseshifatr topics described in the
novel were mostly taboo. Later on in 1992 its segirgy novelFor the love of
a childwas published (with its Slovak translation in 1982Slavo Herman, Alojz
Keniz, Jan Kvapil and Michal Pribus). In additionthese two novelsly name is
Mahtob by Mahtob Mahmoody, a daughter of Betty Mahmoodypemred on the
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book markets in 2013. Its Slovak translation wablighed in 2014 by Otakar
Kotinek. All these novels depict real lives stories boith Betty and Mahtob
Mahmoody. The first novel tells the story of thaheuw who went on two weeks
holiday with her Iranian husband to his countrysi#ort holiday changed to nearly
two years stay. During this stay Betty searchedfigpossible ways to escape, with
her four-year old daughter Mahtob, back to the UgAs not only dramatic and
terrifying novel full of tension, but it also pralés insight into Iranian society
thorough the eyes of an American woman. The secstody depicts their
comeback to America, readjustment to its cultumnstant fear of her husband
Moody’s revenge and her many encounters with otlwbrs have tried to escape
similar situations. And third novel is told by Mabt Now grown, educated and
fiercely independent, Mahtob Mahmoody recountsHeerowing escape with her
mother from a tyrannical and abusive father in twan- Iran. She describes how
influential this experience was. She is unable tvenon with her life until she
discovers that she can change her life by changangttitude. She finds out that
the clue to her happy life is forgiveness.

Another significant writer is an Afghan-Americanatior Khaled Hosseini. In 2003
he debuted with a novdlhe Kite runner(translated to Slovak in 2008 by Danica
Holld) that became a world bestseller. Another h@vérhousand splendid suns
was published in 2007 (translated to Slovak in 20p®aria Galadova) and it will
help us to explain particular customs and ruleslaimic culture, respecting them,
abandonment of them, shifting from traditions todexmization and their influence
to other cultures. This novel is a story of twomen of different generations,
social and family backgrounds whose lives were eoted by marrying one man.
War, violence, fear and unjust status of women Bsodiety, but also faith, hope,
protection of the family and long-lasting valueg apecified in the struggle for
survival. A Thousand splendid suissboth a historical chronicle of Afghanistan for
the last thirty years and touching story about fanfiriendship, power of love and
sacrifice as well.

Both writers, Betty Mahmoody and Khaled Hosseirealdwith topics such as

human dignity, mostly woman’s dignity, ability targive, making decisions and
keeping responsibility for them. Despite the félagt one heroine is American and
another two are Afghans, they display with simdailities, tell about their lives

experience and provide insight into far distant@uons of Islamic culture.

(In)compatibility of Cultures

The word culture is derived from the Lativord colereand its meaning is to
cultivate. Generally it refers to patterns of hunaativity and symbolic structures
that are given by such an activity. Different difoms of culture reflect different
theoretical bases for understanding or criteriaeiealuating human activity. For
example, anthropologists most commonly use the teufture to refer to the
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universal human capacity to classify, codify ananownicate their experiences
symbolically (Fobelov4, 2000, p. 9). Nowadays, the term cultelngs to the

most frequently used words. Synonym to the worducelcan be civilization, but

culture is wider term. Culture is traditionally died into material and spiritual.
Symbols together with values, norms, conventionstans, religion and language
are parts of the second one.

We can distinguish some dominant cultures —Europ&arerican and Islamic. All
these cultures are recognized throughout their gehaor so called cultural
stereotypes. A cultural stereotype is a culturbliged belief (e.g. one referring to
attributes of culture including race, ethnicityligeon, sometimes also sexual
orientation or appearance) that everybody whorreember of a certain group tend
to behave in some fixed pattern traditionally (arfgtn falsely) attributed to that
group. Cultural stereotypes can be both positive reegative. (Javoikova, 2014,
p. 58).

One of the main stereotypes in Islamic cultureh&t twvomen have no rights, are
oppressed and tyrannized by men. Both novels corifirs statement. For example
in A Thousand splendid sutfse position of women is explain as follows: “Learn
this now and learn it well, my daughter: Like a gass needle that points north,
a man’s accusing finger always find a woman. Alwaysu remember that,
Mariam.” (Hosseini, 2007, p.7) Mariam, one of thaimheroines, was born as
harami— unwanted thing, an illegitimate person who wondder have legitimate
claim to the things other people had, things sicloee, family, home, acceptance.
(Hosseini, 2007, p. 4) Hosseini often uses mixedjuage to keep multicultural
dialogue. (Janecova, 2011, p. 35) His novels, botloriginal and translated
versions, seem rather exotic and thus interesting freader. However, using too
many culture-motivated words can be found distragcti

Not only Muslim women but also those who experiehogix marriages should
know and be aware of the fact that according tam#t law Sharia and Quran,
women in Muslim countries belong to a man. Bettyhaody describes and
explains in her novel what it means to be marrged Muslim: “...as Moody’s wife

| was his chattel. He could do with me as he wish@dahmoody, 1993, p. 79).
In addition to this: “The husband owned everythinge wife nothing. And
property includes the children. The children of aloe live with the father.
(Mahmoody, 1993, p. 170) She continues: “...Iraniamen were slaves to their
husbands, how their religion as well as their gorent coerced them at every
turn, the practice exemplified by their haughtyistence upon an antiquated and
even unhealthy dress code. (Mahmoody, 1993, p. 50)

A very specific dress code is inseparable part oflvh women’s lives. Slovak
educated Emire Khidayer, diplomat in Muslim cowtdrisuch as Egypt, Kuwait
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and Iran, explains in her bo@kvot po arabskyLife in Arabic, published in 2010)
that there are five reasons why women veil themnesel¥irst is sun and wind
protection, second is lack of money because natyeweman can afford regular
hair styling, third is religion, fourth is connedt¢o the previous one — woman
should not attract a man because she is devillstadead a man from the right
way, and finally they voluntarily veil themselvegaist the eyes of men.
(Khidayer, 2010, p. 138 — 144).

Betty Mahmoody describes her first experience wdreiving to an Iranian airport:
“I knew that women in Iran were required to keegitttarms, legs, and foreheads
covered, but | was surprised to see that all ofwbmen airport employees as well
as most of the female passengers were wrapped tatmogpletely in what Moody
told me werechadors A chador is a large, half-moon-shaped cloth ambai
around the shoulders, forehead, and chin to rexagleyes, nose, and mouth. The
effect is reminiscent of a nun’s habit in timestpd$ie more devout Iranian
women allowed only a single eye to poke through.mWi scurried through the
airport carrying several pieces of heavy luggageniy one hand, for the other was
needed to hold the fabric in place under the chine long, flowing black panels of
their chadors billowed wide. What intrigued me most was trdtador was
optional. There were other garments available tfil fihne harsh requirements of
the dress code, but these Moslem women chose to etemor on the top of
everything else, despite the oppressive heat. Vellad at the power their society
and their religion held over them. (Mahmoody, 198914) In the original version
and also in translated Slovak version we can olbseetailed explanation of
various culture-motivated words: “The coat is adlleontoe The scarf is called
roosarie In Iran you have to have this to go out on theeft” (Mahmoody, 1989,
p. 20) If not, you can get into troubles wjthsdar a special police force: “One of
the pasdar's assignments was to make sure women were propedgsed.”
(Mahmoody, 1989, p. 45) Thus, in contrast with wimany Europeans think, the
custom of covering oneself has more regional, filnor status-bounded
varieties. We agree with Emire Khidayer that veilia not only religious symbol
but also social and cultural.

Another part of clothes so callddjab is mentioned in the noveA thousand
splendid sunsAlthough in its original version this word is nekplained, the
Slovak translator keeps it as culture-motivateddaaomd then explains it as a scarf.
The wordhijab originates from the worttajabathat means to hide or separate.
Hijab is used as a cover of a head or a veil hiding. etcording to Quran it
is also a place separating women from men who dame visit. (Khidayer, 2010,
p. 141 — 142).

Fashion varies from one country to another. Thezena commonly valid rules for
all countries. Meanwhile in some countries the e8trict or orthodox, in another
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countries there exist only recommendations. Itlaiseem that there is actually no
fashion in the Muslim world. But this stereotypenist true. Muslim style can be

observed also in western cultures. In fashion wdhnkeke are no news such as
extended tops, tunics, pashminas made of cashreeaeyes, various colourful

ornaments and patterns. Both novels provide fuigeaof examples of Muslim

clothes. Translating these words can be trickytaedole of translator is to enrich
national language with various exoticisms. HoweWemiz, famous for his attitude

to translate as many foreign words as possiblemsldhat professional pride of

translator should lead to their intention to tratesleverything foreign into mother
tongue. (Keniz, p. 39) Otherwise the result caralb@anguage that is “enriched”

mainly with various exoticisms, calques and misusib®d phraseological units.

(Keniz, p. 44).

Lives of women, their position in society, dresgl€@nd rules they have to obey,
for western way of thinking, can be considered fakhioned, “medieval’ or even
illogical. Despite the fact that Islam is spread getting more and more present in
European cultures, it is difficult to understandLitterary texts that are translated
into another language can help with understandBygiranslating they become
a part of a different cultural environment and grinew information to it.
According to Bilovesky, the quality of Slovak tréations tells about readiness
of our environment to translate such kinds of tef@dovesky, 2011, p. 6) Social,
cultural and fashion trends are gradually beconpag of national culture. As
a result of this, countries should do all their tbes avoid extinction of their
diversity, specificity, particularity that is commdor their national culture. They
are the most valuable wealth and heritage thah@cessary to improve constantly.
(Bilovesky, 2011, p. 12) In connection to transiatsolutions of culture-motivated
expressions we suggest keeping authenticity, codou exoticism of original
work. They can enrich readers of translated woik provide them with the same
experience as the readers of original work can .hamd that is the reason why we
propose using internal explanatory notes that elated to the effort to preserve
the equivalent specification. (Levy, 2012, p. 1iMgrtextual explications function
as subtle parenthesis and carry new cultural indgion.

Conclusion

The aim of this article was to explain and clagBiected issues of so called
Islamic lifestyle, with a special attention paidtbh@ social status of women, values
and way of thinking, often translated into the wagmen dress themselves, and
the influence of these differences onto other ce#fult seems that nowadays
Europe needs to define or re-define its valuesontrast to those of dominant
civilizations. Phenomenon of national culture é&cdming crucial topic and leads
to intensive thinking of cultural identity that h#fs unique characteristics. The
guestion that occurs is whether European courttiags similar or different values,
if they keep their own cultural identities and ipdadence or are globalized and
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influenced by American and Islamic cultures. Oriyosg awareness of diversity
and uniqueness importance of all aspects of ndtionlure can prevent total

principle implementation of one culture. Translatedts throughout literature,

introduce different culture to another one. As gileng has its positive and

negative influence, translating into national ciggienriches cultural environment
but on the other hand it is protection of natiooalture in which foreign culture

wants to be establish. (Bilovesky, 2011, p. 14).
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PARODY AND HUMOUR OF PRATCHETT “S FANTASY
An intertextual comparison with J.R.R. Tolkien

A well known creator of fantasy novels, Terry Pheit is usually appreciated
for his Discworld series. However, among other novels of the fantgsye, this
author’'s books form an odd group due to their gresent humour and irony.
Within the genre, they are usually branded as haowrfantasy. Pretchett’s
humour is often an outcome of various intertextshifts. The following text
presents a comparison of J.R. R. Tolkien’s andrdtcRett’s characters to identify
one intertextual method that Pratchett uses fordmanos impact.

When, in the first half of the ﬁbcentury, British linguist and writer J.R.R.
Tolkien published his novelobbit, or There and Back agaandLord of Rings,
he caused Hobbit-mania. Although his books wenmanily intended for children,
they became very popular among people of all agelde In the time of
revolutionary scientific discoveries and first humattempts to travel in space,
people, who were otherwise able to find logical lamption for almost every
problem and mystery, turned to reading fantasyyTb#owed the adventures of
a little creature, neither dwarf nor man. For wagtithose stories and novels,
Tolkien drew inspiration from Scandinavian sagad amedieval eposes. This is
clearly indicated by the characters” names. ABdruzka noticed, the names of
dwarfs and the sorcerer Gandalf fréfobbit come from Edda, the old Norse saga.
In addition, the main motif fronhord of Ringsalso shows significant similarity
with the Song of Nibelungsthe old German legehd

The story of the hobbit Bilbo resembles a clasairyftale, which is based on
the traditional opposition of good and evil, with iaevitably positive ending. The
Hobbit also follows the classic conception of pgataists who always fit into two

“Mena trpaslikov acarodejnika Gandalfa z Hobita pochadzaju zo sev¢iskdy a hlavny
motiv Pana prstegov ma mnoho spafoéhos Piegou o Nibelungoch (Dorazka, 1991,
s. 375).

2 The old German legend Song of Nibelungs was rexbid 13th century, although its
existence is much longer. It tells stories of myghtince Sigfried who defeats the Nibelung
brothers, strong dwarfs and great, skilled blacltsn Sigfried is able to gain their gold
treasure, magical sword and the cloak of invidipiéind then he kills a dragon. After that,
he pretends he is someone else and goes to prapmeseutiful princess Krimhild. He helps
her brothers defeat enemy armies of Saxons and Dasewell as gain the mighty
Burgundy Queen Brunhild for one of them.
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basic categories: good or evil. Their qualities ezvealed to the readers at the
beginning, or with the arrival of conflict. Suchoprgonists usually do not change,
or evolve in any way during the whole narratiora jueen is bad at the beginning,
she will stay so till the end, when the evil ishtiigllly punished.

Tolkien introduces the rather comfort-loving, plurhpbbit Bilbo Baggins, who
refuses to take care about anything but his owtbeielg and solace. Unlike other
classic fairy tales, however, here the readeratamerve Bilbo’s gradual change
and development during one adventurous journeykidiols novelsThe Hobbit
and Lord of Ringsare similar in this respect so we can regard theth las
adventure — initiation novels. The main protagowisian initiation story makes
a certain kind of pilgrimage, a journey leadingotigh several challenging tests.
Meeting these challenges changes his view ofdifleywing him to understand the
true meaning of his existence and of all life. Ragsthe tests changes the
personality of such a protagonist, which is notdase of adventurous.

The journey of Tolkien’s characters is also full d#ngerous surprises that
present new challenges and self-sacrifice. Thevallhave to go through thick and
dangerous forests, survive many a perilous mourgags or dark underground
corridors and attacks of various fierce creatutesy have to fight for life. Survival
means that they have found both the practicalsactil tools not only to survive,
but also to mature. This is an evolutionary shiftsuch characters, who are not
winning due to their primary category (i.e. goodhgoers evil), but by personal
choices that reflect their growth. That makes ttrete to help their society and
finally to fulfil their ultimate goal: to defeat @vThe journey changes Bilbo, who
is not so self-interested anymore, but the chasgot leading up until his final
spiritual enlightenment.

The success of Tolkien’s novels brought a lot af dpigones. They tried to
achieve the same popularity and literary positiomt, in vain. Terry Pratchett is
a British fantasy writer who was blamed by orthodmtkien fans of borrowing
from their favourite writer Pratchett explainedat he did not find inspiration in
Tolkien’s book, but rather in the unsuccessfutditg imitations, which appeared
immediately after Hobbit’s success. He emphasizatiie created his first books
of The Discworldseries to mock such texts and their writers. H@xethere are
some signs that contradict the writer’s refusad direct influence from Tolkien’s
texts.

Doubtlessly, both the authors enriched fantasyalitee with two unique
fictitious worlds. While Tolkien’s Middle-earth isomewhere on our planet,
Pratchett’Discworld is an utterly different world in the shape of gagitic disc
supported by four elephants standing on a shalpate turtle A-tuin

Tolkiens world

The fictitious world of Middle-earth is a meticukly designed place with
enough similarities to English life that we canumse that its author placed it
somewhere in Europe, most probably in England. i€alkwho was a linguist,
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created not only its geography, but also the laggumythology and genealogy of
its emperors. Thematically these novels deal wigttohy, depict various heroic
fights, wars and battles of hobbits, elves, dwaares people against their enemies,
who represent the empire of evil. Whil&@he Hobbitis a kind of prologue to
TheLord of Ringgrilogy, Sillmarillion andUnfinished Tale®ffer further details
explaining mythological and kin relationships ofdgoand emperors from all the
writer’s novels.

Pratchett’s world

Pratchett’s Discworld novels miss the encyclopaemipect of Tolkien's
fiction. Pratchett found a rich source for hiatésy world in Native American an
Indian mythology (the turtle and four elephantsprting the world). Despite such
construction, Discworld countries resemble spedaitiantries of the actual world.
Such effect is doubtlessly the result of the althaleliberate effort, because in
creating them he uses well known geographical aofural aspects and
stereotypes from the actual world and applies threfis fictitious countries. For
example, it is easy to recognize thateresting Timesthe?" Discworld novel, is
set in the country which was highly inspired by meedl China (Agatean Empire
is surrounded by a Great Wall), while the end ef nlovel shifts to a country that
overtly resembles Australia (natives with white yogainting, a boomerang).
Geographically, the Discworld is created graduahygreasing its size with every
new part.

Ankh-Morpork, its central city-state, bears sigisadig European medieval city.
(Also the social and technological aspects of tige as well as of the whole
Discworld situation are medieval). The citizen®acworld travel by horse-drawn
carriages and believe in the supernatural. Howeahiey;, sometimes use machines
that slightly resemble contemporary devices (thase outcomes of modern
technologies in the actual world, but in the Disddipthey are based on the
opposition of contemporary idea and primitive reatiion, which follows childish
apprehension of how they might work).

Contemporary elements appear in the themes andidgegof the Discworld
novels. The main motifointeresting Timess the difference between totalitarian
regime and democracy. This comparison is depicygdxiaposition of two worlds
that are build on the principle of a negative @&sdphotography, e.g. black and
white contrast between the two otherwise similatyses. All the books of the
City-Watch sub-series include racial equality, whis also one of the themes of
The Truth Women’s equality is the topic bfonstrous Regimentvhile The Truth
explores the ethics of journalism.

Aspects of the contemporary world overtly penetrate descriptions, where
they demonstrate itself and refer to the actualdyaevhich is implicitly present in
such opposition with the medieval Discworld sitaati They also mark language
registers of characters who speak about local tog and use similes or
references to the actual world too. Those chammetso buy hotdogs in the streets
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of medieval city, or they roller skate there andhsincongruities have comical
effect.

Tolkien’s novels use the setting of actual battesveen good and evil as the
setting fo the characters’'moral growth and devetgmHis heroes always win
through their valour, power and sometimes also wittelp of white magic. There
are also battles and combats in Pratchett’s nobetshis characters win because
they are quick, dexterous as well as clever. Sohthem are very cunning and
skilled in political manoeuvring (Lord Vetinari) higsical power is rather scorned
and as such attributed mainly to characters of stomking lie clumsy trolls, stone
creatures, whose origin is also in Scandinaviaaridg.

It seems, that the fictitious words of these awglaoe so different that it would
be hardly possible to find any direct connectionwleen them. Nevertheless,
Captain Carrot Ironfoundersson, a character fronkhAMorpork City Watch
sub-series, may reflect inspiration from TolkieAmgorn from theLord of Rings

trilogy.

Aragorn
After his royal father’'s death, Aragorn is brougip by EIf Elrond in

Rivendell. Aragorn does not know about his royagiar The elf names him Estell,
which means “hope” in the Elven language. ElroatséAragorn like his own son
and decides not to reveal the secret of his obgiiore adulthood. Then he will be
able to face duties that are bound with it. Aragaroves his bravery and heroism
in fighting against the evil necromancer Sauron laisdarmies. In that time he falls
in love with Arwen, a half-elven. He defeats Sauamm then marries Arwen and
becomes the king of Arnor and Gondor.

Carrot

As atoddler, Carrot is found in a forest, surrcechdby a group of murdered
wayfarers. He is adopted by the king of dwarfs Braught up in belief that he is
also one of them despite his considerable physiza. Carrot does not know
anything about his possible royal origin, howevsgré are some unusual things
that suggest such past. The most significant ohesiappearance. There is also an
old and always sharp sword with an inscription,alhivas found next to him in the
forest. The final item is an old ring with the samscription, which was dug out
later, but from the similar place. After growing, U@arrot goes to Ankh-Morpork
to fight against crime as a member of The City Wafthere he meets Angua,
a female werewolf, and they gradually develop & etwse relationship.

Close comparison of Aragorn and Carrot shows sévesamblances and shifts
that form a proposition of their intertextual réaship. It appears that Pratchett
found a rich source of inspiration for one of higracters in Tolkien. In creating
Carrot he made his tool of Genettian parody. Accirdo Genette parody is
a playful transformation of the subjects of parddiext, which has no effect on its
style. Such parody often changes conditions ofsihigiects instead of its style,
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which means that there can be changes in the $sbparial status, or existential

form, and so on. Relation between the parody andriginal pretext does not have

to be satirical, even if the aforementioned tramafdion of subjects and their
conditions often comprises effect of irony.
We can identify three basic semantic shifts in é¢brett’s transformation of

Tolkien’s character of Aragorn:

1. Aragorn is leaving hills to fight against Saurorggil — Carrot leaves for
Ankh-Morpork to fight against criminality as a pmman.

2. Aragorn is in love with Arwen, half-elven — Carloves Angua, who is from
a family of werewolves (she is half wolf).

3. Aragorns becomes the king — Carrot gets a promotio

In the case of Pratchett’s parody, there is moas tinese changes. The shifts

caused by transformation of pretext change the noddide final post-text creating

a humorous effect:

1. While Aragorn’s tutors are exalted and noble creatwho live in their forest
dwelling, the dwarfs who raise Carrot are just ggifgoin both appearance and
behaviour. The dwarfs are rather simple, shortsynaind quarrelsome, with
long beards. They live deep in hills in their mines

2. When Aragorn goes to fight against Sauron, he isiam and his Elven
background is significantly integrated into his qmarality. And so is Carrot’s
background. When he leaves for Ankh-Morpork, hegshonest and simple
thinking as his tutors, dwarfs, and that is whyisaot able to understand any
of intrigues and gossips that surround him in tlgedity, or to identify irony
when it appears in someone’s words.

3. The war against Sauron and his army requires seicbus self-sacrifice and
courage that only a hero and future king as Aragman be successful in
defeating this enemy. Fighting against crime in Bkorpork brings Carrot
into many complicated situations, but he usuallyirss from use of his
physical powers. It is his helpless innocence anglgity in combination
with his strong carrot - shaped body that shocketingronment and especially
criminal elements of the society. They suddenlyobee meek and obedient.

4. The Elven Princess Arwen is a noble creature otgneganners. On the other
hand, Carrot’s colleague and girlfriend Angua iseaewolf. In her animal
form she is very effective when she is chasingimioal. Pratchett uses such
situations to create a lot of humour. For examphenvAngua wants to return
to her human shape (Situational kind of humour, rbeder sees a mental
picture of the event with missing clothes, whichsinfollow, it is implicitly
present, however the writer usually omits it). Suthmour is based on the
opposition of the implicit, logical conclusion ofigeing clothes with absence
of any explicit reference to them.

5. After defeating Sauron, Aragorn becomes a famodsrespected king. People
still remember his heroic deeds and appreciate l@axrot is gradually
promoted for his successful fight against crimityaln Ankh-Morpork. He is
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satisfied with his personal life, because as acpolan he knows his streets,

city and his people. When he realizes that the waotiteman is derived from

polis— city, Carrot concludes for himself that a pefian is a man of the city.

He is the true governor of the city who knows hepple and protects them.

(Men at arms, 1993

The shifts indicate that the outcomes of Prtetthéthnsformations are present
on the semantic levehnd in the mood of the entire text. This indisatieat the
character of Captain Carrot was developed as aicshtparody of Tolkien’s
Aragorn. The shifts changed Aragorn’s traditionadolic dignity replacing it with
simplicity and comicality in the posttext. The lasfsdignity is already indicated in
Carrot’s name, which in combination with the talisoular body of its owner
creates more a cartoon character than a hero.

As Tolkien found a lot of significant inspiration iScandinavian mythology,
Pratchett found a degree of inspiration in Tolkéenbvels. However, he did not try
to imitate them. His approach to those texts wayg eeeative, he parodied some
elements to create a satirical parody as an outcdreeperior intertextuality. Most
of Pratchett’s humour is created with similar iteetual shifts that produce various
incongruous connections with their implicit preextience the origin of most of
Pratchett’s humour. Although the text above focuwesgsecially on the Pratchett-
Tolkien relationship, the Discworld texts contaiamy other examples of humour-
producing intertextual relationships and therefdee brand this novels as
intertextual fantasy would be more accurate th&e dimple label of humorous
fantasy.
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WHY DO PEOPLE LEARN — MOTIVATION

Abstract

This article describes the phenomenon of motivatidrich is regarded as
a crucial element of educational processes, onddcsay basic stimulus to achieve
success at school. It is dedicated to giving afblidek over various aspects of
motivation as well as describes inner and outer ditions which determine
learners capacity to acquire knowledge. The authooncentrates on
characteristics of different groups of studentspowdtcording to their age, are
more or less determined to learn. The author's nmainpose is to establish the
results of the questionnaire devoted to certainsogs that influence learners
eagerness to study or discourage them from thisge® The author will mainly
concentrate on middle-aged school students whosiation to learn is quite low
in comparison to other age groups. The author wdilklelto broaden knowledge in
this field for practical reasons. Finally, the afi¢ focuses on summarizing the
survey results to emphasize the importance of kgegtidents motivation high and
using suitable teaching methods to sustain thissmaf action.

1. Teaching a foreign language in contemporary tinse

Teaching English successfully in modern schoofwtsan easy thing to obtain.
On one hand students are more conscious of thessigcéo speak at least one
foreign language fluently but on the other theyrmwehardworking and systematic
enough to achieve certain goals. Since the huniangtd communicative
approaches gained popularity a lot has changecermst of teaching attitudes.
Nowadays the whole learning process is aimed astingent, he/she stays in the
centre of it and is expected to become an activcjant of this process. The
learner is no more the passive recipient of infaiomawhat has completely
changed the role of the teacher as well who now asta helper, assistant and
advisor. The person who individualizes educatigralcesses and shows various
ways to achieve particular goals but gives theesitcbntrolled autonomyo do it.

A teacher is supposed to inspire students to lbgind innovative thinking and
show practical usage of gained information. Thebanges resulted in more
autonomous approach to study connected with puttiogeased responsibility on
students who became planner-directors of their teamning patterns, monitor-
evaluators of their own progress and tutors of rotlearners. According to
American didactic Nunan (1991) it is crucial foetteacher to activate learners’
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emotions and involvement in lessbnk has been proved that not the teacher
himself and his knowledge but the students’ agtiveflects the real nature of
acquiring information and influences successfuchézy results. Every student
needs friendly classroom environment to stimulaie/hbr thinking. It is
scientifically proved that positive input evokeswamber of positive reactions in
human’s brain what influences creativity and helpsachieve better learning
results. During English classes it is essential stinulate learners to talk.
Exchanging information and communicating is natuvakn the information gap
appears and the lesson context stays realistic.nWthe teacher relates to
contemporary problems, uses up-to-date informatifm@comes easier to provoke
students to discussion on certain subjects. Rieattintext can lead to very strong
emotions and as a result strong involvement in whatstudents learn, remember
and do.

1.2. Why do people learn — motivation?

There are no two students who learn exactly theesaay. Every student is an
individual whose ability to learn is deeply influed by personal characteristics,
life experience, interests, learning strategies seuwhniques (Szatek 2004:15).
Acquiring knowledge is a complicated process deteerh by a lot of various
didactic and psychological aspects among whichugiak role play innate and
acquired during the life time personal featuresntithe psychological point of
view personal features can be divided into cogaitjintellectual) and affective
(emotional) ones. In the first group of features eem distinguish: intelligence,
age, ability to learn, typological features of adwer, competitiveness, the level of
fear, learning and communicative strategies. Therst group consists of faith in
achieving success, level of self-esteem, respaspathy, approach to life and
motivation. Only the affective features can be ouled in the classroom
environment and their intensity is possible to bedified. With no doubts in the
scientific world motivation is regarded as the gegng factor which significantly
influences the educational process. Szatek (2004iG4trates this phenomenon in
a chain:
motivation— positive emotions— organism stimulatior~ intellectual activeness
— faster elicitation of L2
“Motivation involves the attitudes and affectivatsss that influence the degree of
effort that learners make to learn an {.gEllis, 1997:75). It is a self-conscious and
purposeful activeness, enthusiasm for doing somgtha kind of willingness to

! D. Nunan, Language Teaching Methodolodyew York: Prentice Hall, 1991.

2 M. Szatek,Jak motywowa uczniéw do naukiegyka obcego®ydawnictwo WAGROS,
Pozna 2004, s. 15, 51.

% R. Ellis, The Study of Second Language Acquisitirford: Oxford University Press,
1997.
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acquire new information which has its source innfiad of the student however
its intensity can be influenced a lot by other dastlike: the teacher’s attitude,
teaching methods presented during the classesgoeipped language laboratory,
being forced to use a foreign language at work wst jfor pleasure in
communication with friendgKomorowska 2009).

As motivation seems to be a very complicated anttisimensional phenomenon
that is why over the years scientists found varitypes of motivation depending
on the accepted criteria. One can distinguish pyiraad derivative motivation that
vary in their intensity. The primary motivation @finitely stronger but it only
appears when the child acquires L1. Positive agdtine motivation depending on
feelings they evoke, direct and indirect which refie the distance of goals to
complete, inner and outer depending on educationahore overall aspects that
influence the students or general and detailedvatitn. Gardner and Lambert
(1972) distinguished two other kinds of motivatiémtegrative-connected with the
positive attitude to the target language group eagkrness to become its member,
and instrumental, which is connected with utilaarigoals for learning a foreign
language like being promoted at work or getting fbesibility to travel Equally
important is the concept of intrinsic motivationhieh is the energy and effort put
by a student to accomplish certain t4sfBakowska 2007). Contemporary view
over motivation reflects more classroom-orientedniom that it is teacher's
responsibility to raise students’ curiosity abdwg subject and engage them in the
learning procesgDérnyei 2001, 2005). As it has been mentionedvatmifferent
aspects of motivation count more or less to variage groups among which
children, teenagers and adults can be distinguished

1.3. Motivation in different age groups
1.3.1. Children age 6-11

This group of learners can be characterized asapiplihe most enthusiastic
one about learning itself. Children usually possasdeep eagerness to acquire
knowledge, they simply feel happy about going teost. Their positive attitude is
caused by not having any bad experiences in teid fiefore, being like a white
sheet opaper.

4 H. KomorowskaMetodyka nauczaniaiykéw obcychWarszawa: Fraszka Edukacyjna,
2009.

®R. C. Gardner and W. E. Lambehttitudes of Motivation in Second-Language Learning
Rowley, Mass: Newbury House, 1972.

® M. Dakowska, Teaching English as a Foreign Languag&/arszawa: Wydawnictwo
Naukowe PWN, 2007.

" Z. Dérnyei,Motivational Strategies In the Language Classro@ambridge: Cambridge
University Press, 2001.
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Other aspects of such behaviour can be connectédbging determined to
impress parents or thinking warmly about the teaal® is often treated by young
learners like an icon. If the trainer cares abbet learners, praises them, smiles
and has energy to play with, students will defigiteve the lessons and succeed in
making very good results. Most children achievecess in learning because they
have a very competitive nature, as Dakowska (2@3j:hames: “a goal-oriented
behaviour, which unconsciously forces them to bigebehan their classmates to
deserve for praise and any kind of teacher’s atte't

With this age group motivation does not seem toabproblem, but more
demanding is an aspect connected with preparirauese as the teacher is limited
in many domains. Komorowska (2009) notices tharyetator should remember
that children’s ability to write and read is notvdmped well, that suggests
concentrating on listening and speaking skills miyra language courseOn the
other hand, Papalia and Olds (1990) hold the opirftmt children should be
encouraged to do creative projects like, for exanplriting a poem, drawing
a picture, writing a story, first version, polisgiand revising it. The same authors
recommend teaching practical tasks, for instareaajing a map, keeping a journal,
writing letters, because putting thoughts on papelps the children in better
organizatio®’. As Dakowska (2007) describes, middle-aged childstart
developing their memory capacity, critical thinkingeasoning operations,
imaginary that is why their attention span is diiited and quite short. Due to this
fact the trainer needs to prepare a lot of attvacexercises which involve
movement on every session. The founder of Totalsiehly Response method,
James Asher (1982), states that the initial patieathing a foreign language is
concentrating on practising physical actions ipoese to teacher's commands and
instructions®. On the basis of his research it can be assumadathy kind of
activity, changing places, looking for some objgatsitching, singing or dancing
will bring benefits to young learners because Ineds is an integral part of their
growing up. Teaching through songs, poems, flaslscayames, floor playing and
senses is crucial for youngsters. As they feelepdeed to hear things, the course
should consist of a number of stories, fairy talestening to CDs or video
recordings.

Teaching speaking and pronunciation is also ha&aay thing to achieve due to
the fact that the teacher is limited only to simplerases, rhymes and basic

8 M. Dakowska, Teaching English as a Foreign Languag&arszawa: Wydawnictwo
Naukowe PWN, 2007.

° H. KomorowskaMetodyka nauczaniazykéw obcychWarszawa: Fraszka Edukacyjna,
2009.

9D, E. Papalia and W. Oldé, Child’s World Infancy Through Adolescent&ew York:
McGraw-Hill, Inc., 1990.

1 3. Asher, The Total Physical Response Approac219n: R. W. Blair (ed)innovative
Approaches to Language TeachiRpwley, Mass: Newbury House Publishers, 54-66.
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sentence structures. Asher (1982:54) claims: “it& &tep in learning another
language is to internalize the code in the same yeay assimilated your native
language, which was through commart@sHe is convinced that the imperative
can be successfully used to teach a lot of gransalagiructures and vocabulary of
the foreign language. Another important aspect eotad with acquiring the target
language by children is the fact that they do reoteha well developed ability to
abstract thinking, they remember things mechanicalid as a result learning
process must be connected with real objects prdsenet and noW (Dakowska
2007). They usually posses an extremely creatitar@sso they should express
themselves in theatre, music, art any kind of jixadhat releases their feelings and
spontaneous reactions. What is more, teachers toegbvide a lot of repetition
every time they meet students because youngsteystfquickly what have already
been taught.

1.3.2. Teenagers age 13-19

The next age group in the centre of methodologistiErest are teenagers.
According to Forisha-Kovach (1983), adolescencidstime when learners grow
into maturity, a period in which they reach the lpeé intellectual development
which requires flexibility and coordinatih What is more in this period of life
teenagers achieve the top in the ability to thinkcally and abstractly, as well as
to hypothesize and build theories. Young individugiow independent of their
parents, but peer behaviour and relations begiplag a very important role in
their lives. Dakowska (2007:173) says: “a peer grdg the context in which
adolescents try to establish their identity"When the teacher decides to start
a language course with teenage students settingdiregoals is obligatory as well
as considering the best methods to achieve cestails*® (Scrivener 1994). The
question of where the students are at the begirfitige course and were they are
supposed to be at the end of it must be askeslviry important to remember that
developing speaking and listening skills is a thitgt cannot be forgotten.
Nowadays being able to communicate with foreigrarseact to everyday life
situations is emphasized in teaching languagesiefts must be exposed to the
language of native speakers as much as possiblelass skilfully motivated to

12 |bid.

3 M. Dakowska, Teaching English as a Foreign Languag¥arszawa: Wydawnictwo
Naukowe PWN, 2007.

4 B. Forisha-KovachExperience of Adolescence. Development in Con@benview:
Scott Foresman and Company, 1983.

> M. Dakowska, Teaching English as a Foreign Languag¥arszawa: Wydawnictwo
Naukowe PWN, 2007.

16 3. Scrivener.earning TeachingLondon: Heinemann, 1994.
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express their own ideds(Savignon 1983). It is crucial to make studentsiliar
with the culture, customs and traditions of otheurdries which build up the
attitude of tolerance and frankness towards othgoms® (Komorowska 2009).

With middle-school and secondary school studergsntbst frequent problem
that may occur is lack of willingness to study. &times the teacher can feel
a deep sense of loss or dissatisfaction with nivigb&ble to encourage students to
learn. Methodologists agree that motivation seanrsetthe most important aspect
of teaching on every level, but with teenagers #&ynibe more complicated to
achieve than with other age groups. To avoid thablem it is crucial to know
students interests, popular topics mentioned a& #ge, new advancements in
technology like: computers, smartphones, high-tgatdgets which can help to
create interesting and challenging lessons. Daka&807:177-178) comments:

Non-trivial teaching content, for example regardisgcial issues and explicit
grammar instructions are helpful, if not absolutelgcessary in most cases of
language learners. However, this is also the timeenv peer group, ego
development and sexual identity become very impprtaertainly more
important than the teacher and the grades for mastcept the most
academically-oriented learners

In addition, it is significant to make studentspensible for their systematic
training and raise their awareness of how a foréagguage may be useful in the
futuré®® (Harmer 1998). Because adolescence is a peridi(edh which abstract
thinking and logical memory become well developeathers are obligated to self-
study at home. Older learners are able to worltheir own with texts, written
forms, they can also revise parts of the matertah@me without teacher’s
assistance, and this leaves more time during leseorpracticing new language or
preparing short scenes and dialogi@§omorowska 2009).

Although some student show more eagerness towasdsihg than others, it
has always been of great importance to remembebetdfair and give only
constructive opinions to prevent offending or mgtanyone as at this age learners
seem very sensitive about being treated respecffifarmer 1998). It has been

17's. SavignonCommunicative Competence: Theory and Classroomtieeadreading,
Mass: Addison-Wesley, 1983.

'8 H. KomorowskaMetodyka nauczaniafykéw obcychWarszawa: Fraszka Edukacyjna,
2009.

1 M. Dakowska,Teaching English as a Foreign Languad®arszawa: Wydawnictwo
Naukowe PWN, 2007.

20 3. HarmerHow to Teach EnglistPearson: Longman, 1998.

2 H. KomorowskaMetodyka nauczaniaiykéw obcychWarszawa: Fraszka Edukacyjna,
2009.

2 ). HarmerHow to Teach EnglistPearson: Longman, 1998.
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psychologically proved that it is more beneficial €ducational processes to
concentrate mostly on positive feedback that wilbmort students’ personality,
intelligence despite emphasizing all kinds of nkstathat may occur. At this age it
IS not easy to speak in public or being judged by tlassmates that is why
working in pairs or groups may be a safer solutomhmit pressure and stress.

1.3.3. Adults

The last but not the least group of learners tcriles are adults. Planning
a language course for adults is not limited by etisli developmental conditions
and abilities, however it is essential to stickéoy specific needs the students may
have. The course is expected to be designed tib ledfners expectations as well
as, or even the most important, the hopes of thedamr who sends his workers
on a particular training. Such beliefs usually camcate on practicing
communicative skills necessary to take part inkallds of business meetings,
answering the phone calls or writing skills neededcorrespond with foreign
companie€ (Frendo 2009).

According to the same author this group of studémthighly motivated to
work hard as their achievements result in savirgy job they already have or
getting a promotion. Not being forced to take adage of the teaching process
simplifies the trainer's work on one hand, but d¢w tother requires a lot of
precision and being well prepared for every session

The problems which may occur during the courseuarglly connected with
not having enough time at home for self-study drattending the course regularly
often as a result of concentrating on doing prodesd duties. Lack of students’
attendance complicates running the course smoathlgome parts of the material
are not satisfactorily acquired. Such situation adeds from the trainer
concentrating on a lot of repetitions, revisiond anmmaries of information.

It is also worth remembering that adults possessbtiggage of experiences
from previous schools which may be good or bad asnsequence not everybody
feel extremely happy about educating again and} wéia be even worse, most of
mature students are afraid of failure or beingcttéd in front of other workers.
Lightbown and Spada (1999:33) write: “Most childieers do not feel nervous
about attempting to use the language-ewben their proficiency is quite limited,
but adults and adolescents often find it very sftdswhen they are unable to
express themselves clearly and correétly”

Taking everything into account, designing a goowjiege course consists of
many elements like for example, an interesting setmook, the choice of methods
and techniques, involvement of technology and iatige teaching strategies.

23 E. FrendoHow to Teach Business Englistarlow: Longman, 2009.
4 p, Lightbown and N. Spadalow Languages are Learne@xford: Oxford University
Press, 1999.
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Teachers’ and students’ positive attitude towaedsring plays the major role in
the whole process, not to mention building upriees’ motivation, which differs
depending on their age. It is a fundamental elemémiliccessful teaching. High
motivation towards studying results in better achments as well as positive
attitude towards studying. Owing to the fact tha# tmost demanding group to
motivate are teenagers, teachers need to prephataited plan of every lesson and
include innovative working methods using computéreractive white-boards or
overhead projectors as often as it is possible.

2. The survey and its results

The survey was conducted among randomly chosenlenadpd students, aged
13 — 15, attending all three educational levelerétwere sixteen boys and twelve
girls from the first class, nineteen girls andtshiwwo boys from the second class
and nine girls and six boys from the third classaim@ave the number of ninety —
four students altogether. These teenagers had sweanthe question what
motivates them to study. There were given ten reasdy people learn and were
asked to order them according to their needs aedem@nces from the most
motivating to the least important.
The survey
What motivates you to study the most (order theelgtfrom the most to the least
important)?

a) interesting classes,

b) getting good grades,

c) your desire to be the best,

d) being able to put theoretical knowledge into pctn the future,

e) feeling afraid of the teacher, bad marks or parents

f) teacher whom you like and respect,

g) being judged and treated fair,

h) appreciation from friends,

i) appreciation from parents,

j) prizes in return for good grades.

The results, ordered from the most to the leasbitapt:
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Table 2.1The results of the survey

PLACE ANSWER | % OF STUDENTS
1% D 30%
2nd B 22%
3 A 17%
4 F 15%
5t G 15%
6" [ 17%
70 J 15%
gh C 19%
g H 24%
10" E 48%

All of the reasons presented in the survey and thenmarised in the table
reflect derivative nature of motivation in educatibprocesses. The analysis show
clearly that the most motivating aspect of acqgirinew language is the
opportunity to use theoretical knowledge in pradtierms in future life. It is an
instrumental outer motivation based on motive afulmess and moral obligation
to study. Despite young age, students stay awaomtemporary challenges as
well as high competition on the working market. Maf them, still as children,
experienced certain drawbacks related to stayingeain the house while their
relatives work abroad. These students have real dfamples of how useful
speaking English fluently can be for their futureer in Poland or beyond its
border.

The second place occupies getting good grades wihiticates that self-
motivation remains high. Students are directedragtpal reasons which at school
become reflected by good marks and then in thedutareer it will evaluate into
materialistic needs like getting a pay rise or ppton. These motives fit within
instrumental outer motivation and show teenageosielsty and desire to live in
wealth. Most learners stay highly motivated as tlegard self improvement as the
best way to achieve life goals.

Third out of ten inspiration to study is attendintgresting classes. It is called
instrumental inner motivation which involves metsvof achieving success as well
as some cognitive aspects of learning. As the gwsliews positive reinforcement
plays major role in education. A lot depends on téecher who is expected to
possess broad knowledge, stay open-minded, usdemfjialy techniques to
conduct classes and elicit information in an inagiway. It can be assumed that if
the teacher is fascinated with the subject, itdg/\probable that the students will
become fascinated too.

It is not a surprise that after interesting clasgtadents placed the teacher who
they like and respect as the fourth important asfseahem. This feature derives
from outer motivation whose primary motive is ditlpconnected with the person
of a tutor himself. Nice personality, intelligen@md good sense of humour
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encourage children to trust the teacher and expghesgihts freely. This positive

relation helps to build good working atmosphere angports learners in taking
risks and thinking creatively. This kind of teachare expected to be respectful,
genuine and honest to all students. That is whyfiftie position occupies being

judged and treated fair what is inseparably comteetith teacher’'s personality
and behaviour in the classroom.

The sixth position is taken by the appreciatiomfrparents and together with
the seventh place engaged by prizing in returgéad grades these two aspects fit
within instrumental outer motivation influenced biye motive of parents and
materialistic needs. On the basis of this anonynsomgey it can be concluded that
positive feedback from parents is, to some extstilt,important at this age. In
homes where adults spend time with children theran atmosphere of respect
parents’ opinion matters, as young people needt afl@attention and support.
Although teenagers expect appreciation some of thlm wait for presents in
return. In homes where there is little talk amoamity members bribing children
in order to get good marks is more common asatssorter and more convenient
way to achieve certain goals.

Little influence on students motivation has theige® be the best. The survey
shows students approach to learning as the profesdf-study that leads to self-
improvement rather than the way to impress friemdgain popularity. Nowadays
learners study in comfortable conditions, they wiorkmall groups and get a lot of
attention from the teacher. They have no competitiature due to the fact that
schools are waiting for all kinds of students witleir arms open to maintain
employment among teachers. In our times studertn dfmit themselves to
fulfilling mostly basic requirements.

Almost no impact on learners’ eagerness to study dyapreciation from
friends. It is a quite surprising discovery as @as peer groups prominently
influence their members. From the practical pointiew it could be assumed that
studying systematically is completely old-fashioreadl people who behave like
typical bookworms are not popular among friendsalat They hardly deserve
being noticed despite some emergency situations witieers need their help to
avoid punishment or a bad mark.

According to the majority of students who took parthis survey almost no
influence on their education has fear related tivdtive negative motivation. It is
scientifically proved that all kinds of threateniognditions enlarge production of
adrenaline in human body which then blocks neurowmesnections and this
reaction leads to complete brain and thought failtithe most significant thing is
to build friendly and secure teaching environmemtenhcourage brainstorming
ideas.

To summarize, teenagers who took part in this surstay motivated to
achieve success in life. They are influenced by lootter as well as inner motives
to fulfil their needs. They are self-reliance andgte mature, as for their age, with
a deep understanding of contemporary reality. Thayin a materialistic world
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in which people want to possess certain itemséad tmfortable lives. The results
of the survey show students’ understanding of ghisnomenon and being aware of
the fact that gaining knowledge is the first stesécure themselves more chances
for successful and wealthy life in the future.
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SUGGESTOPEDIA AS A METHOD OF TEACHING VOCABULARY
TO SECONDARY SCHOOL STUDENTS

Abstract
Acquisition of vocabulary has gained a more crucie in the 2% century,

and as some would claim, the central role in leagna second language (Lewis
1993). Due to its complexities, many students ffinegery challenging, therefore
teachers try to find appropriate methods to helplehts store and retrieve words
in the target language. This article explores tletmal components and key
features of Suggestopedia, the method which canapfygied in teaching
vocabulary. More specifically, the study provesttisuggestopedic techniques
definitely increase students’ motivation and imgrdhe class atmosphere. The
conclusion is that, despite the inconveniencesgé&atgpedia has the elements that
can be used successfully in teaching vocabulary.

1. Introduction

It is generally believed that vocabulary learnidgyp a crucial role in the
language study as ‘without vocabulary nothing can donveyed’ (Thornbury
2002). It can be observed that when students &exlas make some dialogues in
the language classroom, they tend to keep sileattduhe lack of vocabulary.
There are some other reasons why they are nohgilt take part in lessons. One
of them is the use of uninteresting methods oftteachby the teacher. As Ramelan
(1991) points out ‘the failure of English instrusti can be explained by many
factors including little knowledge of principles fidreign language teaching and
the ways of teaching’.

Language learning is one of the most important esitgl activities in
a language classroom. It can be observed thatticesphere and various teaching
methods may guide learners to learn more effegtivela meaningful context.
There have been various teaching methods and apm®an the history of
language learning that emphasized different edutatineeds. Hence, it is the role
of foreign language teachers to apply them effettito an English classroom,
taking into account several factors such as: tledghe students, their level of
proficiency as well as their interests.

2. Suggestopedia
One method that can be introduced to help studmedsire new vocabulary
items is Suggestopedia.
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Suggestopedia, one of the humanistic approachesdexssoped by a Bulgarian
educator and psychotherapist — Georgi Lozanovenl®v0’s. Its basic tenents are
derived from several disciplines such as yoga,s@tak music, autogenic therapy
and Suggestology (Chastain 1986).

Lozanov (1986 quoted by Chastain 1986:104) desttibe term Suggestology
as ‘the science for liberating the personality’ssemye capacities’ while
Suggestopedia as' an educational and curative destige-suggestive
pedagogical system’. He claims that students’ mgmapacity and learning speed
are restricted by the restraints society. Thugs ivital to free them from the
confines of these restraints by desuggesting ingthiand subconscious social
rules. Maleki (2005) states that learners are tblearn, much more than they can
think, on condition that they use their brain powed inner capacities. Moreover,
DePorter maintains that human brain is capableraégssing great quantities of
material as long as he/she is provided with apjatgrcondition for learning in
a state of relaxation and adds that most learrsnly about 10 percent of their
mental capacity. According to Bowen (2009) using ttmethod with students
enhances the process of acquiring the languagér@s faster in comparison to
other methods.

The most important characteristics of Suggestopadizocated by Lozanov
(1978) are the decoration, the arrangement of eswom, the music and the
teacher as the authority in the classroom. He Vediethat ‘memorisation in
learning by the suggestopedic method seems todetesated 25 times over that in
learning by conventional methods’ (Lozanov 1978:27)

To go further, in order to understand the methoel loes to look at such issues
as yoga traditions and Soviet psychology. Richard Rogers (2001) state that
Lozanov has adapted techniques for altering sti#tesnsciousness as well as the
rhythmic breathing from yoga. As far as Soviet p®fogy is concerned, Lozanov
believes that a given subject matter can be tawghthe same level of skill to all
learners.

One of the most distinct features of Suggestopediae use of Baroque music
and musical rhythm during the learning processrabser and Shroeder (1988
quoted by Harmer 2002) state that Baroque musib, g specific rhythm, creates
a sort of relaxed state of mind and helps in thenteon of the material. It is
thought that Baroque music, initiates a level d¢dixed concentration that promotes
the intake and retention of huge quantities of nmté/Nhat is more, Radle (2008)
believes that Baroque music is helpful for studdontgeach a certain state of
relaxation, in which their receptivity is raisedasdon (1968 quoted by Richard and
Rogers 2001:100) enumerates three functions ofamusherapy:

- to facilitate the establishment and maintenangeecfonal relations;

- to bring about increased self-esteem through isedaself-satisfaction in

musical performance;

- to use the unique potential of rhythm to energize laring order.
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Lozanov (1978) believes that music not only relasteslents but it is also helpful
to structure and pace the presentation theoryeofetaching material.

2.1 Theory of language and learning

In approaching the issue of theory of learning, draw does not seem to be
involved in any assumptions concerning languagenetés. The focus on
memorization of vocabulary items (target languagmmitogether with its L1
translation) evokes a view of language in whichiddg principal and in which
translation of lexical items rather than contexaalon is emphasized (Richard
and Rodgers 2001). However, Lozanov occasionallkesareference to the
significance of experiencing language material whole meaningful texts’
(Lozanov 1978:268). He points out that the suggestim course leads ‘the
students not to vocabulary memorization and aauginabits of speech, but to acts
of communication’ (Lozanov 1978:109).

According to Lozanov (1982) the most traditionarteng is focused on in the
left hemispheres of the brain. He advocates th#ét bemispheres of the brain
should be activated to get the maximum learnifigiehcy. Additionally, learners
should use both conscious and subconscious pracessie studying and learning
should include both analysis and synthesis at éimeestime. Lozanov (1982:146)
adds that everyone has ‘unmanifested but genstigatdetermined capacities
operating mainly in the paraconscious and surpgsfie normal ones several
times over.’.

The most important goal of Suggestoediasigygestionwhich is used to
motivate the learner’s potential to learn as itdb&he memory banks facilitating
memories. Thusgjessugestions connected with unloading the memory banks of
blocking memories. Lozanov's theory of suggestisrdérived from the ‘narrow
clinical concept of hypnosis as a kind of statiteeplike, altered state of
consciousness’ (Lozanov 1978:267). He further stétat what differentiate his
method from hypnosis is that it does not conceuggestive-desuggestive sense’
and does not have a constant access to resereeghhpsycho-relaxation.

Lozanov (1978 cited in Lica 2008) advocates thatrders’ difficulties in
acquiring the language may be caused by the feamaifing mistakes. He
maintains that there is a mental block in the sttgldrain —affective filterwhich
blocks the input. Lozanov recommends the combinatid dessugestion and
suggestion as to motivate learners’ mental potemtidearn and to lower the
affective filter, intending to facilitate the pra=eby which they learn to understand
the foreign language for communication to accorhplie superlearning.

In approaching the issue of the principles of Sstggeedia, one has to take into
account Lozanov's experiences with Suggestology @sythotherapy. There are
three basic principles formulated by Lozanov (1978)

1. Joy and absence of tension
Suggestopedic classes take place in a pleasantfdhe®ssroom away from
conventional school surrounding. Classroom areighad with comfortable chairs,
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plants and posters which allow students to takeamtége of their ‘peripheral
learning’. The class size is limited to a maximuinsigteen students.

Learners can feel enjoyment and relaxation duehtw dreation of what
Lozanov (1978) calls a ‘positive suggestive atmesph The classes are
absolutely non-threatening and tense free, withtélaehers putting the emphasis
on co-operation rather than competition. As fathes combination of suggestion
and music are concerned, they allow the learnecréate a state of relaxed
alertness which is callezbncentrative psychorelaxatighozanov 1978), a state of
mind that enhances learning.

2. Unity of conscious and unconscious processes
Lozanov (1977:3) maintains that the ‘inhabitatidrunconscious functions during
the consciously directed learning process doescootespond to the natural,
dialectic, inseparable link between conscious amglcenscious processes’. He
advocates that it does not mean that unconscioustibms are completely
‘unutilized in conventional teaching approachesbZanov 1978:259) but he pays
attention to the significance of these functiond &wow they can effectively be
consolidated into the instruction process. To ustd@d this process better, one
must look at the behavior of the teacher as wellttes materials used in
suggestopedic teaching.

According to Celce-Murcia (2000) teachers’ taskoisise the target language
for everyday communication by advancing their psscef learning. It can be
achieved by using learners’ mental powers. Teaclmas desuggest the
psychological barriers students have in the legrituation and make usage of
techniques to stimulate the ‘paraconscious’ pamiad (Celce-Murcia 2000:81).

Lozanov (1978) draws special attentiondigal planebehavior which means
that the teachers’ verbal behavior must fit theicanscious non-verbal behavior.
What is more, gestures, mimicry and eye contact \&@g/ significant in
communication. Lozanov (1978) believes that mgstédual plane behaviour can
only be achieved when teachers use sincere rdtherattificial techniques.

It is believed that the largest part of learningSuggestopedia occurs in the
action modeduring the introduction of materials and the aetooncert session.
A significant part also takes place in tlespective modehich is peculiarly shown
in the passive concert session (Lozanov 1978).riezarin this mode are referred
to as being in a reverie-like state, they feebretband do not specifically attend to
the music and to the learning material which arsalestrated simultaneously.
As Lozanov (1978:198) states ‘such passivenesditéées hypermnesia and
liberates the intellectual activity to operate with any disturbing strain’. Many
researchers in this field provide empirical suppfmt Lozanov’s claim, for
example Budzski (1976) advocates that that a reverie-like stateén be
conductive to memorization. To go further, advaatagassociated with the
psychological and physiological state of the sctbgolved from experience of
a reverie-like state have been shown in hypnosis4& 1980).
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3. Suggestive intervention
Lozanov (1978) maintains that it is vital to expahéd learners’ potential, taking
into account two levels: psychological and intdllie¢. The goal of the teacher is to
improve students’ self-concept, the productivertdégbeir learning as well as their
attitude towards learning. According to Celce-Mardq2000) if learners feel
relaxed and confident, they will do their bestaarh the language and the process
of their learning will be more natural and easier.

Lozanov (1978) advocates that it is suggestion iigtes learners overcome
their barriers to learning. He believes that leesrgten have negative views about
their learning potential which may result in théiad oral performance. Thus,
indirect positive suggestion can have a directustrice on the learners’ self-
confidence (Celce-Murcia 2000).

2.2 The key elements of Suggestopedia technique

The key elements of Suggestopedia contain a richsosg learning
environment, for example pictures, music, colouppaitive expectation of success
and the use of a diverse range of methods sudnaasatized texts, music, active
participation in song and games (EImi and Maror2gi08).

Celce-Murcia (2000:84-85) presents the followingcht@ques used in
Suggestopedia:

a) peripheral learning
It is believed that by hanging posters with gramaadtinformation about L2
language on the walls, learners will absorb theenwt without much effort.
Celce-Murcia (2000) advocates that students notieech more in their
environment than people consciously attend. Théeposire changes every week
to concentrate on grammatical information whichefg dealt with in the class.

b) positive suggestion
The teacher’s responsibility is to arrange the sstige factors in students’
learning situations, giving them support in bregkiheir barriers to learning they
bring with them. It can be achieved through disend indirect means.

Lozanov (1976) mentions two kinds of suggestionecti and indirect. Direct
suggestions are connected with conscious procésssdggestions can be prepared
inn printed announcement, orally by the teacherpyrtext materials. Indirect
suggestions, on the other hand, are perceived soimusly and are definitely
much bigger in scope than direct suggestion. Lozgt676) calls it the second
plane of communication and believes it includestlai communication factors
outside learners’ conscious awareness, for exangile tone, body movement,
facial expression, speech tempo, rhythm, etc. O#issential indirect suggestive
effects evolve room management, classroom, dégbtirig and noise level.

¢) Choosing a new identity
The learners can choose their new identity, fomedta a new name, occupation
etc. As the course endures, the students may caeatele biography about their
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own fictional characters. At the end of the coutlsey may be asked to talk or
write about their fictional family or friends.

d) role play
Learners change their behavior to adopt a rolenininderaction with another
student or students. They act out a conversatiovhich they have a certain role,
for example they can introduce themselves as a letety different person. Role
playing is connected with pretending to be someelse in order to represent
experiences from students’ point of view.

e) first concert
This implies the active presentation of the matddebe learnt. After introducing
the story and drawing students’ attention to sonaengnatical points that occur in
it, the teacher reads a dialogue in the targetuageg. The students have copies of
the dialogue accompanied by vocabulary lists andeniations on important
grammatical points while the teacher is readingeAf few minutes, the teacher
starts dramatic reading of the dialogue, accompinyeclassical music.

f) second concert (passive concert)
In the second phase, the students are guidedaw ael listen as the teacher reads.
According to Lozanov (1982)the best choice is passical or Baroque music,
with the text being read quietly in the backgrouhbe learners sit in comfortable
chairs in a nice environment. After reading thdadjae to the accompaniment of
music, the teacher makes use of the dialogue foe mmnventional language work.
The music is chosen to bring the learners intoapegmum mental state for the
effortless acquisition of the material. At the arfdthe concert, the class finishes
for the day.

g) primary activation
This technique is connected with an active phase¢heflesson. The learners
‘playfully’ reread the dialogue in the target laage aloud, as individuals or in
groups. They can read the dialogue in a particolanner, for example sadly,
angrily or cheerfully (Celce-Murcia 2000).

h) creative adaptation
The learners become involved in various activitlesigned to help them to learn
the new material and then start using it spontasigou Lozanov (1978)
recommends various activities for this phase, feangple singing, dancing,
dramatization, puzzles, games, etc. What is mdme, activities are varied and
students do not pay attention to the form of thgudistic message but their task is
to communicate.

2.3 Suggestopedia in the language classroom

Practice:

Here is an example of teaching vocabulary lessmmected with the topic of
traveling by air:

The teacher asks students to choose for themselve® name which is typical for
English speaking countries, to go along with the mxperience. They can look
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at one of the posters with printed names. Firsteeher reads the names and has
the students repeat the pronunciation.

The teacher asks students if they like travellind ehat countries they would like
to visit. Once students choose their holiday desitn, the teacher asks them to
look at the poster with printed purposes.

1. The teacher provides the students with the dial®dgneEnglish together
with their corresponding Polish translations. Nébg teacher presents the
dialogues partly in English and partly in Poliskjng gestures and facial
expressions.

2. The teacher plays the background music (Yann Tigs€omptine d’'Un
Autre Ete’) and reads the dialogues in English. Stuelents can take notes
or check Polish translations.

3. The teacher reads the dialogues once again butirtesthe students are
only to listen (the dialogues are covered).

4. The teacher wears a hat, chooses one charactetthedialogue and asks
four volunteers to come to the middle of the clagsr. They are given
hats, their task is to read one part of the diadogua different way (for
example in a cheerful or a sad way).

5. The teacher asks some questions connected wittlidhegues. Next, she
chooses some words from the dialogue and asksttlkergs to provide
Polish equivalents.

6. The teacher chooses some volunteers who want tbtheadialogues in
front of the classroom.

7. The students are divided into two groups: custofitars and travelers.
The custom officers are given the handouts and thsk is to interview
each traveler before letting them into the counksy.travelers are being
interviewed, the custom agents write down the teagkinformation.

8. The teacher plays some background music (Hande#igekMMusic’) and
asks the students to stand in a circle. She theowasft ball to a different
student and ask8Vhat is your English nametdicating that he or she is
to throw the ball to a different student while p@pa question, for example
‘How long are you planning to stay?’.

2.4 Advantages and disadvantages of Suggestopedia
a) advantages

Suggestopedia offers some benefits for its usehen language classroom for
secondary school students. Using this method idathguage classroom, students
can lower their affective filter. Learners learn anpleasant environment with
comfortable chairs and background music, a pragtlieh makes students relaxed
during the learning process. As Larsen and Fregb@®5) state: ‘if students are
relaxed and confident, they will not need to trych#@o learn the language as
learning the language will just come easily and uraly’. Moreover,
Suggestopedia refers to a double-planedness thétoeylearning from two aspects,
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conscious and subconscious one. Students can ecther aim of teaching
instruction from both the direct instruction as Masd the environment in which the
teaching takes place. Another advantage is pemphiearning, students are
encouraged to apply language more independenitingaesponsibility for their
own learning. Peripheral information may also hefgourage students to be more
experimental, and look to sources other than thehier for language input.

b) disadvantages
Suggestopedia has also some negative aspectstheraeis no single teaching
method which can be categorised as the best one.

The main disadvantages are as follows:

— environmental limitation
One of the problems, which many teachers aroundvirle face, is the number of
students in the class. It is difficult to teaclgkclasses of 30-40 students using this
method of teaching. There should be 10-15 studenthe class to make the
learning more effective.

— the use of hypnosis
Although Lozanov denied that, some people statd thaggestopedia uses
a hypnosis, which can have bad deep effects forahumings.

— infantilization learning
Suggestopedia uses some child-like situations lagiek tare some students who do
not like to be treated like that in the langualgssroom.

Conclusion

Having conducted the lessons using Suggesepthe author has come to the
conclusion that foreign language teachers should warious methods and
approaches to help students acquire new words xgr@ssions. To increase their
vocabulary range, learners should be given annbymity to participate in real-life
situations in a non-threatening environment. Algiobuggestopedia offers some
valuable insights into the power of cognition aniiate techniques that make the
learners feel relaxed and comfortable, it can laén@d that there is no single
method which can guarantee success in languageirigaiHence, it is the role
of foreign language teachers to choose the metbodpproaches that may be the
most appropriate for a particular group of students
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READING LITERACY AS A KEY STRATEGY TO ACADEMIC
ACHIEVEMENTS

According to PISA (Programme for International StmtlAssessment — 15 year
olds),reading literacy is defined as understanding, usengd reflecting on written
texts, in order to achieve one’s goals, to devalop’s knowledge and potential,
and to participate in the societf¥he presented research analyses thirty four (34)
English reading literacy questionnaires of the arsity students and their ability
to summarize, analyse and synthesize informatiom favritten texts, as well as to
interpret both direct and indirect information igtated in the text, and, more
importantly, to reflect, evaluate and integratetdexhey are confronted with in
their everyday academic lives.

Key words: reading literacy, functional literacy, academiadimg, text, reading,
receptive skills.

Introduction

Learning to read is probably the most difficult ancevolutionary thing that
happens to the human brain and if you don't belietleat, watch an illiterate
adult try to do it.

John Steinbeck

Generally, the notion ‘literacy’ is linked with r@iag and writing A literate person
is one who can, with understanding, both read ariteva short simple statement
on his or her everyday lif(JNESCO, 1958). The most common understanding of
literacy is that it is a set of tangible skills arficularly the cognitive skills of
reading and writing (EFA 2006).

In the globalised and multicultural information@mied society, reading literacy
becomes a crucial skill that enables individualsgg&wher necessary information
in order to function socially, perform their praggans, and generally enjoy life. On
the other hand, reading literacy failure may resuttelays, serious economic loss,
injuries and even deaths (source). Therefore, ngddieracy has recently become
one of the most necessary competencies that ingilddas well as working teams
and nations are to acquire.
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In the framework of literacy during the last digitkecay, its understanding and
definitions were changing dramatically. Literacyfleets cultural, political,
economic, communicative, and other practices shaneahg members of society.
As those practices change, so does literacy. Noygad#eracy is understood as
[..] the ability to use available symbol systems that fandamental to learning
and teaching - for the purposes of comprehending aomposing - for the
purposes of making and communicating meaning aod/lenge(Stock 2012).
The importance of literacy and its disseminatiothisrefore crucial in any sphere
of human and social life. The United Nations Ediatstl, Scientific and Cultural
Organization (UNESCO) has as one of its missiotestants (2013)UUNESCO
is at the forefront of global literacy efforts argddedicated to keeping literacy high
on national, regional and international agenddsteracy is further described
as theability to identify, understand, interpret, creammmunicate, compute and
use printed and written materials associated wignying contextq2005). This
definition covers four main fields:
» The context: a literate society;
» The scope: taking part in that society;
* The specific aims: to understand and communicaasid
» The skills involved: to read and write;
» The ability to use language: to read, write, lished speak.
In other words,literacy is defined as understanding, evaluatinging and
engaging with written texts to participate in sdgjeo achieve one’s goals, and to
develop one’s knowledge and potent®ECD 2013 a). Literacy is a core
requirement for developing higher-order skills.
The concept of literacy and its applications haswir researchers and educators to
identify it from its practices. Taking into accousdcial, cultural and economic
influences, conditions and implications, there among others, the following
types of literacies (Gavora 2002):
« Base literacy: decoding meaning from the writtedi,teeproducing the text
(a reader is more a consumer of the text);
e Literacy processing (elaboration and reasoning eft tinformation):
a reader is seen as an active processor of the text
e Literacy as a cultural (social-cultural) phenomenemphasises existence
of different literacy activities depending on stioa or particular social
group;
« E-literacy: computer skills, searching informatiap to their critical
assessment.
Definitions of general literacy and what it meaode literate are similarly varied,
divergent and unclear, ranging from functionalritey (attempt to link literacy to
purpose) to cultural literacy. The wording of a girgious assessment body,
Cambridge Assessment, points out the versatileraatuliteracy:There seems to
be some agreement that literacy is not simply afstatic skills, but must involve
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literacy in action, critical literacy, and literacgs a social practice and multiple
literacies(Cambridge Assessment 2013).
As a result of incongruent definitions of literaitywas important to define also its
various forms and new hybrids. In 1978 for exampdlNESCO’s General
Conference adopted a definition of functional &iyr — still in use today - which
states:A person is functionally literate who can engagealhthose activities in
which literacy is required for effective functiogiof his group and community and
also for enabling him to continue to use readingfimg and calculation for his
own and the community’s development.
Historically, literacy was understood as basiclskiteading, writing) but during
decades of globalisation, digitisation, and neeflsmproving adults” skills it
should be regarded more as an instrument for greppeople for their social and
economic roles.
The attribute of literacy is generally recognisedd ame of the key educational
objectives of compulsory schooling. Apart from nuawy and writing literacy, the
basic level of reading literacy means to read andetstand simple printed
paragraphs; the middle level is to read and congmelstories, songs, directions,
instructions and simple parts of newspapers. Thedsit level of reading literacy is
comprehended as for self-learning process. It shoatur at all education levels
but mainly at secondary and higher (academic) dfhucalt encompasses
analysing and synthesising main ideas of whatad (NESCO 2001).
Reading literacy is closely linked to positive auttes at work, to social
participation, and to lifelong learning (OECD 204)3 Literacy development is one
of the main goals in the global education systehe ifitention of the adult surveys
is to measure something broader and deeper.
The main object of this research study is anotlegregative form of literacy, the
academic literacy which, however, comprises genéeahcy, functional literacy,
reading literacy and other skills. Academic litgrag be defined as the complex of
linguistic, conceptual and skills resources for lgsiag, constructing and
communicating knowledge in the subject area (Wa2@®d3). According to Yeld
(2003), academic reading literacy includes theitstbiio comprehend information
presented in various modes, to paraphrase, to rgrésfrmation visually, to
summarise, and to describe (e.g. ideas, phenonpeoegsses, changes of state),
Thus, it seems theoretically that our researchectsl the characteristics of an
academic literacy primarily in the ability to compend indirect and implicit
information in a new, original English unabridgesktt According to Foxcroft
(2004) some of the fundamental sub-domains of avidéeracy include:

* Making meaning from (understand) academic texts;

* Understanding words and discourse signals in tteitext;

* Summarizing and synthesizing information;

* Identifying the main and supporting ideas in a pges

* ldentifying main from supporting ideas;
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* ldentifying and tracking academic arguments;
* Understanding and evaluating the evidential balsissgument;
» Extrapolating and drawing inferences and conclusioom what is stated
or given;
* Reading critically (e.g. distinguishing betweentfand opinion, detecting
an author’s bias);
« Generating hypotheses on the basis of informatianpassage;
« Understanding information presented visually (gtgphs, tables, flowcharts);
« Understanding basic numerical concepts and infoomatsed in text;
« Reporting facts or narrating events;
e Structuring their writing so that it moves beyoratnfulaic patterns and
reflects original, critical thinking.
The specific subject of this study is a quanti@tand qualitative analysis of
reading literacy skills and general academic skiflsiniversity students in foreign
(English) language in order to prove the necessitgnprove university and school
curricula and extend the scope of reading litetaaipning in foreign languages as
well as in their mother tongue.

Hypotheses

Based on 17-year observations of students” resuitstrance tests and reading and
literary tests, three hypotheses were set pritinéaesearch:

H1: University students encounter problems in readiegv, original English
unabridged text, especially when reading for indtisnd implicit information.

H2: More training and wider general linguistic skills other language enhance
students” reading literacy skills in English.

H3: Reading literacy skills depend on gender.

Sampling unit description

The structure of sampling unit: The sampling unit consisted of thirty four (34)
valid questionnaires. Even though some students mid complete one
or maximum two questions question, no questionsaivere cast out as invalid.
Incomplete questions were classified as “incorrestthe student failed to provide
the correct answer.

Quantitative data: 34 valid questionnaires were collected in Octob8d52

26 women and 8 men participated in the researdhpfalhem were full time

second-year university students of various teatta@ning programmes; studying
double majors in humanities at Matej Bel Universyomen outnumbered men
more than three times. This is a common demograppitenomenon at teacher-
training universities as the teaching profession Siovakia is low-paid and
gradually growing out of popularity among male plagion. All students studied
double majors (e.g. English — Philosophy, Englisfrench, etc.) which is the
prevailing type of study at teacher training undittes in Slovakia as it offers
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graduates better opportunities in the Slovak anermational labour market (see
Table 1). 12 students studied double languagesliféngombined with German
or Hungarian or Slovak or French or Russian), @lestts studied English and
sciences (Chemistry or Biology or Geography) andtli@ents studied English and
humanities (History or Philosophy or Psychology)thsir second subject (See
Table 1).

Qualitative data: All respondents passed high-school-leaving exams a
university entrance exams with usual passmark %6, We assume that these
exams also served as an equalizer of students’rajeaeademic skills and
competencies to study at the university. No furtiesearch has been conducted in
students” previous education (e.g. the type of batool they attended), number of
years they had been studying English and extracdar English classes
(e.g. private classes, language clubs, etc.) —-aRleducational system is nowadays
so diverse that we take these information as wabigli and misleading (for
example, a vocational school may offer a betteglage training than a secondary
grammar school due to a higher number of foreigtulers — native speakers and,
possibly, better international exchange opportesitAlso, the length of study may
not be a proof of language abilities anymore —eitslwho study longer often join
beginner or pre-intermediate groups due to schagiklics or lack of students in
advanced classes). Moreover, all respondents hiaakzéd the first year of their
university studies which equalised their langudgkssand linguistic abilities and
provided them with necessary information (e.g. peEsfeutic causes and
introductions to English language, literature,)etc.

Age: No respondents were younger than 18 years and tlde 24 years. There
was a substantial majority of students (24 studentsof 34, i. e. 70, 6%) aged
18-21. Those students who were second-year uniyestsidents and older than 21
(3 students) usually changed their school or stghgrammes, or, encountered
serious problems in their studies and re-took aademic year. 7 students,
however, failed to state their age.

More detailed sampling unit data (including edumati age and study
combinations) are presented in the following tdiblgble 1):
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Table 1. Structure of sampling unit (total 34 students)

Sex Women Men
26 8
Age
18 years 3 1
19 years 2 0
20 years 8 3
21 years 4 3
22 years 2 0
24 years 1 0
Not stated 6 1

Study combinations (alphabetically ordered)
English - Biology
English - Chemistry
English - French
English - Geography
English - German
English - History
English - Hungarian
English - Philosophy
English - Psychology
English - Russian
English - Slovak

Uwlo|olk|P|r|no|of™
Olm|o|r|o|®|o|o|r|~|°

Methods of research

In order to acquire empirical data, a questionnaiethod, with regards to its
multiple benefits, was selected as the key researthod. Among other positives,
guestionnaires enable collecting of respondentsii@mps and attitudes in a short
period of time and the follow-up bulk data procegsi Additional relevant
information about the respondents (such as ageatidn and other identification
data) can also be collected. Further, anonymoustigme&aires usually enhance
openness and sincerity of respondents and, in aisopawith a personal debate,
guestionnaires are less stressful and responsdssaraffected by the atmosphere
and the place. In spite of that, we have decidags&authorized questionnaires as
they were at the same time a graded activity falestts.

Questionnaire description: Questionnaires consisted of a sample text and
two-part answer sheet. Sample text consisted 6fané unabridged opening of an
English novel (David Lodge $mall World 1984). According to Gavora and
Mati3ova's structures of sample texts (2010:1899, test tasks represented
uninterrupted single body of text.



Jana Javortikova, Renata Vajdickova 121

Sample text description:Lodge’s text was selected because, we assumeapiice t

of academic life and hurdles in study and resesrcblated to respondents” present
life of university students. In this mid-1980s cendampus novel, Lodge starts
with a prologue, where he in a light banter comparedieval pilgrimages and

present-day conferences and draws frequent alligmrfamous writers such as

Geoffrey Chaucer and T. S. Eliot. Lodge in thist teses advanced language (e.g.
words such apenitential exerciseausterely frantic traffic, converging pathsetc.)

as well as advanced figurative language, e.g. rhetap rhetoric questions and

allusions. Nevertheless, the overall meaning otékeis generally comprehensible

and clear to a university student of English. Ha second part of the sample text,
Lodge introduces the setting of the novel, and ohthe main male characters,

a young teacher and scholar, Persse McGarrigleinAgee language is advanced,
however, comprehensible to the target group.

Questionnaire tasks:Sample text was followed by a set of 10 tasks. Sttglwere
asked to analyse the text in their own words andide complete sentences.
No further instructions were given, however, studdrad passed the Introduction
to Literature course in the first year of theirdsés and thus, we assumed they were
acquainted with the methods of a systematic lijeamalysis.

In the second part, focused on gathering speaifiorination either directly or
indirectly stated in the text, students were askedelect a correct answer to ten
statements — true (T), false (F) or not stated (IN8)e is the list of comprehension
statements:

1. Persse McGarrigle had been acquainted with (had) te@oks by Geoffrey

Chaucer. T-F-NS.

2. According to Lodge, conferences and pilgrimages different in their
nature. T-F-NS.
The author notes that universities always paydofaree’s expenses. T-F-NS.
In this extract, Lodge addresses another writevedks T-F-NS.
Conferees in the extract were happy to attend anattnference. T-F-NS.
The student halls of residence (dormitories) in eék&ract were built after
1970. T-F-NS.

7. Rooms at the halls of residence were provided meistrooms. T-F-NS.

8. The narrator of the extract uses a humorous ahttloge. T-F-NS.

9. The narrator is a man. T-F-NS.

10.The conferees did not mind minor inconvenienceébetiormitories. T-F-NS.
According to the structure of test tasks, suggestgdGavora and MatuSova
(2010:189), the structure of questionnaire tasksdusan be divided as follows
(Table 2):

oA w
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Table 2. Questionnaire task structure

Task number(s)
Acquiring direct information 2,4,6
Activities with text Acquiring indirect information 1,7,10
Interpretation 5,8
Thinking and Evaluation 3,9

Timing: Students started working on questionnaires in clasaever, they were
allowed to finish them at home and thus the tdtainty was not restricted. They
were instructed to complete the tasks as well asiple which provided them with
the authority to decide when the test is complattanswered correctly.

Validity of task questions: 9 tasks were directly or indirectly stated in tegttand
were to be completed by one of the answers providste task (Task 3), however,
was speculative and required critical thinking.d&futs were instructed to note if
they do not completely agree with the wording statement and amend or change
it as necessary. This related mostly to Task 3 (dii&or notes that universities
always pay for conferee’s expenses) where the ngyrth be 100% true, depended
on the change of the woadwaysfor usually. Here we tested students” ability to
think critically, go out of task and think “out bbx”.

Research Outcomes
More detailed research outcomes (including comadtincorrect answers and their
correlation to the sex of students) are presemid¢ide following table (Table 3):

Table 3. Research outcomes

Total Total Total Total
correct | correct | incorrect | incorrect
answers| answers| answers | answers Type of task
out of out of out of out of
34 34 (%) | 34 34 (%)
Task 1 15 44.1% 19 | 55.9% Acquiring indirect
information
Task 2 29 85.3% 5 | 14.7% Acquiring direct information
Task 3 19 55.9% 15 | 44.1% Thinking and evaluation
Task 4 26 76.5% 8* | 23.5% Acquiring direct information
Task 5 27 79.4% 7 | 20.6% Interpretation
Task 6 27 79.4% 7* | 20.6% Acquiring direct information
Task 7 20 58.8% 14 | 41.2% Acquiring indirect
information
Task 8 31 91.2% 3* | 8.8% Interpretation
Task 9 25 73.5% 9 | 26.5% Thinking and evaluation
Task 10 17 50.0% 17 | 50.0% Acquiring indirect
information
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O In Task 2, one female respondent failed to prowiayg answer, classified as “incorrect”.

O In Task 4, one male respondent failed to provideaarswer, classified as “incorrect”.

OIn Task 6, two women respondents failed to provaley answer, classified as
“incorrect”.

O In Task 8, one women respondent failed to provideanswer, classified as “incorrect”.

Task analysis - Hypothesis 1

Task 1 (Persse McGarrigle had been acquainted with (had) teooks by Geoffrey
Chaucer): 15 correct answers were collected vet8usicorrect. The task was
purposely tricky because the first part of the aottrdescribed pilgrimages
at Chaucer’s times (14-15th century). However sémond part of the text did not
make any connection between Chaucer and the manaater, Persse McGarrigle,
neither denied it. 19 students (5 men and 14 worfaélel to recognize this.

Task 2 (According to Lodge, conferences and pilgrimages different in their
nature): 29 students answered this task correettgus only 4 incorrect answers.
This was an easier task as Lodge compares pilgamagd conferences at length,
in extensive 3 paragraphs and makes frequent ¢iwgelen these (e.gs...Chaucer
observed many years ago, folk long to go on pilgges. Only, these days,
professional people call them conferences

Task 3 (The author notes that universities always paycfamferees” expenses):
19 students answered this task correctly versumddirect answers. Answer to
task 3 was purposely speculative in its nature, gheper answer lied in the
difference between the wordssually (universities usually pay) andlways
(universities always payAs noted before, students were instructed to commen
the wording of statements if they felt it was tgictr misleading. However, only
two students (women) were sensitive to this minet gignificant semantic
difference and commented on it.

Task 4 (In this extract, Lodge addresses another writewel): 26 students
answered this task correctly versus only 8 incoraeswers. However, the answer
to this task was directly mentioned in the textWhat does Geoffrey Chaucer
think? ...probably, he laughs heartily...and coesgdhimself well out of)itseveral
times and thus, was easy to answer.

Task 5 (Conferees in the extract were happy to attend ha&notonference):
27 students answered this task correctly versug drihcorrect answers. As in
Task 4, this information was directly stated areeged several timeBismayhas
been plainly written on many faces...; they lghamly unpacked their suitcases...;
these were familiadiscomfortsand, up to a poinstoically accepted). Thus only
7 students (4 women, 3 men) failed to recognizertfeemation needed.
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Task 6 (The student halls of residence (dormitories) & éxtract were built after
1970): Similarly to Tasks 4 and 5, task 6 requeckxse reading plus some powers
of observation. Lodge writes, The conferees had...acquainted themselves hdth t
accommodation provided in one of the Universityal ldf residence, a building
hastily erected inl969 and now, only ten years later, looking much wdise
wear..). Thus, as many as 27 students noticed this faticarrectly answered the
task, versus 7 incorrect answers.

Task 7 (Rooms at the halls of residence were provided wé$trooms): The
answer to task 7 was stated indirectly. Lodge writeFor more elaborate
ablutions, or to answer a call of nature, it wascessary to venture out into
draughty and labyrinthine corridors in search ofettommunal washrooms...
Only 20 students (15 women and 5 men) managedcimdéethe euphemisoall of
natureas connected to the need of restrooms and idethtifie rest of the sentence
correctly versus 14 incorrect answer (11 womenggd)nWe add as an interesting
footnote that idionto answer a call of natures a calque in Slovak and therefore
should be effortlessly recognized by native Slostaldents.

Task 8 (The narrator of the extract uses a humorous aid tone): Task 8 was
a more speculative and required general understgrafi the gist of reading, its
tone and atmosphere. 31 students identified thacctome of the overall extract
without any difficulties, only 2 students failedriotice it and one student could not
provide an answer, indicating her doubts by a dgueshark.

Task 9 (The narrator is a man): Task 9 tested studentse radvanced reading
literacy skills — the ability to distinguish betwethe narrator and the author of the
text (writer). Most students (25) however, notitieid difference correctly and only
9 students failed to answer the task correctly.

Task 10 (The conferees did not mind minor inconvenienceshef dormitories):
The answer to Task 10 was connected with Task Bfe€ees in the extract were
happy to attend another conference) and thus iecasna surprise that as many
as 50, 0%, 17 students failed to identify conferedissatisfaction with their
accommodation. Lodge writes to.. veterans of conferences held in British
provincial universities, these were familiar disdonts and, up to a poinstoically
accepted. Thus, Lodge makes it very clear that the confergies mind the
discomforts such as missing plugs, squeaking beds naissing hangers, even
though they accepted them stoically as necessakyGy 17 students decoded
this information correctly and thus, Task 10 provede the toughest nut for the
respondents. Table 4 shows the order of tasksremtd®y correct responses:
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Table 4. Research outcomes, top list of correct responses

Total Total Total Total
correct | correct | incorrect | incorrect Type of task
answers | answers | answers | answers
out of out of out of out of
34 34 (%) |34 34 (%)
Task 8 31 91.2% 3* 8.8% Interpretation
Task 2 29 85.3% 5* 14.7% | Acquiring direct
information
Task 5 27 79.4% 7 20.6% | Interpretation
Task 6 27 79.4% 7+ 20.6% | Acquiring direct
information
Task 4 26 76.5% 8* 23.5% | Acquiring direct
information
Task 9 25 73.5% 9 26.5% | Thinking and evaluation
Task 7 20 58.8% 14 41.2% | Acquiring indirect
information
Task 3 19 55.9% 15 44.1% | Thinking and evaluation
Task 10 17 50.0% 17 50.0% | Acquiring indirect
information
Task 1 15 44.1% 19 55.9% | Acquiring indirect
information

* Respondent/s failed to provide any answer, diasisas “incorrect”

As we can also see in Table 4 (section: Type &) tdke structure and the nature
of tasks, purposefully differed. Answers for tagst, 6, were directly mentioned
in the text in almost unchanged wording and thagsiired mostly reading skills to

complete them. In these tasks, students were wegessful and acquired 29, 26
and 27 correct answers respectively.

On the other hand, answers to tasks 1, 7, 10 ejuieading for indirect
information. Here students acquired the lowestisgoof correct answers, only
15, 20 and 17 correct answers respectively.

Answer to task 3 was speculative in its nature, phaper answer lied in the
difference between the wordssually (universities usually pay) andlways
(universitiesalways pay) Students encountered serious problems with thig tas
with only 19 correct answers. 15 students answdredlrask correctly; however,
only two students (women) were sensitive to the asgim difference between
alwaysandusuallyand commented on it. Similarly, Task 9 (The namr&a man)
tested respondents” general ability to distingbistwveen fact and opinion and also
to identify or deny the “supposed” male narrateyealing himself in self-assured
tone and stereotypically masculine idiomatic larggua
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Answers to Task 5 required certain interpretatierttee answer was encoded in
a longer text and was not mentioned directly. 2iflents answered it correctly,
which came as a surprise, given, they failed tovansa connected Task 10
(17 correct and 17 incorrect answers).

Finally, the answer to tasks 8 tested respondeiiiity to interpret in order to
grasp the gist of the text and understand its tat@osphere and implications
beyond the lexical meaning. This task was completedst successfully, with
maximum, 31 correct answers.

Thus, we may conclude that students successfulljaged to get the gist of
reading — its overall (comic) tone and directlytestiinformation. Moreover, they
were able to identify the narrator properly, peshapresult of the Introduction to
Literature course which made them aware of batsicaliy terms.

However, students failed significantly in obtainingpdirect and implicit
information and information wrapped in artistic figurative language. Thus,
hypothesis H1 (H1: University students encountabfgms in reading a new,
original English unabridged text, especially wheading for indirect and implicit
information). Also, only 2 students were, on thaibaof the text, able to correct
and incorrect information.

Hypothesis 2

When formulating Hypothesis 2 (H2 More training andler general linguistic
skills in other language enhance students” realitiexgicy skills in English), we
assumed that more practice and wider general ktiguskills, provided by double
majors in languages further enhance students” mgdderacy skills in English.
Those students who study double majors in two laggs should thus score better
in reading literacy tests as they have more inféionaon the system of language,
etymology of words, sentence structure, etc. Sampieconsisted of 12 students
of double majors in languages, 6 students of siHglguage and sciences
(Chemistry, Geography and Biology) and 16 studefhtngle language combined
with humanities (History, Philosophy and PE). Tablshows correlation between
correct answers of double-majors-in-languages stsdeersus other combinations
of study fields.
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Table 5. Correlation between correct answers and doubleni@ two languages
Total correct/ | Double majors | Double Double
answers out in two majors in majors in
of 34/ % languages single single
language language
(English) and | (English) and
Task number sciences humanities
(Chemistry, (History,
Geography, Philosophy,
Biology) PE)
Total correct/
answers out of | Total correct/ | Total correct/
12/ % answers out answers out
of 6/ % of 16/ %
Task 1 15 3 5 8
44.1% 25.0% 83.3% 50.0%
Task 2 29 9 6 14
85.3% 75.0% 100% 87.5%
Task 3 19 5 5 9
55.9% 41.7% 83.3% 56.3%
Task 4 26 9 6 11
76.5% 75.0% 100% 68.8%
Task 5 27 8 6 14
79.4% 66.7% 100% 87.5%
27
8 4
Task 6 o o 15
29.4% 66.7% 66.7% 93.8%
Task 7 20 5 5 10
58.8% 41.7% 83.3% 62.5%
Task 8 31 12 5 14
91.2% 100% 83,3% 87,5%
Task 9 25 8 3 14
73.5% 66.7% 50.0% 87.5%
Task 10 17 7 2 8
50.0% 58.3% 33.3% 50.0%
Average 70.8% 61.7% 78.3% 73.1%
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H2 was not confirmed by the research. On the contrdouble-majors-in-
languages students scored in questionnaires signify lower (by more than
10, 0%) than students of other combinations. lstargly, those students who
studied sciences and languages achieved the higbexst (average 78, 3%). The
average of correct answers of double-majors-indaggs students was higher than
the total average of all students only in Taskei® H0. As no similar research has
been recently conducted in Slovakia, this typeestarch should be expanded and
compared both nationally and internationally in fineire.

Hypothesis 3

In formulating Hypothesis 3 (H3 Reading literacypeerds on gender), we referred
to observations of several Slovak researchers adimg and functional literacy

(Gavora, MatuSova, 2010:183-184) who pointed oat the level of reading and

functional literacy may be correlated to sex andmao may score higher than
men. 26 women and 8 men participated in the relearc

Table 6. Sex-based questionnaire results

Total Correct Correct
correct/ answers answers
answers Type of task
out of 26 out of 8
out of women men
34 /1% total /% total /%
Task 1 15 12 3 | Interpretation
44.1% (46.2%) (37.5%)
Task 2 29 21 8 | Acquiring direct information
85.3% (80.8%) (100%)
Task 3 19 17 2 | Interpretation
55.9% (65.4%) (25.0%)
Task 4 26 21 5 | Acquiring direct information
76.5% (80.8%) (62.5%)
Task 5 27 22 6 | Acquiring direct information
79.4% (84.6%) (75.0%)
Task 6 27 21 6 | Thinking and evaluation
79.4% (80.8%) (75.0%)
Task 7 20 15 5 | Acquiring indirect information
58.8% (57.7%) (62.5%)
Task 8 31 24 7 | Thinking and evaluation
91.2% (92.3%) (87.5%)
Task 9 25 18 7 | Acquiring indirect information
73.5% (69.2%) (87.5%)
Task 10 17 14 3 | Acquiring indirect information
50.0% (53.8%) (37.5%)
Average 70.8% 71.2% 65.0%
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Men scored higher only in three tasks 2 (acquidimgct information), 7 (acquiring
indirect information) and 9 (thinking and evaluafioln Tasks 1, 5, 6, 7 and 8 the
difference between men and women was less than T0#.most substantial
difference was seen in Task 3 (where men scoredrldy as much as 40, 4%),
Task 2 (men scored lower by 19, 2%) and Task 10 (scered lower by 16, 3%).
Hypothesis 3, stating that women score higher shsaequiring active work with
texts was thus beyond doubts confirmed, howevesrder to confirm it nationally
and perhaps internationally, larger sample sizebgilneeded.

Discussion

Hypothesis 1: In spite systematic evaluation of literacy is allwleveloped
international field of study (monitored and pubésh by the International
Association for the Evaluation of Education, IEAees Elley, 1992, 1994)
systematic study of academic/reading/functionardity of adults in Slovakia is
a relatively new discipline. Gavora and MatuSovéertbat no similar research in
functional, reading and academic literacy has hmmmucted in Slovakia prior to
2000 (2010:186). Therefore, it is very difficult imd a comparable research and
verify acquired results. We, however, can rely elected results of Gavora and
MatuSova analysis, conducted in 2006 and publishetthe articlelnvestigation
into Reading Literacy of University Stude(26€10:183-196). Even though the size
of their sampling unit (over 100 students of pedpca faculty), target language
(Slovak) and the size and scope of tasks diffesederal interesting parallels can
be drawn between their research and ours.

MatuSovd and Gavora observed that in analogicdinggsuniversity students

acquired 86,2 paints (or %) in obtaining informatimom texts; 81,8 points (or%)
in interpretation of information from texts and &oints (%) in thinking and

evaluation (2010:192). Our research proved thapamdents, perhaps due to
reading in foreign language and slightly more dedivam type of text, acquired

lower results: average 65,7% in obtaining informatirom texts (both direct and
indirect), 85,3% in interpretation of informatiorom texts and 64,7% in thinking
and evaluation. However, both analyses demonsioater performance in more

independent type of tasks — thinking and evaluation

Hypothesis 2: No similar systematic study or research relatedgémder/sex
disparity has been conducted in Slovakia, with aamiexception of 2002
Jesenska’s research (2002:86), related to the geligfgarity among first year
university students, testing methods however, ditfeso much that this research
cannot be used for a comparative study. The lackesfder-based research in
Slovakia is perhaps one of the results of femiaiat transgender movements that
view similar sex-based research as disregardinipdical and social gender and
thus, dated. Nevertheless, our research provedwbaten scored significantly
higher than men. However, sex-based literacy rekear conducted worldwide
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(including PISA and PIRLS), show that in the conspuy education sector, on
average, females tend to have higher (reading)atije skills than males (for
example, Wagemaker, 1996; Chamberlain, 2007 anfl; ZD@oks-Flockton, 2005;
Sturrock-May, 2002). Genderwise, the results of gtudy also correlate with 2006
research done in New Zealand where national testiigpressive 7131 sample
size proved, that women scored significantly higherreading literacy tests
(2009:95). Interestingly, the reason of this difece in literacy skill was explained
by the fact thatvomen tend to engage more with reading than (8609:96-97).
Attitudinal factor toward reading thus plays a diigant role in one’s performance
and it should be trained and cultivated as a gagarling-focused activities.

Hypothesis 3: Students” academic literacy correlated to indigldwstudy
combinations has not been subject to any systersaiity (the most up-to-date
research was done by Hih in 1998 (1998:117); the focus of research
(achievements of students in entrance exams)néestethods as well as testing
procedure differed so dramatically that could netused for a comparative study).
In the presented research, students studying ssemad languages significantly
outscored students studying two languages. Theomeashowever, might be
political rather than educational — due to langupgécy in Slovakia, second
language became a soft choice at primary and @ftarigh schools as well and
therefore, weaker students select two languages assier choice of majors at the
university. Sciences, on the other hand are ndtjosapported and enhanced by
the programme “Study science” and thus, studentxiehces score better in both
subjects.

Conclusion

The pilot research pointed out several issues egldb academic/reading
literacy. Regardless to certain sex-related andystield related advantages or
disadvantages, Slovak university students need tnamgng in active work with
text leading to independent and critical readind #inking (in this we agree with
several scholars including Simoniova, 2008:2). \drsity students, more than
ever, need to learn ways and methods how to getrioketext, evaluate it critically
and relate to their own experience. Schools anduwsreducational institutions
should intensify their focus on reading literacydahose skills and training that
enhance reading competences, critical reading endrgl understanding of written
texts. Universities should, therefore, offer mooeused and extensive courses
based on active work with texts in order to prowtiedents with tools to grasp the
gist of written information.
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CHALLENGES IN CLIL IMPLEMENTATION — A CLIL TEACHER' S
PERSPECTIVE

The process of integration can be observed thraughe world. In direct response
to social demand the world of politics and techgglbas introduced many changes
leading to continuous integration. For instancengspwhich provide many additional
functions such as photographic or navigational .oResion has also become a fact at
the level of schoolsContent and language integrated learning(CLIL) clearly
represents this proce€Sne of the available definitions describ@kIL as a dual-
focused educational approach in which an additidaajuage is used for the learning
and teaching of both content and languéigehisto, Marsh and Frigols 2008 9). More
generally, we could say that it is the integratidriearning a foreign language with
learning some other content. Moreover, studentexgrected to focus on the content or
information rather than on a linguistic syllabusa@en-Freeman 2000:137®)ithin
CLIL, language is used as a medium for learningi@at) and the content is used in
turn as a resource for learning languag@darsh 2002:10). The definition itself,
however, seems to bring many questions and hesgato our minds. It is fully
understandable that a lot of doubting Thomasesbaapund both inside and outside
the education profession. In fact, a great majaftfears in relation to CLIL, come
from the CLIL teachers. A person who begins workiitp CLIL, sooner or later, will
be forced to face the real challenge of findingright balance between content and
language. This paper focuses on some of the pespioblems a CLIL teacher
encounters when entering the CLIL world.

To start with, CLIL may undermine teachers' conficke Even those teachers,
who have always actively participated in profesalodevelopment and been
willing to test new methods, start to feel anxiamsl incompetent (Mehisto, Marsh
and Frigols 2008:72). Once they have the posgibtlit work with CLIL on
a regular basis, they begin to analyze their meatlogy. There is a question of the
right time devoted to teaching both content andylage. Secondly, there is
a problem of choosing the right method of teachgtggdents working individually
or in groups. Furthermore, there is a problem efgltoper amount of feedback on
the part of the students and many more. In addittas crucial to understand that
CLIL is a pedagogy, a methodological approach whidquires specific
professional skills, including a high level of fluy in the target languag@arsh
2002:78). Therefore, many content teachers, who nate satisfied with their
language skills, may be too critical and never m®rsintroducing CLIL into their
classrooms. On the other hand, language teacheysbmainwilling to rely on
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a particular school subject as a possible sourdeawhing language structures or
phrases. It is, or at least should be fully undedable, since the process is
extremely time consuming and requires from the hema lot of effort and
creativity. Even those teachers, who specializeoih content subject and a foreign
language teaching, admit that CLIL methodology ésrahem to rethink their
previous techniques and introduce many modification

Another possible obstacle while using CLIL is therage of CLIL materials.
Having decided to apply the approach in the classfothe teacher faces yet
another problem, namely the lack of materials éaching language and a school
subject simultaneously. We may begin with searching school library, which
seems to be pointless, since school libraries masthtain books written in our
native language. In order to avoid translation, teo solution would be the
Internet, a fertile source of ideas. Having foungraper material in the target
language, there are still a lot of things to be rieor about. Firstly, there is
a question of the material adequacy. The languagsepted should bsimple
enough and introduced in a reader-friendly manner as to facilitate
comprehensionMehisto, Marsh and Frigols 2008:22). Moreover slitould be
cognitively challenging in order to capture studémhterests. Furthermore, the
material should be sufficiently content-rich, sirteaching the content subject is
fundamental while implementing CLIL. Similar probie exist even in the case of
coursebooks obtained abroad. In their article, Nwv@and Hoffmanova (2002:3),
claim that using such textbooksight cause difficulties in understanding because
of the usage of country specific realihey give the example of such differences
during mathematic lessons. The authors explainsiiaie terms are known only in
particular language (e.g. in English the Czech teremtral symmetry” is not used,
the English mathematical term “barrel” is not ugedCzech for a special type of
solid) (Novotnd and Hoffmannova 2002: 3). All ofetlissued stated prove that
CLIL requires from the teacher more preparatioretend greater cooperation with
fellow teachers. Interestingly, the cooperation naso cause some problems,
since it calls for the sudden collaboration betwken separate teams which have
not been in the habit of co-operating. It is nalommon situation for a language
teacher to analyze his or her teaching methods ewgha chemistry teacher. Since
both subjects have their separate methodologieg,sivbuld we believe that it is
feasible to apply these methodologies during alsilegson? Moreover, even if it
is possible, what effects will it have on our stoidé@

Common sense seems to say that students, who da&chool subject in
a foreign language, cannot possibly acquire theesamount of content as their
friends learning in a more “traditional way”. Oretlone hand, some researchers
firmly state thatCLIL students perform as well as or even outperfoon-CLIL
students in terms of learning contéhtehisto, Marsh and Frigols 2008:20). On the
other hand, skepticism remains and it seems diffitm deny that learning
a subject matter in an L2 poses an additional cliffy for the pupils(Stohler
2006:41). The author adds that it is completelyensndable to wonder whether



Beata Nawrot 135

the use of an L2 in the teaching of non-linguistigbject matters creates
deficiencies in the pupils' conceptualization @fssroom topic¢Stohler 2006:41).
Furthermore, Masih (1999:113) states that verynofiarents and teachers have
reservations related to this new programme in etiona This fact seems to be
highly justified and every CLIL teacher, soonerlater, begins to analyze the
classroom setting in relation to content acquisitibBlow can one be sure that
knowledge of the subject taught by means of e dorédnguage will not suffer?
More importantly, what can the teacher do to malkerling a content subject and a
foreign language possible to happen? Once agairteticher encounters another
serious obstacle which he or she has to deal Withcourse, there are possible
solutions successfully adopted by teachers, whicdy merve as a means of
enabling students to comprehend content more eadilyong these Lyster
enumerates: speech modifications, multiple exampisieg props, graphs, visual
aids or building on students' background knowledgster 2007:60). Still, it is the
teacher who is obliged to choose proper methodsappdly suitable technigues.
What is more, it is the teacher who is fully resgible for covering the content
material dictated by the school curriculum. TherefoCLIL teachers should
be given some alternatives to consider, in relatorsome specific forms of
CLIL-tuition. It is vital for the teacher to knoveven before implementing CLIL
into teaching, if he or she is expected to partidulfocus on one of the aspects,
a content subject or a foreign language. Sinceetlaee many possible variants
of CLIL education, teachers and educational autiesrishould be aware of such
possibilities and choose the optimal model (Mar&ajac and Gozdawa-
Gotlebiowska 2008:10).

As the name of the approach suggests, there isaalsimer equally important
aspect of CLIL tuition, namely language teachingnight seem very simple and
many people believe that there should not be amsyackes in language teaching,
since school subjects are taught in a foreign laggu Consequently, students
should easily learn all the aspects of languageteéheher wants them to learn.
However, for those who have already done some Qe#Hching, it is perfectly
clear that teaching a subject in a foreign langueght not be enough. CLIL
teachers know how much additional effort it takestdach students the passive
forms in English while teaching them e.g. chemigtrythe same time. And if we
want to apply CLIL in the purest sense, there isatizer option for us than
spending long hours preparing satisfying lessomgl&urthermore, studies also
show that there are many unresolved issues in ctiopneto CLIL classrooms.
Dalton-Puffer's research proved that productiveglage skills, especially
speaking, are not promoted in many CLIL-classroddie also mentions a lack of
academic discourse functions (Dalton-Puffer 200¥y2®oreover, some linguists
state that many CLIL students show very poor academiting skills, even at the
age of 16. More often than not, they failed to @dide subject-specific issues in an
appropriate way (Meyer 2010:13). The author goemnédurther and claims that
CLIL approach runs a risk of being «misused» asustification of out-dated
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teaching habits and methodological monot@eyer 2010:13). Such opinions and
our own observations lead us to the conclusion émabracing CLIL does not
automatically guarantee success in teaching amdiheg In order to truly realize
the added value of CLIL, the teacher needs to eafigtrethink his or her way of
teaching and modify the techniques used.

To conclude, | would like to quote one of the RolELIL teachersMy feeling
is that when it comes to bilingual classes, there o rules, no sets of advice
available in Poland(Marsh, Zac and Gozdawa-Gebiowska 2008:23). This
quotation surely presents the position of a CLEkcteer. It expresses the feeling of
uncertainty and the feeling of being left alonelvitte existing problems. And that
is exactly what this paper tries to underlinesIhot to criticize the approach itself
but to present and analyze the possible obstanleelation to CLIL from the
teachers' perspective. There are many other unegbwohatters when it comes to
bilingual teaching e.g. the way of assessmentthlse issues directly contribute to
the teachers having fears and reservations. Unapekeds cannot be heard that is
why this paper reveals possible areas of weakiegsng for feasible courses of
action to be taken in the future.
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